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@ Abstract: These days it is impossible to imagine everyday routine without digital

technologies and the sphere of education is not an exception. The use of digital
technologies for educational process is becoming especially relevant because they
create new opportunities for studying and assist to make lessons more attractive,
useful and productive for learners. The aim of the article is to reveal the tendency of
using digital technologies by teachers at the lessons and define the most popular
ones. This article discusses a variety of digital instruments and mobile applications for
learning English used for different educational purposes by both teachers and learners.
The article provides an experience of using digital instruments and mobile applications
by school teachers based on data collection, generated from the survey. The survey
results have shown that most school teachers have regular tendency to apply digital
technologies and mobile applications at their lessons to make it more interesting for
learners, however, some school teachers considering these technologies useful still
rarely or never apply them at their lessons. The article findings can benefit teachers
with identified variety of digital instruments and mobile applications for teaching and
assist to engage learners into the process of teaching a foreign language efficiently.
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Introduction

The current trend of the educational system
development implies the active introduc-
tion of digital technologies in all spheres of
educational activity because digital com-
petence is one of the main competencies
of the XXI century. The President of the Re-
public of Kazakhstan, Kassym-Jomart To-
kayev in his message “Digitalization of Ka-
zakhstan: new growth horizons” stated that
one of the main factors of competitiveness
in the modern world is deep digitalization
and for Kazakhstan, the transfer of modern
digital technologies is extremely important.
The standards of education of the new gen-
eration and the modern society determine
the need to consider digital competence as
a component of the information and com-
munication competence of the teacher. This
competence includes knowledge, skills and
abilities that are necessary to assess the
impact of digital technologies on teaching
foreign languages, the adaptation of meth-
ods for their successful integration into a
traditional language classroom, the ability
to interactively use modern communica-
tion tools and technologies in the process of
teaching foreign languages.

The process of digitalization of modern ed-
ucation in the field of teaching a foreign
language intends to provide the possibility
of improving a foreign language acquisition,
increasing information content, interaction
and learning efficiency. These days, dis-
tance learning has already become our real-
ity where lectures and webinars are offered
in electronic format and digitalization has
brought these changes to the educational
process. The entry of digital technologies
into educational process lays the ground-
work for pivotal upgrade of theoretical and
methodological foundations of teaching
and learning foreign languages. Research-
ers in the field claim that digitalization fo-
cuses on maintaining such a modern ed-
ucation tendency as lifelong learning and
creates conditions for the individual educa-
tional growth based on digital technologies
[1]. Modern means of instructions in the con-
text of digitalization can offer unique visual
features that allow a teacher and a learner
to change the learning process completely.

Moreover, the adaptation of digital technol-
ogies into learning process raises the pos-
sibility of making students not passive but
active in educational activities as specifical-
ly students are the main participants of the
learning process [2].

However, the use of digital technologies
requires an innovative approach to the or-
ganization of the educational process in line
with indispensable pedagogical criteria to
improve the process of forming a foreign
language communicative competence of
school students [3]. The appearance of dif-
ferent gadgets leads to using them in edu-
cation for the enhancement of educational
process as a visual tool, the instrument of
drilling, skill training or the resource of ad-
ditional information where a teacher can
create new opportunities for students to
deepen subject knowledge, develop digital
literacy and creativeness. Furthermore, the
last two years of pandemic and its conse-
guences can be taken as an example that
digital technologies are of greatest rele-
vance for all life spheres especially for edu-
cation as it was unbelievable to live online
life and to study online only for nearly a year.
The only way to provide communication for
studies was using various educational plat-
forms, different digital instruments and mo-
bile applications. It became another crucial
point of an ultimate adaptation of digital
technologies into educational area.

These days, it is increasingly evident that the
use of mobile phones is significant as people
use them not only for calls but also for stud-
ies. There are lots of digital instruments that
can be used for teaching and learning dif-
ferent languages, especially English, more-
over, almost all of the digital educational
instruments have their own mobile appli-
cations with appropriate service for making
the learning process more comfortable and
comprehensible. There is a direction of us-
ing computers in teaching languages such
as Computer-Assisted Language Learning
(CALL), which is “defined as an approach for
teaching languages, where the computer
acts as an auxiliary tool for presenting and
evaluating material [4] and Mobile-Assisted
Language Learning (MALL) which is lan-
guage learning that is assisted or enhanced
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through the use of a mobile digital device.
MALL differs from CALL in its use of person-
al, “portable devices that enable new ways
of learning, it focuses on the continuity or
spontaneity of access and interaction across
different contexts of use” [5], [6].

Digital instruments in educational area are a
subgroup of digital technologies which are
elaborated for developing the quality and
information rate for teaching and learning,
also for making educational process more
attractive for children and students [7]. They
include electronic educational systems, so-
cial networks, educational platforms, servic-
es for gamification and others. The aims of
such sources are to simplify the process of
teaching and learning, to monitor academic
results and progress, to increase the interest
and involvement of children into education-
al process with the help of diverse forms of
obtaining knowledge, however, a high quali-
ty of the educational process is the main aim
of using digital instruments.

These days, there are lots of digital instru-
ments and mobile applications which can
assist teachers with teaching English lan-
guage, for feedback and can be useful for
individual learning. Most of these digital
instruments have mobile application for
making education process more accessible.
Ones of the most popular are Padlet, Ka-
hoot, Learning Apps, Miro, Microsoft Teams,
Mentimeter, Plickers, Google services, Zoom,
Skype and others [8], [9]. There is a need to
group these digital instruments and mobile
applications by following classification:

1. Digital services for organizing online-
meetings or online-classrooms in
a real-time environment such as
Microsoft Teams, ZOOM, Skype, Whats

App.

2. Digital services for organizing
collaborative activities at the lessons
such as Padlet, Google services, Miro,
Mentimeter.

3. Digital services for academic
performance, assessment or for
organizing tasks for self-control such
as Kahoot, Learning Apps, Quizlet,

Quizizz, Google services.

Considering this classification, there are
some popular digital instruments and mo-
bile applications for teaching and learning
English language such as Padlet, Kahoot,
Google services and Zoom.

Padlet is a multifunctional service for stor-
age, organization and co-working with var-
ious materials. This instrument can be used
by a teacher for having effective lessons with
the opportunity to distribute study materi-
als, to organize project activities of children,
to conduct a survey, to create an announce-
ment board and others [10].

Kahoot is an educational platform based on
games and questions. This service provides
teachers with the opportunity to create
and apply gaming elements for attracting
children’s attention. Children answer ques-
tions while playing the game. They can see
the questions on the shared screen and use
their own smartphones, tablets or laptops

.

Google service is an online service for creat-
ing forms for reflection and feedback, online
testing and surveys. This service is simple in
using with comfortable and understandable
interface [12].

Zoom is one of the most popular video
conferencing and online meeting services.
Zoom helps students to study in a distance
learning environment. The advantages of
this tool include stability in the operation of
the platform, the ability of the organizer to
turn on / off the microphones, turn off or re-
quest the participants to turn on the video,
screen sharing can be paused and a built-in
interactive whiteboard. The disadvantage is
a complex interface, as well as a time limit
(the duration of the videoconference is lim-
ited to 30 minutes, after which the connec-
tion with the participants is automatically
interrupted) [13].

Materials and methods

The article isaimed at revealing the most rel-
evant tendency of using digital instruments
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and mobile applications for teaching English
language in the context of digitalization in
Kazakhstani schools. To achieve this aim, the
most popular digital instruments and mo-
bile applications are specified by conduct-
ing a survey among 45 English language
teachers at schools who have different num-
ber of years of teaching experience. The sur-
vey was comprised of 7 questions designed
to gather detailed insights into the teachers’
usage patterns, preferences, and challenges
related to digital tools. This survey was pre-
pared by Google forms which allows to ana-
lyze the received answers visually by graphs,
pie charts and individually.

Results and discussion

The article presents the results obtained
from a survey among English language
teachers currently working at schools. 45
English language teachers completed a
survey whose working experience rang-
es from 2 to 40 years. This range in experi-
ence provides a broad perspective on how
digital tools and mobile applications are
utilized across different levels of expertise.

How long have you been teaching English?
45 responses

4
.-
@ 3=(/s).7%)

2(4.4%) 2 (4.4%)2 (4.4%)

10 15 years
14 20 years

3(6.7%)3 (6.7%)

2 (4.4%)2 (4.4%)2 (4.4%)

(2.2%)d| (2.2%)4| (2.1 92 1:72:1 (21422 2%)d] (2.1 (2.1(2:1 422229

4 years 7
5,5 years 23 Si...

By capturing insights from teachers at var-
ious stages of their careers, the survey offers
a more comprehensive understanding of
how digitalization is being integrated into
English language instruction in Kazakhstani
schools. The findings from this survey aim
to highlight key trends and challenges in
the use of digital technologies in education,
reflecting both the innovations applied by
young teachers and the adaptations made
by more experienced ones.

The first question is focused on the number
of years of teaching experience (figure 1). Out
of the 45 respondents, 28 English language
teachers (62%) have answered as 10 and less
years of teaching experience, while 17 teach-
ers (38%) have an experience of more than 10
years. More than a half of participants (62%)
in this survey are young teachers that indi-
cates that the use of digital instruments and
mobile applications are more attractive for
young teachers than for more experienced
teachers, because before completing this
qguestionnaire they were acquainted with
the topic.

3(6.7%)

About 40 years

Figure 1. The period of teaching experience

In the second question, the teachers indi-
cated the educational stages they taught
(figure 2). The results of this question show
that most of the teachers have classes from
different educational stages, where some of

them can teach all of the stages while others
teach two of three. The biggest number of
teachers is 29 (64.4%) who teach in second-
ary school while 55.5% of teachers (25) teach
high school students. 17 teachers (37.7%)
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have primary classes, 4 of them (8.9%) teach
adults and 4 teachers (8,8%) teach at univer-
sities. As this article is considering the use of
digital instruments and mobile applications
by teachers at schools, the teachers who give
lessons in universities or for adults will be

What level (levels) do you usually teach?
45 responses

Primary school

Secondary school

High school
Adults 4 (8.9%)
University: 2 (4.4%)
All school levels including univ... 1(2.2%)
Students of university 1(2.2%)
0 10

eliminated from the survey. Analyzing the
individual lists of answers, only one teacher
teaches English for only university students,
while the rest 44 respondents have a mix of
classes.

16 (35.6%)
28 (62.2%)

24 (53.3%)

20 30

Figure 2. Educational stage

The third question was about the using of
digital instruments and mobile applications
at the lessons which required answers “Yes”
or “No” (figure 3). 44 participants (97.8%)
answered “yes”, while only one participant
marked “No”". This strong majority highlights

the widespread adoption of digital instru-
ments among English language teachers in
Kazakhstani schools, showing that nearly all
teachers in the survey are integrating digital
tools into their instructional practices.

Do you use any digital instruments or mobile apps at your lessons?

45 responses

® Yes
® No

Figure 3. The use of digital instruments and mobile applications
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The fourth question was about the frequen-
cy of applying mobile applications and dig-
ital instruments for teaching, which has
shown that 33.3% of the teachers “often” use
digital instruments or mobile application at
the lessons, 31.3% “always” use such instru-
ments, 24.4% - “sometimes”, 11.1% - “rarely”
(figure 4). Neither of participants marked
“never” which means that all the teachers

(young and more experienced teachers) try
to use new technologies for making their
lessons more interesting for students and
integrating new technologies into their
teaching practices. It means that teachers
recognize the value of using digital tools to
enhance engagement and make lessons
more dynamic and appealing to students.

How often do you use digital instruments or mobile apps at the lessons?

45 responses

® Always

@ Often
Sometimes

@ Rarely

@ Never

Figure 4. The frequency of using digital instruments and mobile applications

The fifth question was: What are the most
useful digital instruments for teaching
English you have applied (figure 5)? (For
example: Kahoot, quizlet, learningapps,
miro, etc.) The examples were given in or-
der to give participants a line of thinking.
The most popular digital instruments used
by the participants were Kahoot (18), Miro
(9), Wordwall (7), Padlet and Quizlet (6),
Google documents (5), Zoom (4), Quizizz
and learningapps (2) and others like Jam-
board, Nearpod, Preply, BBC, Joyteka, Can-
vas, Edvibe, Youtube, Microsoft Teams,
Mentimeter, quizalize were mentioned by

one participant only. Some of the digital in-
struments were mentioned by the several
participants. One of the participants men-
tioned “notebook and mobile phone” as
digital instrument.

Thus, question indicates that teachers also
experiment with a variety of digital tools to
meet specific teaching needs and class-
room dynamics. This variety also reflects
the flexibility of digital tools to support di-
verse approaches for language instruction,
whether for assessments, interactive learn-
ing, or collaborative work.
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What are the most useful digital instruments for teaching English you have applied? (For example:

Kahoot, quizlet, learningapps, miro, etc.)

45 responses

Kahoot

Wordwall

Padlet

Quizzes, Miro

Quizlet, Jamboard, Google Documents
Nearpod,gr code, Bilimland platform
Kahoot, quizlet, padlet, jamboard

Miro and quizlet

Wordwall

Figure 5. The list of the most useful digital instruments

The sixth question was about the most use-
ful mobile applications for teaching English
where the examples of such applications
were written (figure 6). One of the most of-
ten mentioned apps is Kahoot (11), Duolingo,
Quizlet, Padlet, Memrise (4), wordwall (3),
Words and Quizizz (2) and others like Miro,
Nearpod, Grammarly, Telegram, Zoom, Eng-
lish galaxy, Wordout, Goosechase, Canva,
British Council, Offline dictionary and lin-
gualeo were mentioned only once by sever-

al participants. One of the participants men-
tioned “notebook and mobile” as a mobile
application.

The results highlight that teachers are also
exploring other applications to enhance
language learning. This diversity emphasiz-
es the flexibility and adaptability of mobile
technologies in supporting different teach-
ing approaches and objectives in English
language instruction.

What are the most useful mobile apps for teaching English you have applied? (For example: kahoot,

memrise, duolingo, words, etc.)

45 responses

Kahoot

Wordwall

Duolingo

Quizlet

Duolingo

Words

Padlet

Miro, Quizzes, Kahoot

Kahoot and nearpod

Figure 6. The list of the most useful mobile applications
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The final question asked participants to ex-
press their level of agreement regarding
the effectiveness and usefulness of digital
technologies and mobile applications for
teaching English (Figure 7). The majority of
respondents held a positive view, with 25
participants (55.6%) selecting “agree,” and
N participants (24.4%) marking “strongly
agree.” This indicates that more than 80%
of the teachers surveyed believe that digi-
tal tools play a valuable role in English lan-
guage instruction.

A smaller portion, 7 participants (15.6%), ex-
pressed a neutral stance, suggesting they
may see some benefits but perhaps have
reservations or remain undecided about

the full impact of these technologies. Only
1 participant (2.2%) chose “disagree,” and an-
other participant (2.2%) selected “strongly
disagree,” indicating a very small minority
of teachers who do not view digital tools as
beneficial for their teaching.

Overall, the data reflects a strong consensus
among teachers that digital technologies
and mobile applications are effective tools
in enhancing English language education,
with only a few participants who feel other-
wise. This general agreement presents the
growing acceptance and reliance on tech-
nology to engage students and improve
learning outcomes in Kazakhstani schools.

To what extent do you agree or disagree that digital technologies/mobile applications are effective

and useful for teaching English?
45 responses

@ Strongly disagree
@ Disagree
Neutral
@ Agree
@ Strongly agree

Figure 7. The effectiveness of using digital technologies and mobile applications

Conclusion

In conclusion, the integration of digital tech-
nologies into education is essential, as they
are widely regarded as highly effective tools
for enhancing the teaching and learning
process. However, these digital instruments
and mobile applications are not designed
to replace teachers but rather to comple-
ment their efforts by fostering a learning
environment that encourages collaboration
and productivity among learners. The survey

revealed that teachers are familiar with and
competent in using a variety of digital edu-
cational platforms and mobile applications,
demonstrating that these tools play a signif-
icant role in improving the effectiveness and
attractiveness of language education.

However, the findings also suggest that
there is a need for teachers to be better in-
formed about how to seamlessly integrate
technology into the educational process.
Additionally, there is a clear necessity to fur-
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ther develop teachers’ capacities in effec-
tively using digital tools and mobile appli-
cations in their lessons, ensuring that they
are well-equipped to harness the full poten-
tial of these technologies to enhance their
digital skills and pedagogical practices. This
continued professional development will be
key to optimizing the benefits of digital in-
struments in education.
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AN N3yYeHUs aHITIMUCKOro Ai3blKa Kak MHOCTPaHHOIO B LUKOJIe

A.A. AckapoBa*', H.3. YKXyMaH6ekoBa?

2EBPA3UINCKMI HaUMOHaNbHbIM YHUBEPCUTET MMeHW J1.H. [ymunesa
AcTaHa, KasaxctaH

*assem.askarova@alumni.nu.edu.kz

@ AHHOTauMSA: B HalLM OHW HEBO3MOXHO MPEeACTaBMUTb MOBCEOHEBHYIO XM3Hb 6e3 Lnb-
POBbIX TEXHOMOMMK, KU chepa 0b6pa3oBaHUa He ABNAeTCA UCKIoYeHMeM. Mcnonb3oBa-
HUe LMDPOBbIX TEXHOMOMMIM B 06pa3oBaTe/lbHOM MpoLecce CTaHOBUTCH OCOBEHHO aK-
TyarnbHbIM, MOCKOJIbKY OHW CO34atloT HOBbIE BO3MOMHOCTU ANF 0BydeHUs 1 moMoratoT
coenaTb Ypoku 6onee npuenekaTenbHbIMK, MOME3HbIMU U MPOAYKTUBHBIMK ANF y4da-
wmxca. Llenb cTaTbu - BbIABUTb TEHOEHLMW UCMOMb30BaHUSA YYUTENAMM Ha YPOKaX Lnd-
POBbIX TEXHOMOMMIN W ONpPeaennTb Hanbonee NonynapHble U3 HUX. B JaHHOM cTaTbe
npeacTaBneH onbiT MPUMEHEHUA YYUTENIMU WKOM LUMPPOBbIX MHCTPYMEHTOB M MO-
BUNbHbIX MPUIoXKeHU. CO60P M aHanM3 AaHHbIX 6bla MOMyYeH B XoAe OHIaMH-oMpoca,
B KOTOPOM y4aCTBOBa/IM OKOJO 45 yuuTenen aHmMMINCKOro A3blika. Pe3ynbTaTbl onpoca
MoKasanu, YTo BOMbLMHCTBO WKOMbHbIX YYMUTENEN PerynapHO UCMoMb3yioT LMdpoBblie
TEXHOMOMMN N MOBUIbHbIE MPUNOXKEHWA, UTO6bI cOenaTb YPOKM MHOCTPAHHOMO A3blKa
6onee NHTePECHbIMUM, OOHAKO APYrad YacTb OMPOLUEHHbIX CYUMTAET 3TU TEXHOTOMMK Mo-
NIe3HbIMU, HO PEAKO UMN HUKOTAA He MPUMEHAET UX Ha CBOMX 3aHATUAX. BbiBOObI 3TOM
CTaTbW MOTYT MO3HAKOMWUTb ydmnTenemn ¢ pasHoobpasmem LUPPOBbIX MHCTPYMEHTOB U
MOBUMbHbBIX MPUMOXEHUK 1 MOMOUb 3GDEKTUBHO BOBEYb yYallMXca B NpoLecc oby-
YeHMa MHOCTPAHHOMY A3bIKY.

p KntoueBble cnoBa: LMdpPOBble MHCTPYMEHTbI, MOBUIbHbIE MPUIOXKEHU], LndpoBU3a-
uma, undpoBble TEXHONOMMK, 06pa3oBaTeflbHbIe MHCTPYMEHTbI.
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1. BUTIM BEPY YOEPICIHAEr BUTIM BEPY CAACATbI, UHHOBALINANAP YXSHE LMOPIAHOLIPY

MekKTenTe aFbiNIWbIH TiNiH WeT Tini peTiHAe YMpeHyre apHanFaH
caHAbIK Kypangap MeH Mo6unbai KocbiMLIanapFa wony

A.A. AckapoBa*, H.3. )XymMaH6ekoBa?

2J1. H. TymMumnneB aTbiHOaFbl Eypa3ua ¥ATTbiK YHUBEPCUTETI,
AcTaHa, KasakcTtaH

*assem.askarova@alumni.nu.edu.kz

@ AHpaTna. Kasipri Tan4a KYHOEeNiKTi eMipai UMbk, TEXHOMOMMACHI3 e1ecTeTy MyMKIH

emec. biniMm 6epy npoueciHae UMbPNbIK TEXHONOrMANapabl NanganaHy acipece e3ek-
Ti Macene 6onbin Tabblnagbl, ©UTKEHI onap »aHa oKy MYMKIHAIKTePiH »acalabl kaHe
OKyLUbINap ywiH cabakrapabl TapTbIMAbl YXOHE KbI3blKTbl eTyre kemekTecefi. Ocbl Maka-
NaHblH MakcaTbl- WeT Tin cabakra UMdpbiK TEXHONOrMANapbiH KongaHy TeHaeHUMa-
CbIH CMMaTTay YXoHe OCbIHbIH ilWiHOe eH TaHbiMangapblH aHblkTay. Makanaga MekTen
MyFanimMaepiHiH uMdpnbik Kypangap MeH Mobubai KocbiMLLanapabl KOMAaHy Toxipu-
Beci kenTipinreH. depeKTepai XnHay »oHe Tangay MakcaTblIMeH OHNMaMH cayasHama-
0a 45-Ke »yblK aFblWbIH TiNi MyFaniMaepi KaTbicTbl. CayaniHaMa HaTUKenepi KepceT-
KeHaemn, MekTen MyFaniMaepiHiH kenwiniri weT Tini cabaKrapblH KbI3bIKTbl €Ty VLUiH
UMdPbIK oHe Mobubai KocbIMLLanapabl YyHeMi nanganadanbl, ananga cayanHamara
KaTblCKaHOAPAbIH Tarbl 6ip 6eniri 6Gyn TexHonornanapabl Nangans Aen caHacaga e3
cabakTapblHAa YXaHa TexHoNorManapabl CMpPeK HeMece ellkallaH KongaHbanabl. Byn
yKargam MyraniMgep apacbiHAa uMdbpnbik 6iniM MeH OardblnapAblH sKeTicrneywiniriH
KepceTeni, CoOHAbIKTaH KocbiMLLIa Kacibu gamy MeH 6iniM 6epy 6argapnamManapbiHa Ka-
YeTTINIK TyblHOanabl. COHFbl Tangaynap MyrFaniMaepaiH Umdbpnblk Kypangapobl TMiMai
nanganaHy yuwiH 0aapiblKTapblH apTTbipyablH MaHbI3Abl ekeHiH kepceTedi. Ocbl Maka-
NaHblH, KOPbITbIHAbINAPbLI MyFaniMaepai umMbpnbik Kypanoap MeH Mobunbai KoCcbIMLLA-
NapAblH anyaH TyprepiMeH TaHbICTbIpa anabl )KoHe OKyLUblNapdbl LWET TifiH OKbITY Mpo-
LleciHe TWiMai TapTyFa KeMekTecepi.

TymniHai cezpep: caHabIK Kypanmap, Mobubai KocbiMLanap, LndpnaHabipy, Libpibik/
caHObIK TeXHOoMorManap, Ky3blpeTTinik, WeT Tifi, 6iniM 6epy Kypangapsbl.
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