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Introduction

Language education at the present stage

Abstract. The authors of this article consider the issues of schoolchildren’s value at-
titudes to the languages they study in the context of the axiologization of language
education. Having built a compositional structure of the sought-after phenomenon,
the authors focused their attention on the issues of schoolchildren’s motivation to learn
languages. In this vein, the authors consider this motivation as one of the key criteria
for assessing the value attitude to languages. This article presents the materials of an
empirical study aimed at diagnosing and assessing the level of Kazakhstani school-
children’s value attitude formation in the languages they study. The focus of the study
is three languages: Kazakh (T2), Russian (42) and English (L3). In the terminology of
trilingual education in Kazakhstan, this means the second and third languages, i.e. the
Kazakh language at schools with Russian as the language of instruction, the Russian
language at schools with Kazakh as the language of instruction and English regardless
of the language of instruction in schools. The authors note that the materials presented
in this article represent one fragment of a larger study, since motivation in learning lan-
guages is one of the nine criteria for valuing attitudes towards languages. The purpose
of the study is to identify the motivation level of Kazakhstani schoolchildren in learning
three languages. The main research method is an online survey, which involved stu-
dents in grades 6-9 in schools in four regions of Kazakhstan.
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of language as the highest social value
is becoming more and more relevant.
In  this wvein, scientists are convincing

of its development has a very solid arsenal
of theoretical and empirical developments.
Recently, researchers have increasingly
turned their attention to the problems of
its axiologization, when the perception

in substantiating the value attitude to
languages as the leading factor in their
acquisition by schoolchildren. Many works
are devoted to proving that emotional
and motivational aspects dominate
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in the component composition of the
value attitude to languages. At the same
time, of course, the cognitive and activity
components of the phenomenon we are
studying are not ignored. Agreeing with the
opinion of experts and having a scientific
background in our research, in this article
we focused our attention on the issues
of motivating schoolchildren in learning
languages.

Today educational standards of Kazakhstan
are aimed at promoting the ideas of the
linguistic trinity, the apex of which is the
Kazakh language forcompulsory acquisition.
In unity with the state language, the study
of Russian and foreign languages is also
compulsory, while Kazakh schoolchildren
give their preference to English.

Taking into account the above, in this article,
we intend to study the level of motivation
of Kazakh schoolchildren in studying
three languages, namely: Kazakh, Russian,
and English. To do this, we considered
it appropriate to carry out the following
research steps: 1) to establish the component
composition of the value attitude to
languages, 2) to determine the system of
evaluation criteria for each component,
3) to conduct diagnostics and assess
the level of schoolchildren’s motivation
formation in studying languages. To solve
these problems, the methods of theoretical
analysis of scientific works from available
sources, a survey among students in grades
6-9, analysis, and the author’s interpretation
of the survey results were used.

Materials and methods

In accordance with the study objectives,
in this article, we conducted a theoretical
analysis of scientific works devoted to the
issues of schoolchildren’s value attitudes to
the languages they study. Thus, in cognitive
linguistics, these issues are associated with
such concepts as “linguistic personality”,
“secondary linguistic personality”, “linguistic
picture of the world”, when: 1) three
aspects are distinguished in the structure
of linguistic personality: value, cognitive
and behavioral [1-3]; 2) such components

as verbal-semantic, cognitive, pragmatic,
value, behavioral, motivational, etc. are
distinguished in the secondary linguistic
personality, cognitive, pragmatic, value,
behavioral, motivational, etc..; 3) these two
concepts are considered in conjunction
with the term “linguistic picture of the
world”, which is the main determinant of the
formation of a value attitude to language [4].
By this, in the structure of value relations,
key positions are occupied by emotional
recognition and acceptance of values [5-13].

In our work, we consider the value attitude to
language from the point of its pedagogical
measurability view. In this regard, we tried
to build a system of criteria for assessing
the value attitude of schoolchildren
to languages in the most clear and
structured way possible in accordance with
three components, namely: emotional-
motivational (1), cognitive-linguistic (2) and
activity-pragmatic (3). The criteria of the
first of them are social orientation of the
individual (1.1), interest in learning languages
(1.2), and motivation in learning languages
(1.3). The second component contains
goal-setting in learning languages (2.1),
expanding vocabulary (2.2), improving the
culture of speech (2.3). The third component
is determined by the following criteria:
compliance with the principles of speech
communication (3.1), language position
(3.2), respect for the studied languages and
their native speakers (3.3). In addition to
the component composition of the value
attitude to languages, there are three
levels of formation for its diagnosis: optimal
(OQ), acceptable (AU), and critical (CU). The
optimal level reflects the stability of learning
motivation that does not require external
stimuli; the acceptable level is characterized
by an episodically manifested interest in
learning languages, the motives for their
study require external stimuli; the critical
level is determined by the lack of interest
and weak motivation in learning languages
[4].

At this stage of the study, the labor
intensity and complexity of measuring the
schoolchildren value attitude to languages
becomes obvious. Therefore, in this
article, we decided to present the results
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of diagnosing only one criterion, namely:
motivation in learning languages (1.3).

To diagnose the motivation of schoolchildren
in learning languages, we developed a
guestionnaire, the reliability of which was
verified by Cronbach’s alpha coefficient
(a-Cronbach = 0.9).

This questionnaire contains four questions:

1. Is learning Kazakh / Russian / English
important to you?

2. Do you like learning Kazakh / Russian /
English?

3. Will your life in the future be connected
with Kazakh / Russian / English?

4. Why do you need to learn Kazakh /
Russian / English

Answer options for the first three questions:
“yes”, “no”, “I find it difficult to answer”.
Answer options for the fourth question:

1) to use the Internet;

2) to watch movies;

3) for computer games;

4) for listening to music;

5) for traveling;

6) for a future profession;

7) for parents;

8) | find it difficult to answer.
A survey among students in four regions of
Kazakhstan to identify the value attitude
of schoolchildren to the languages they

study was conducted online, in a Google
form. The statistical data are systematized

by languages of instruction, classes, and
regions.

Thus, to solve the first and second tasks
of the study, the theoretical analysis
method of relevant scientific works from
available sources was used, some of which
are reflected in the “References” section
of this article. The use of this method
in combination with the methods of
systematization and classification allowed
us to establish the component composition
of the value attitude towards languages and
determine the system of evaluation criteria
for each component. Further, to solve the
third task, a diagnostic tool was developed,
which was based on the questionnaire
we developed, the reliability of which, as
noted above, is ensured by the high value of
Cronbach’s alpha coefficient (O-Cronbach =
0.9). The collection of initial data was carried
out voluntarily basis in an online format.
Mathematical processing of the obtained
statistical data was carried out using the
Microsoft Excel program, which made it
possible to visualize the obtained data for
their analysis. In this regard, to solve the
third task, the methods of questionnaires,
collection, and processing of initial data,
visualization, as well as the method of
assessing and the author’s interpretation
of the obtained data on the formation of
schoolchildren’'s motivation in learning
languages were used.

Results

Total of 2,027 schoolchildren took part in the
survey. The sample for the continuous survey
is representative. In each region were chosen
three schools for the survey: one school with
Kazakh as the language of instruction, one
with Russian as the language of instruction,
and one with a mixed language of
instruction. Information about respondents
by language of instruction, grade, and
region is presented in Table 1.
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Table 1 - Information about respondents by language of instruction, grade, and region

Language of

total

Region instruction  ©79rades  8-9grades  According to language of  According to
instruction regions

Kazakh 197 68 265

The North 435
Russian 101 69 170
Kazakh 142 98 240

The South 432
Russian 94 98 192
Kazakh 220 195 415

The East 656
Russian 162 79 241
Kazakh 156 86 242

The West 504
Russian 179 83 262

Total 1251 776 2027

The activity of respondents by region showed
the following picture: the largest number of
respondents who took part in the survey
were schoolchildren from the western
region of Kazakhstan, the least active were

700
600

656
504
500 435 432
400
300
200
100
0

schoolchildren from the southern region. In
terms of languages of instruction, students
from schools with Kazakh as the language
of instruction were more active, with the
majority of students in grades 6-7 (Figure 1).

1400 1162
1200
1000 865
200 715
600 47| 236
400 29
200 I I
0
kaz rus

H6-7grade W8-9grade

Figure 1- Information about respondents by region, class and language of instruction

Further in this article, we presented the
results of the value attitude of schoolchildren
assessment to the studied Ilanguages
according to two criteria, namely: criterion
1.3 “Motivation in learning languages”.

As mentioned above, a questionnaire
consisting of four questions were used to
identify amotivation, the first three of which
offered three answer options with a choice of
only one answer (“yes”, “no”, “I find it difficult
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to answer”), and the fourth assumed the
possibility of choosing several answers from
eight proposed. Moreover, all four questions
were asked to all schoolchildren regardless
of the language of instruction. We also note
that in the diagrams below regarding the
first three questions of this questionnaire,
we reflected only the indicators of “yes”
answers.

So, the first question was directed to identify
the recognition degree of learning language
importance.

As it turned out, the importance of studying
the Kazakh language is recognized by

more than half of the respondents in all
four regions, with schoolchildren from
Southern Kazakhstan in the lead. But, to a
greater extent, all respondents recognize
the importance of studying the Russian
language, with representatives of the
northern region in the lead. Regarding
the English language, the indicators were
distributed unevenly: its importance is
recognized to the greatest extent by
respondents from schools with Kazakh as
the language of instruction in the eastern
region and to the least extent by students
from northern schools with both Kazakh
(50.0%) and Russian (57.1%) as the language
of instruction (Figure 2).

6-7 grades recognition of the language learning importance %

100

90

80

70

60

50

40

30

20

10

0 The South region The Northregion The Westregion  The East region
mKazakh language 65,5 51,1 532 52,5
= Russian language 72 76,2 75,5 733
= English (kaz) 762 50 823 933
English (rus) 80.8 57.1 774 763
M Kazakh language  ®Russian language M English (kaz) English (rus)

Figure 2 - Indicators of recognition of the language learning importance by students in grades 6-7.

Unlike sixth and seventh-graders, fewer
students in grades 8-9 (less than half of
the respondents, exception of the southern
region - 51.6%) recognize the importance
of studying the Kazakh language; they

BIUTIM - OBPA3OBAHWE

ISSN 1607-2790 (PRINT), ISSN 2960-0642 (ONLINE)

prefer English. Here, as in the previous case,
respondents from schools with Kazakh as
the language of instruction are in the lead.
The importance of studying Russian is least
recognized by schoolchildreninthe northern
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region, with more than half of them (57.0%)
finding it difficult to answer this question
(Figure 3). Students in the southern region

also expressed doubts (34.6%), regarding
the importance of studying the Kazakh
language.

e region. | —
mhe west e |
The North region —
he st o |
0 10 20 30 40 50 60 70 80 90 100
The South region The Northregion The West region The East region
English (rus) 79,1 78,7 81,2 838
u English (kaz) 88,9 836 82.1 80
= Russian language 77.8 75.8 248 80
N Kazakh language 442 426 421 51,6
English (rus) ®English(kaz) ®Russianlanguage MEKazakh language

Figure 3 - Indicators of recognition of the importance of studying languages by students

In general, respo

importance of studying English to the

in grades 8-9

greatest extent, with students in grades 8-9
leading the way (Figure 4).

ndents recognize the

The recognition of the studying languages %

180 755 7.9
160 74.1 -
140
120 61.8
100 83,7 80,7
80 64,5 —
60 45,1
40
20
0
Kazakh language Russian language English (kaz) English (rus)
e 7§ prades el 56 grades

Figure 4 — Comparative indicators of recognition of the studying languages importance by
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students in grades 6-7 and 8-9
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The next question was related to children’s
interests in learning languages. In this
aspect, the survey results demonstrated a
fairly wide range of indicators. Regarding
the Kazakh language: this subject is liked the
least by students in grades 6-7 of the western
region, and the greatest interest was shown
by schoolchildren inthe northern region.The
indicators of interest in the Kazakh language,
as well as recognition of its importance,
remain low in comparison with Russian and
English. Regarding the Russian language,

the following picture was revealed: most
respondents showed interest in studying
this language, the absolute indicator (100%)
in thisregard was demonstrated by students
in grades 6-7 of northern schools, as well as
in studying English in schools with Kazakh
as the language of instruction. The opposite
indicator (57.1%) of interest in studying
English was shown by students in northern
schools with Russian as the language of
instruction (Figure 5).

6-7th grades the interest in studying languages %

120
100
80
60
40
0 ; - .
Kazakh language Russian language English (kaz) English (rus)
B The South region 66 71,4 76,2 458
B The North region 714 100 60
= The West region 355 78,6 81.8 80
The East region 458 80 66,2
m The South region ~ ®mThe Northregion  mThe West region The East region

Figure 5 - Indicators of interest in studying languages of students in grades 6-7

A different situation can be observed
about the interest in studying languages
of students in grades 8-9. Thus, the least
interest (only a third of respondents) is
shown here in the Kazakh language in all
four regions of the country. The positions

BIUTIM - OBPA3OBAHWE
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of English prevail in schools with Kazakh
as the language of instruction. It should
be noted that eighth- and ninth-graders in
southern schools show the greatest interest
in studying Russian (Figure ©6).
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8-9th grades: the interest in learning languages

The South region E
The North reglon T ——

The West region —

The East region
0 20 40 60 80 100 120
The East region The West region The North region The South region

English (rus) 69,8 63,9 70,1 742
® English (kaz) 100 81 99.9 40
® Russian language 66,7 80 67,7 90
m Kazakh lanpuage 32,6 295 293 35,5

English (rus) mEnglish (kaz) ®Russianlanguage ®Kazakh language

Figure 6 — Indicators of interest in learning languages among students in grades 8-9

In general, schoolchildren showed the higher interest than students in grades 8-9
greatest interest in learning English, with (Figure 7)
sixth- and seventh-graders showing much

The interest in studying languages %

a3 0 grades e===6-7 orades

180
160 \
140
120
100
80 ox S L S
) 5
60
40
¥
20
0
Kazakh language Russian language English (kaz) English (rus)
67 grades 54,7 715 845 72
e 8-9 grades 31,7 76,1 802 69.5

Figure 7 - Comparative indicators of interest in studying languages of students
in grades 6-7 and 8-9
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The next question was aimed at identifying
the understanding of studying languages
important for life in the future. Again, the
students least of all do not associate their
future with the Kazakh language, and, first
of all, this applies to students in grades 6-7
of schools in the eastern region (27.1%). More
than half of the respondents associate their
prospects with the Russian language, and in

this choice, students from northern schools
are in the lead (100%), the same indicator
was demonstrated by students from schools
with Kazakh as the language of instruction
relative to English. In contrast, students
from northern schools with Russian as the
language of instruction least of all associate
their future with the English language
(Figure 8).

6-7th grades: understanding the significance of knowing languages for
perspective (%)

120
100

Kazakh language Russian language English (kaz) English (rus)
BThe South region 36,2 54,7 619 60,8
B The North region 36,5 100 518 533
= The West region 446 518 523 66.7
The East region 271 533 66,7 415
mThe South region ~ mThe Northregion = The West region The East region

Figure 8 - Understanding the importance of knowing languages by students in grades 6-7

Approximately the same picture is with
students in grades 8-9. Here, students from
Western schools associate their future with
the Kazakh language to the least extent, and
schoolchildren from the southern region
are less likely to recognize the importance
of the Russian language for their future life,
as well as the English language (schools

with Kazakh as the language of instruction).
Regarding the English language, we note
that respondents from schools with Kazakh
as the language of instruction, compared to
their peers from schools with Russian as the
language of instruction, see the importance
of knowing English in their future to a
greater extent (Figure 9).

8-9 th grades: Understanding the importance of knowing languages (%)

e
e e
e

"

0 10 20 30 40

Kazakh language
365
215
252
26,1

The East region
B The West region
B The North region
u The South region

66,7

595

65,1
40

TheEastregion ™ The West region

Russian language

® The North region

60 70 80 90

English (rus)
558
574
456
442

100
English (kaz)
88.9
58,5
86,2
596

mThe South region

Figure 9 - Understanding the importance of knowing languages by students in grades 8-9
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In general, schoolchildren demonstrate a
greater understanding of the importance
of knowing English for their future life, and
students in grades 6-7 are more active in
this matter. The indicators regarding English

language of students in schools with
Russian as the language of instruction are
also noteworthy: they are not as optimistic
as their peers from schools with Kazakh as
the language of instruction (Figure 10).

The understanding of importance of languages
knowledge for perspective

——23 0 =67

160
140
120
100
80
60
40
20

Kazakh language Russian language

English (kaz) English (rus)

Figure 10 - Comparative indicators of understanding the importance of languages knowledge by
students in grades 6-7 and 8-9

And finally, the fourth question of the
guestionnaire. It was aimed at identifying
the intentions of schoolchildren in learning
languages. To a greater extent, students in
grades 6-7 study Kazakh (48.9%) and Russian
(56.3%) for their future profession, English
- for traveling (64.5%). To the least extent,

they study Kazakh (81%) for computer
games, Russian (17.3%) - for listening to
music, English (11.3%) - so that their parents
do not scold them. It should be noted that
schoolchildren (38.2%) find it difficult to
answer about their intentions in learning
the Kazakh language (Figure 11).

6-7ths grades: the intension of students in learning languages

80

I
=]

]
o

m Kazakh language

= Russian language

) III -ll -II -II Ill III als Ill
1 2 3 4 5 6 7 3

= English

Explanations for the picture: 1-for using the Internet; 2-for watching movies; 3-for computer games;
4-for listening to music; 5-for traveling; 6-for future profession; 7-for parents; 8-1 find it difficult to
answer.

Figure 11 - Indicators of 6-7 grades students intentions in learning languages
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A virtually identical picture was shown by
students in grades 8-9: to a greater extent,
they study Kazakh (48.4%) for their future
profession, Russian (57.5%) — for using the
Internet, and English — for traveling (75.0%).
To a lesser extent, they study Kazakh (4.5%)

for computer games, Russian (8.0%), and
English (12.0%) - so that their parents
don't scold them. It should be noted that
schoolchildren (48.4%) find it difficult to
answer about their intentions in learning
Kazakh (Figure 12)

8-9ths grades: the intension of students in learning languages (%)

=M W U o~ e

=]
=
=]

20

30 40 50 70

B Kazakh language M Russian language M English language

Explanations for the figure: 1-to use the Internet; 2-to watch movies; 3-to play computer games;
4-to listen to music; 5-to travel; 6-to pursue a future profession; 7-to parents; 8- find it difficult to
answer.

Figure 12 - Indicators of students’ intentions in studying languages in grades 8-9

In  general, students’ motivation to languages. In all positions, preference is

study languages is determined by their
recognition of the importance, interests,
and understanding of the significance of

BIUTIM - OBPA3OBAHWE
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given to the English language, the weakest
positions are observed in relation to the
Kazakh language (Figures 13 and 14).
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6-7ths grades motivation to study languages %
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0 -
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langua efrll-:aamm The interes to leam knowing languages
o s languages importance for
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m Kazakh language 61,8 54.7 36.1
®Russian language 741 775 65
" English language (kaz) 75,5 845 702
English language (rus) 72,9 72 188

mKazakh language  wRussian language = English language (kaz) English language (rus)

Figure 13 - Indicators of 6-7 grades students motivation assessment in studying languages

8-9ths grades motivation to study languages %
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Figure 14 - Indicators of assessing the motivation of students in grades 8-9 in learning languages
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So, this part of our article presents the results
of the diagnostics of the value attitude
of schoolchildren to the languages they
study according to one criterion out of six,
namely criterion 1.3 “Motivation in learning
languages”. Below is our interpretation of
the obtained results of the experimental
study.

Discussion

As the survey results showed, the Kazakh
language occupies the weakest position
in the schoolchildren’s motivation to learn
languages. Assessing this situation as an
extremely undesirable trend, we draw
attention to the fact that Kazakh and Russian
in our survey acted as second languages,
i.e. Kazakh (T2) in schools with Russian as
the language of instruction and Russian
in schools with Kazakh as the language of
instruction (L2). The strongest positions are
occupied by English in all schools. We see
the main reason for this picture, first of all,
in the methods and teaching technologies
teachers use. We believe that they are more
focused on the cognitive components of
language learning than on the emotional
and motivational aspects of language
education. This is, firstly. Secondly, the
goals of the children themselves in learning
languages are also somewhat alarming,
since they learn English mainly for traveling,
i.e. their interests in this matter are not more
focused on academic goals. In this aspect,
it becomes clear that children consider
Russian necessary for using the Internet.

Regarding the Kazakh language, children
find it difficult to answer the question about
their intentions to study it. As a positive
trend, we note that with age, schoolchildren
increasingly realize the importance and
significance of knowledge of the Kazakh
language for their future profession. We also
positively assessthesituationassociated with
the predominance of internal motivation
over external, since with age, schoolchildren
are less and less guided by the opinions and
requirements of parents and teachers. This
is the basis for our optimistic forecast of
increasing the motivation of schoolchildren
to study languages in later life.

Comparative data by region are distributed
extremely unevenly regarding motivation
to study Kazakh and Russian languages.
Such a spread, in our opinion, should not be
natural, as it indicates unstable educational
motivation and the prevalence of external
stimuli. The main factors in this matter, we
are sure, are related to the social orientation
of the individual, and the activity of their
language position. A separate article will
be devoted to the analysis of this aspect of
the research results, in which we will try to
establish a correlation between motivation
indicators and value orientations of
schoolchildren.

Conclusion

Being confident in the resource power of
motivation in language acquisition, we
believe that teachers and parents need
support in strengthening their recognition
and understanding of the importance of
the emotional and motivational component
in teaching languages to schoolchildren’s
[15]. In this vein, it is necessary to realize
the pedagogical potential of educational
materials on language subjects to develop
schoolchildren motivation to study all
three languages in their unity, but not in
competition. In this article, we reflected only
one fragment of the diagnostics of the value
attitude of schoolchildren to the languages
studied. The results interpretation obtained
in this fragment will be carried out by
us in the future, taking into account the
assessment of other criteria of the value
attitude to languages. But already at this
stage of the study, we have confirmed our
opiniononthe needforanin-depthinterview
with teachers of language subjects to clarify
their civic position, professional ambitions,
and intentions in promoting the ideas of
axiological measurement of the results of
their activities and the educational activities
of schoolchildren.

Information about financing. This work
was prepared as part of a project funded
by the Science Committee of the Ministry
of Sci- ence and Higher Education of the
Republic of Kazakhstan (grant no. No
AP19175188 Pedagogical strategies and
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mechanisms of bilingual education in the
context of language education environment
axiologization
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ENY

AHpaTna. ABTopsiap OCbl Makanaja OKyLbl/lapOblH OKblNaTbiH Tin,ﬂ.epre KYHObINbIK

KaTblHACbIHbIH MacenenepiH Tinaik 6iniM 6epyai akcMonornanaHabipy TYPFbICbIHAH
KapacTblpadbl. 3eppTeney KybbibICTbiH KOMMO3ULMANBIK KYPbITbIMbIH Kypa OTbIpbIr,
aBTOpMap oKyWblnapabl TiNAePAi yMpeHyre biHTanaHOblpy MacernenepiHe Hasap ay-
napabl. Byn TypFbiga atanFaH MOTUBaLMAHbBI @aBTOpAap Tingepre KyHObIbIK KaTblIHACbIH
GaranaynblH Herisri KputepuinepiHiy 6ipi peTiHae KapacTblipadbl. Byn Makanaga Ka-
3aKCTaHAbIK OKYLWbIMAPAbIH, OKbITbIIATbIH TinAepre KYHOAbIbIK KAaTbIHACbIHbIH, KanbinTa-
cy OeHreniH guarHocTuKanayra »aHe 6aranayra 6arblTTaniFaH aMNMPUKanblK 3epTrey
MaTepuangapbl 6asHOoanFaH. byn pette 3epTrey GoOKycCbiHa YL Tin anbliHAObI: Kasak, (T2),
opbIc (A2) »oHe arbinwbiH (L3). KasakcTanaarbl yw Tinai 6iniMm 6epy TepMmHonorus-
CblHOa By eKiHLWi »aHe YLWiHLWI Tinaepai, 9FHM opbIC TiNiHOe OKbITaTbiH MeKTenTepaeri
Kasak, TiNiH, Ka3ak TiniHOe OKbITaTblH MeKTenTepaeri opbIC TiNiH XoHe MeKTenTepaeri
OKbITY TifliHE KapaMacTaH aFbiWbIH TiNiH Gingipeni. ABTopnap ocbl Makanaga 6aaH-
OanFaH MaTepuranmap KeHipek 3epTTeydiH y3iHainepiHiH 6ipi ekeHiH atan eteni, oMTKeHiI
TiNnAepAai 3epTreyderi MOTUBaLLMA Tingepre KyHObIbIK KaTbIHACbIHbIH, TOFbI3 KpUTEPUIA-
iHiH Gipi 60MbIN Tabblnagbl. 3epTTeydiH MakcaTbl Ka3aKCTaHObIK OKyWblNapablH yw Tingi
YMpeHyre gereH biHTacblHblH, AeHreliH aHblkTay 6obin Tabbinagbl. 3epTreyaiH Herisri
aAici oHNanH-cayanHama 6onbin Tabblfafbl, OFaH KasakCcTaHHbIH TOPT eHipiHAeri Mek-
TenTepaiH 6-9 CbiHbIM OKyLbINapPbl KATbICTbI.
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@ AHHoOTaumnsa. Bonpochbl LLeHHOCTHOIO OTHOLLUEHUS LLIKOMbHMKOB K M3y4YaeMbIM f3blKaM

aBTOpPbl B AaHHOW CTaTbe pPacCMaTPMBAalOT B KOHTEKCTE aKCMOMOrm3aumm A3blIKOBOMO
o6pazoBaHMa. BbICTPOMB KOMMO3ULIMOHHYIO CTPYKTYPY WMCKOMOro ABMeHWs, aBTopbl
chOoKyCHpOoBanM cBoe BHUMaHKME Ha BOMPOCaX MOTUBALMW LLUKObHUKOB B U3yYeHUU
A3bIKOB. B 3TOM K/toye yKaszaHHad MOTMBaLMA pacCMaTpMBaETCa aBToOpaMy KaK OguH
M3 KITIOYEBbIX KPUTEPUEB OLLEHKM LLIEHHOCTHOMO OTHOLLEHUA K A3blkaM. B AaHHOW cTaTbe
M3MOXXEeHbl MaTepuanbl 3MMNUPUYECKOrO MCCNefoBaHMS, HaMpPaBlIEeHHOrO Ha AMarHo-
CTUIKY M OLLeHKY YPOBHSA CPOPMUPOBAHHOCTM LLEHHOCTHOIO OTHOLLIEHUS Ka3axXCTaHCKMX
LIKOMTbHUKOB K M3y4YaeMbIM a3biKaM. [pK 3ToM B POKYC UCCNefoBaHUAa B3ATbl TPW A3bl-
Ka: Ka3axckui (T2), pycckmm (42) n aHrmnmmnckmii (L3). B TepMUHOMNOMMM TpexbasblYHOIo
o6pazoBaHMa B Ka3axcTaHe 3TO 03HAYaeT BTOPbIe U TPETUM A3bIKMK, T.e. KAa3axXCKMN a3blK
B LLUKOJ/IaX C PYCCKUM A3bIKOM 0ByYeHMs, PYCCKMIN A3bIK B LLIKOMAxX C Ka3aXCKUM A3bIKOM
obydYeHUs 1 aHMMUNCKUIA HE3ABUCUMMO OT A3blka 0byYeHUs B WKOMax. ABTOPbl OTMe-
YaloT, YTO MaTepwmarbl, U3IOXKEHHbIe B JAaHHOM CTaTbe, NPeACcTaBNaoT cobon oamH 13
dparmMeHTOB H0Nee LWMPOKOro MccnefoBaHus, Tak Kak MOTUBaLMA B U3YYEHUW A3bIKOB
BbICTyMaeT OQHUM 13 AEBATU KPUTEPMEB LLEHHOCTHOIO OTHOLLEHUA K a3blkaM. Llenbio
nccnenoBaHMa 9BA9eTCa BbigBNEHME YPOBHA MOTUBALMIM Ka3aXCTaHCKUX LLUKOMbHMKOB
B M3YyYeHUU Tpex a3blkoB. OCHOBHbIM METOOOM MCCeOoBaHUA ABNAETCA OHMTaNH-0-
Mpoc, B KOTOPOM MPUHSAMIKW ydacTre oby4datoLimecs 6-9 KnaccoB WKOM YeTbipex permo-
HoB KasaxcTaHa.

KnioueBble cnoBa: g3blKOBOE o6pa3OBaH|/|e, aAKCMONornm3auma 43bIKOBOro o6paaoBa—
HNA, LEHHOCTHOEe OTHOLLeHWe K A3blKaM, KpUTepum LLeHHOCTHOIo OTHOLWEeHWd, AMnarHo-
CTMKa LEHHOCTHOIoO OTHOWEHWY, LUKOTbHUKW.
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