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Abstract. The objectives of the present research are as follows: to determine the lead-
ership styles which are most frequently applied among leaders in Kazakhstan and to
provide a literature review containing the data on the contemporary approaches to
school leadership. Research on school leadership in Kazakhstan and the approaches
employed within is the primary emphasis. Leadership education in Kazakhstan is one
of the most promising new areas in the country’s educational landscape. While the
study acknowledges that the Kazakhstani school leadership approach defies the exact
style, it suggests that it may be characterised as transformative. Readers will be able
to better understand the topic’s current level of knowledge and identify where more
study is needed due to this review of recent studies. Regarding educational leadership
in Kazakhstan, there seems to be a considerable information vacuum. School directors
in Kazakhstan employ a variety of leadership styles, and this research uses a systematic
literature review to examine the style of leadership. Our research set out to identify typ-
ical leadership styles and analyse their connections to regional and international edu-
cational goals and benchmarks. This method seeks to fill the information vacuum and
aid in the creation of a stronger and more applicable framework for school leadership
in Kazakhstan.
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Introduction

Leadership is now being addressed in a wide
range of fields, extending beyond sports,
business, or politics. There has been a grow-
ing fascination with leaders in education, a
relatively new area of research.

During the past two decades many chang-
es took place in the educational leadership
in Kazakhstan: these changes are the result
both of the recent educational reforms in
the country and of the increasing influence
of the world educational practices. As Ka-
zakhstan becomes even more integrated on

the global educational learning community,
the leaders of schools are now facing broad
responsibilities and elevated standards. This
necessitates a deep understanding of both
traditional and contemporary leadership
styles [1].

In view of this, a literature review of the cur-
rent status of school leaders and their lead-
ership practise in Kazakhstan has been un-
dertaken. It will explore their current view,
responsibilities and experiences in relation
to their practice in the contemporary learn-
ing environment. This article discusses an
overview of the research on School govern-
ing/budgeting /management systems &
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New school development activities in Ka-
zakhstan, based on the analysis of scientific
publications of Western countries and Ka-
zakhstan.

The importance of effective school lead-
ership is well documented in the litera-
ture pointing to its ontology as a capacity
to increase school performance, to elevate
teachers' productivity, and thus to increase
students’ achievements. In Kazakhstan, and
likewise in a number of other states, the tar-
gets in educational reforms have been an
increase in the effectiveness of education
and the formation of competition on a world
level. We have therefore seen that polices as
well as educationalists have shown consid-
erable interest in the effect of school leader-
ship on these goals. It is only proper to pro-
vide this review to give a detail account of
the existing literature on educational leader-
ship in the Republic of Kazakhstan. It raises
awareness of the main currents, threats, and
prospects which influence the efficiency of
school managers.

In light of the peculiarities of socio-cultural
and political development of Kazakhstan,
this review also discusses the application
of foreign leadership models in schools. It
is therefore evident that school leaders are
in one way or the other in a quandary con-
cerning the best way to embrace their lead-
ership styles in order to address the needs
of the modern schools. In this article, read-
ers are presented with a useful perspective
of the transformation experienced in school
leadership in Kazakhstani schools. Thus, by
reviewing the current body of research arti-
cles belonging to the topic, it contributes to
enhance the understanding of the emerg-
ing educational leadership.

Apart from contributing to the development
of knowledge about educational leadership
in the context of Kazakhstan, this article is
also useful for enhancing the existing and
future scholarly projects addressing the spe-
cificities of initiating and stabilizing effec-
tive leadership practices in education. This
is very important bearing in mind that the
country is still in the process of Education-
al System reforms and is in a constant effort
of trying to better its Educational System to

match the international standards.

Materials and methods

Examining the various leadership styles em-
ployed by school directors in Kazakhstan
and their impact on school effectiveness,
this study conducts a thorough literature re-
view. Our study aimed to uncover common
leadership practices and explore their rela-
tionship to local academic goals and inter-
national standards.

There is also research on academic data-
bases including Google Scholar, Web of Sci-
ence, Scopus, and ERIC. School leadership
in Kazakhstan, educational leadership, the
effectiveness of school leaders, and leader-
ship impact on school performance were its
areas of interest. The year of publication was
limited to the year 2000 to the year 2023 to
focus on the present and most significant
development on educational leadership in
Kazakhstan. The review was based upon a
large number of publications such as peer
reviewed journal articles, conference pro-
ceedings, doctoral theses and crucial gov-
ernment reports in Kazakh, English and
Russian. Thus, we excluded editorials, opin-
ion pieces, and any studies which did not
mention the Kazakhstani context.

The data extraction process was conducted
meticulously to guarantee the comprehen-
sive collection of all relevant information
about the study context, methodology, lead-
ership styles examined, and key findings.
The data that was extracted was organised
into tables to make it easier to compare and
combine. Afterwards, a thorough analysis
was carried out to uncover common themes
concerning leadership styles and their im-
pact in the educational setting of Kazakh-
stan.

Appointment and position of
Kazakhstani headteachers

To paint the backdrop in understanding
Kazakhstan's school leadership it necessary
to commence by focusing on the appoint-
ment and responsibilities of headteachers
in the country. In Kazakhstan, the head of
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the school is known by the title ‘director’,
and it is by this title that authors refer to the
head of the school as well. According to the
latest ‘Teaching and Learning Internation-
al Survey' (TALIS) of the OECD, the average
age of directors in Kazakhstan is 48. This is
slightly lower than the age of directors in
the other OECD countries and economies
which participated in TALIS-2018, and that
has a median age of 52 years old. Besides,
the above-mentioned material of the study
identified that only 5% of directors in Ka-
zakhstan are 60 years old or above, which
departs from an average of 20% in other
countries [1].

Kazakhstan's school system has a strong
centralised governance, with education or-
ganisations following a hierarchical struc-
ture [2]. The function of a school director is,
being his nature that any public employee,
very regulated in its performance by guide-
lines prepared at the governmental level.
And they are answerable to the regional ed-
ucation supervisors. Applicants must have
an educational degree, a valid teaching cre-
dential and at least five years of classroom
experience in order to be eligible for the
job. Such experience shall consist of at least
one year in the previous five years perform-
ing teaching as defined by law and at least
1 year acting in an administrative capacity.
Prospective candidates must also possess
in-depth knowledge of several areas: ped-
agogy, psychology, the Constitution and la-
bor market legislation law, educational laws,
legal standing for teachers and anti-corrup-
tion law.

The selecting procedure is extensive and in-
volves five distinct stages. In addition to en-
suring that it follows state educational regu-
lations, the school director is responsible for
managing the school’s daily activities and
promoting a positive and healthy work envi-
ronment for instructors, staff, and students.
The individuals in question possess the
authority to represent the institution, pro-
vide guidance, make critical administrative
choices, establish obligations, and sign their
signature on official documents on behalf of
the school. Furthermore, they guarantee the
selection of appropriate staff, oversee safety,
security, and well-being issues, and main-

tain the condition of the school’s buildings
[3; 4].

Directors are responsible for managing rou-
tine administrative tasks, which can be quite
demanding due to the need for frequent
checks, inspections, documentation, and
enquiries from various local government de-
partments that are related to education, cul-
ture, and sports [5]. These criteria emphasise
that many of the director’s responsibilities
revolve around fulfilling state requirements
rather than focussing on strategic leader-
ship within the school.

Results and discussion
School leadership in Kazakhstan

According to Nurmukhanova [4], school
leadership in Kazakhstan is a relatively new
concept when compared to school admin-
istration or management. When analysing
school leadership materials in Kazakhstan,
it becomes apparent that there is a lack of
research on leadership concepts. This high-
lights the need for further analysis to estab-
lish a comprehensive conceptual frame-
work.

In Kazakhstan, the position and qualifica-
tions of school directors are generally more
streamlined compared to those in western
countries. Mukhtarova and Medeni [3] state
that there is a growing movement to mod-
ernise school leadership in certain urban
schools. Progress is being made in the de-
velopment of a Western school leadership
culture.

The relationship between the organisation-
al system and school leadership is crucial. In
Kazakh schools, directors typically have four
deputies who oversee various areas such as
teaching, educational work, innovation and
development, and maintenance work. It is
possible to increase the number of deputies.

Below the rank of Deputy Director, the
middle management the committee lead-
ers from the Subject Methodological Units
(SMU). These subject teachers work togeth-
er to develop ideas and guidelines for imple-
menting the curriculum in various subject



50

.’ 1. BUTIM BEPY YOEPICIHAEr BUTIM BEPY CAACATbI, UHHOBALINANAP YXSHE LMOPIAHOLIPY

areas. Their aim is to improve student perfor-
mance and provide guidance. In most cases,
the individual chosen to lead the Methodo-
logical Unit is a qualified instructor appoint-
ed by the director [5; 6].

In addition, schools often have Boards of
Trustees, although their structure may dif-
fer from the typical administrative councils
found in countries like the United Kingdom.
In Kazakhstan, the Boards lack the authori-
ty to make strategic financial decisions and
rely on a limited amount of sponsorship and
funding. They fail to promote shared respon-
sibility or collaborative decision-making, and
they do not relieve the director of financial
obligations [1].

The School Pedagogical Council (SPC) is one
of the significant structural divisions of the
school. The SPC serves as the primary gov-
erning body of the school, responsible for
making important decisions. Teachers in
Kazakhstan play a crucial role in the school
decision-making process through their par-
ticipation in the SPC. The emphasis on col-
legiality highlights the shared responsibility
for making decisions that align with a com-
mon goal. According to Ayubayeva [6], there
is room for debate regarding the idea that
teachers can participate in school-wide de-
cision making.

The overall situation is such that the direc-
tor has a restricted amount of space to drive
organisational performance. Indeed, a strict
set of regulations outlines the procedures
within the organisation and limits the scope
of the initiative.

Professional development as a key
factor for leadership

Kazakhstan started the process of educa-
tion reform from the year 2000 with an aim
of making it more conformative to the in-
ternational standards. This reform initiative
involved working closely with renowned
scholars from Britain and the United States.
The major changes in secondary education
have led to the modernisation of the system.
This includes the adoption of new curricu-
lum, improvements in student assessment,

trilingual instruction, and a 12-year model of
schooling [4; 6]. Nevertheless, these reforms
have failed to address the urgent demand
for nationwide, all-encompassing changes
in school leadership. The paper contends
that the existing school leadership training
system relies on upgrading courses, which
is unlikely to provide a competent group of
educational leaders. The courses being up-
dated will certainly not enhance leadership
abilities. On the contrary, more profound
and substantial modifications are required.

Multiple research and papers have high-
lighted the need of developing strong edu-
cational leadership in Kazakhstan, promot-
ing the idea of granting more autonomy to
school directors in order to effectively ad-
dress the needs of contemporary education.
For example, Frost et al. [5], Yakavets et al. [2],
and reports from policy actors and consult-
ants such as OECD and World Bank have all
highlighted these points.

Efforts are underway in Kazakhstan to en-
hance the abilities and enhance the prac-
tical expertise of teachers and leaders [7].
Leadership concepts are widely disseminat-
ed in the country through a range of lead-
ership courses provided by the Centre of
Excellence programme (CoE) and National
Professional Development Institute. These
courses are designed to enhance the knowl-
edge and skills of school administrators and
teachers through in-service learning oppor-
tunities [2].

As of 2015, the leadership preparation pro-
gramme of the CoE has successfully reached
1,500 leaders in all schools in Kazakhstan.
Throughout the nine-month curriculum,
school directors were instructed in various
leadership including distributed leader-
ship, teacher responsibility, and networking
through classrooms [8].

Furthermore, the MoES has plans to coor-
dinate professional development courses in
school leadership as part of the World Bank’s
project “Modernisation of Secondary Educa-
tion.” In line with the “State Programme for
the Development of Education and Science
of the Republic of Kazakhstan for 2020-
2025," the government has announced its
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plan to initiate the “New Formation Leader
Programme.” This program aims to train a
fresh group of educational leaders. Accord-
ing to the OECD study, many school leaders
have had some training in management
and leadership skills. However, several ad-
ministrators have only obtained formal lead-
ership training after they have already taken
on their positions. Nevertheless, it is evident
that the current directors do not possess
the same degree of training and support as
the previous ones in this field, highlighting
a flaw in the state’s approach to cultivating
school leadership, as observed by Mukhtaro-
va and Medeni [3].

The existing director training programs offer
poor results due to the lack of essential as-
sistance from leadership to school manage-
ment, resulting in stagnation in school man-
agement. Mukhtarova and Medeni [3] raise
concerns about the efficacy of these cours-
es, contending that the current system fails
to properly train school administrators. The
lack of suitable theoretical training is one
of the reasons why directors fail to provide
enough assistance to school administration
and become stagnant.

However, it is crucial to enhance leadership
preparation in order to meet the govern-
ment's goal of granting more autonomy to
school directors through per capita funds
[1]. Furthermore, school directors often re-
ceive insufficient training in leadership and
management, which hinders their ability
to effectively lead and guide their schools
through periods of change. Recognising the
importance of school leadership capability,
it is considered crucial for the success of re-
form initiatives [2].

In their study, Sarmurzin et al. [1] shed light
on significant deficiencies in the profes-
sional development (PD) programmes for
school leaders in the educational system of
Kazakhstan. Based on interviews with sever-
al school leaders, it is evident that many of
them feel unprepared for their roles. This is
primarily due to the lack of comprehensive
pre-service training and insufficient ongo-
ing professional development. It is evident
that the existing professional development
programmes are inadequate in addressing

the changing requirements of school ad-
ministrators, particularly in the areas of cri-
sis management and digital literacy, which
have been further complicated by the COV-
ID-19 pandemic. These findings highlight
the importance of a comprehensive re-
vamp of the PD framework. It is suggested
that induction training be provided for new
directors, along with ongoing in-service
training that addresses current administra-
tive challenges. Additionally, mentorship
programmes should be established to as-
sist emerging leaders. These measures are
designed to improve the effectiveness and
readiness of school principals, ensuring they
have the necessary skills to handle the ad-
ministrative and instructional responsibili-
ties of their positions.

Model of leadership in Kazakhstan

There are several leadership models that
have been identified by Bush and Glover
such as managerial, instructional,, trans-
formational, moral, authentic, distributed,
teacher leadership, system, and contingent
leadership [9]. Authors examine which of the
above models provides a more accurate de-
piction of school leadership in Kazakhstan.

Identifying a leadership model in Kazakh-
stan can be quite challenging. With a cen-
tralised system and hierarchical structure
in place, directors face limitations when it
comes to choosing leadership models or
organisational structures to introduce inno-
vations. Furthermore, the heavy burden of
administrative tasks, such as maintenance,
recruitment, and constant reporting, pre-
vents directors from dedicating their atten-
tion to enhancing the educational experi-
ence provided by the school [5].

Bringing teacher leadership to
Kazakhstan

Dr. Gulmira Qanay was the first to study and
propose teacher leadership in the context
of the Kazakhstan education system. She
had launched a programme called “Teacher
Leadership for Learning and Collaboration.”
Dr. Gulmira Qanay’'s action-based doctoral
thesis at Cambridge University from 2016
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to 2019 focused on a pilot project that she
launched and directed [10]. Dr. David Frost,
Gulmira Qanay's PhD supervisor, contrib-
uted to the research as a consultant for the
development of the ‘non-positional teacher
leadership’ framework. He also collaborated
with the HertsCam Network to adapt and
refine approaches and strategies for imple-
mentation in Kazakhstan [11].

In the early 1980s, the idea of non-position-
al teacher leadership emerged alongside
teacher research. However, any further ad-
vancements in this area did not immediate-
ly integrate into the established practices
and norms of schools. To ensure ongoing
progress, teachers must cultivate the ability
to influence their colleagues and strategi-
cally implement new approaches within the
school.

These challenges resulted in the adoption
of a teaching-focused approach for creat-
ing work and implementing the concept of
teacher leadership. This was discovered to
be an effective argumentative strategy that
contributed to the idea that educators have
the potential to drive change. However, the
approach to teacher leadership in HertsCam
was quite different from the typical practice
in the United States, where a select few indi-
viduals are chosen and labelled as “teacher
leaders” [12].

The TLK project is a three-year initiative that
seeks to foster teacher leadership in main-
stream schools in Kazakhstan. During the
initial year of the programme, a total of 16
schools from four different towns, located
far apart from each other, took part.

Dr Qanay's research is still ongoing, but ini-
tial findings indicate that teacher leadership
has been perceived as highly motivating
for teachers and has resulted in school im-
provement through the promotion of best
practices and teacher-driven initiatives [11].

According to Stevenson [13] the perception
of teacher leadership is often seen as bu-
reaucratic and conservative. On the oth-
er hand, Helterbran [14, p. 363] argues that
teacher leadership is still primarily discussed
in academic circles and has yet to fully ma-

terialise in practice.

The concept implemented by Dr. Qanay is
a commendable effort to foster leadership
in Kazakhstan. However, she focuses solely
on the benefits of this paradigm and does
not mention any potential drawbacks. Fur-
thermore, she discovers the importance of
mentoring in teacher leadership, yet fails to
mention the longstanding success of school
mentoring programmes. It is worth noting
that the current law “On teacher status” rec-
ognises the significance of mentoring and
even provides state-funded positions for
mentors.

As an education researcher, it is important
to recognise the role of mentors in support-
ing young educators. One way mentors pro-
vide assistance is through observing lessons
and providing valuable input [14]. Accord-
ing to a participant in a study conducted by
Yakavets et al. [2], they mentioned that while
theoretical knowledge is gained over a span
of four years, working with children and
books presents a different set of challenges.
Therefore, it is crucial to provide assistance
and mentorship to young teachers as they
navigate their educational path in school.

In addition, Frost et al. [5] argue that direc-
tors in certain case study schools prioritise
the professional development of teaching
and learning, the research conducted by
practitioners, and the leadership of teach-
ers. Enhancing the technical performance
of teachers is highly valued and considered
a vital element in successfully implement-
ing national education initiatives. There is
evidence to suggest that teacher leadership
has been established for some time, yet it
has not been widely recognised as a distinct
style of leadership.

Transformational leadership model

According to Dr Qanay's findings, teach-
er leadership can only flourish through the
adoption of transformational leadership. In
order to enhance effectiveness and adapt to
change, school leaders should wholeheart-
edly embrace this concept.
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Despite that in Kazakhstan, the leadership
model has not explicitly been characterized
as transformational (since it requires rever-
sal from some current status), but still due
to such typical characteristics of centraliza-
tion like strict hierarchy and multiple level
bureaucracy formed as full autonomy power
mechanic suggest opposite. According to
Bush and Glover [9], transformational lead-
ership emphasises the importance of pri-
oritising the engagement and capabilities
of organisational members. The transfor-
mational model is extremely rigorous as it
provides a conceptual framework for school
leadership that solely focusses on how lead-
ers strive to influence school outcomes,
without going into detail about the specif-
ic nature or progression of those outcomes.
However, some argue that it can be seen as
a means of influencing educators to con-
form to the leader’s principles, rather than
prioritising the needs of those being led [15].

According to Nurmukhanova [4], the main
role of directors in Kazakhstan is to ensure
compliance with state requirements, rather
than focusing on the conceptual aspects of
school leadership. In a study conducted by
Yakavets et al. [2], it was found that school
directors in Kazakhstan tend to adopt a hier-
archical approach to management, empha-
sising decision-making and control. They
believe that schools should adhere to the
“government education standard.”

Ospanov [16], maintains that the term “di-
rector” implies direction and management,
stating that a school director is in charge of
ensuring national education policies are im-
plemented within schools. Often, their own
initiatives tend to be overlooked in many sit-
uations. From this perspective, it can be ob-
served that Kazakh schools are operated in a
manner that some may consider “autocrat-
ic,” with the school director holding absolute
authority. Furthermore, according to Bush
and Glover [9], transformational leadership
has the potential to engage all stakehold-
ers in the pursuit of educational objectives.
Directors’ jobs and their schools are evalu-
ated based on the academic achievement
of students and the success of teachers in
Kazakhstan [5]. This can be described as in-
structional leadership.

In addition, although directors may have
limitations in their decision-making and
strategy, they play a crucial role in fostering
a positive school climate, which is highly im-
portant in achieving the overall objective.
According to Yakavets et al. [2, p. 13], partici-
pantsinthe research emphasised the impor-
tance of principals in providing guidance to
teachers for their professional development.
The study has shown that the approaches
used by school leaders of Kazakhstan to im-
prove classroom efficiency differ substan-
tially. Crucially, each has embraced teacher
learning and curriculum coherence as key
dimensions of good leadership.

Conclusions

It can be stated that school leaders in Ka-
zakhstan are exploring innovative practices
and strategies for leading schools during a
time of ongoing changes in the education
system. Therefore, there are gradual efforts
being made to foster a school leadership
culture that resembles that of Western-style
education. There are various potential paths
for the future of school leadership devel-
opment in Kazakhstan. Research findings
from various countries, including the UK,
USA, Australia, China, Denmark, Norway,
and Sweden, indicate that successful lead-
ers tend to utilise a similar set of fundamen-
tal leadership practices. By delving into the
realm of educational leadership, individuals
aspiring to become leaders can improve
their leadership practices and strategies,
potentially preventing failures and mistakes
along the way. However, all of the practic-
es are merely suggestions and guidelines.
School directors can vary, and the effective-
ness of a particular approach may be influ-
enced by various factors, including human
elements and the specific circumstances. It
is important to consider the specific context
when applying educational practices. There-
fore, a competent leader understands and
values the importance of the surrounding
circumstances.

Giventherecent reform in education and the
implementation of main voting processes, it
is crucial for directors to adapt their leader-
ship actions. This is because their power has



¢

54

1. BUTIM BEPY YOEPICIHAEr BUTIM BEPY CAACATbI, UHHOBALINANAP YXSHE LMOPIAHOLIPY

significantly diminished in today's improved
cultural, political, and educational climate.
According to Lee and Kuo [17], maintaining
traditional leadership models can lead to a
decrease in leadership efficacy and hinder
the achievement of educational goals in
schools.
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Hy. 3epTTeyaiH Heri3ri 6arbiThl — KazakcTaHOarbl MeKTern KelbacllblfblFbl YXoHEe OHOaFbl
KonaaHbIiNaTblH Tacingep. KasakcTaHOoarbl Kelbaclbinblk, 6iniM 6epy — engiH 6inimM
Gepy canacblHOaFbl €H NepcrneKTMBasbl XaHa barblTTapabiH, 6ipi. 3epTTey KasakcTaH-
OaFbl MeKTen KelbaclblblFbl 6enrini 6ip cTuibre cam KeIMenTiHIH MOVbIHOAFaHbIMEH,
OHbI TpaHchopMaLMANbIK Aen cunaTTayFa 6onaTbiHbIH YCbiHaAbl. Byn 3epTTeynepmiH,
Loy HaTMyKeciHOe OKblpMaHAap TaKblpbin 60MbiHWA Kasipri 6ifiM OeHreniH »akKchbl
TYCiHIN, 9pi Kapan 3epTTey KaxkeT 6arFblTTapAbl aHbIKTan anafbl. KasakctaHaarbl GiniM
H6epy kel bacublbliFbl 6OMbIHLIA aKMapaTTbikK, BakyyM 6ap cUAKTbl. Ka3akcTaH MeKTer-
TePiHiH OMpeKTopnapbl KelwbacwblblK, CTUNbOEPIHIH apTypni TyplepiH KongaHagbl,
»KoHe By 3epTTey KelbacLlblNblK, CTUMbAEPIH YMeni ogedu Loy apKbiibl 3epTTera,i.
Bi3niH 3epTTeyiMi3 KelwbaclublbIKTbIH, TUMTIK CTUIbAEPIH aHbIKTayFa »oHe oflapabiH,
aMMaKTbIK, YXoHe XalblkaparblK, 6iniM 6epy MakcaTTapbl MeH CTaHOapTTapbiMeH 6alna-
HbICbIH TangayFa 6arbITTanFaH. byn Tacin aknapaTTbiK BaKyyMAbl TONTbIPbIN, Ka3akcTaH-
OaFbl MeKTern KelbaclblblFblHa apHanFaH KyLWTi »oHe KonpgaHbanbl Heriz Kypyra
KeMekTecyre GaFbITTanFaH.

TyniHai cespep: 6iniMm 6epy kel baclbiblFbl, MEKTEN AMPeKTopapsbl, kewobaclubinap,
KaCibu gamy, opTa 6inim

U3yuyeHne Mmopenen o6pasoBaTeNibHOro NMaepcTea B
KasaxcTtaHe

I. OkyMa)kaHoBa*', K.Ka)kumoBa?, O. babeHko? K.Bucekosa*

'VYHuBepcuTeT Lakapuma, Pecnybnmka KasaxcTtaH, r. Cemen

234 3anagHo-Ka3axCTaHCKMW yHUBEpPCUTET MMeHU M.YTemucoBa, Pecnybnuvka Ka-
3axCTaH, rLYpanbcK
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AHHoOTaum4. Llenbio OaHHOMo MCCredoBaHNa ABNAETCA onpeaeneHne cTtunen nuoep-
CTBa, KOTOpble Hanbonee YacTo NPUMEHSIOTCA Cpedu NMOEPOB B Ka3axcTaHe, a Takke
npefocTaBneHmne NMTepaTypHoOro ob3opa C AaHHbIMKM O COBPEMEHHbIX moaxodax K
WKoNbHOMY NuaepcTBy. OCHOBHOE BHMMaHMWe B MUCCNEOOBaHWM yOoeneHo nnaepcray
B WKoOMax KasaxcTaHa M MpuMeHaeMbliM noaxodaM. JIMaepcTeo B o6pas3oBaHMM B Ka-
3axCTaHe — 3TO OfHa W3 caMbIX MepPCneKTUBHbIX HOBbIX obnacTe B o6pasoBaTelbHOM
cUcCTeMe CTpaHbl. B MccnenoBaHMmM NpU3HaeTcd, YTo Noaxon K WKOMbHOMY NMAEPCTBY
B KasaxcTaHe He COOTBETCTBYET KaKOMY-TMB0O OAHOMY CTUIO, HO MpeanonaraeTcs, YTo
ero MOYKHO OXapaKTepK130BaTb KaK TpaHcdopMaLumoHHoe. Brnarogaps gaHHoMy 063opy
MOCNeAHUX UCCNeoBaHUN YMTaTENM CMOTYT Nydlle NOHATb TEKYLLMM YPOBEHb 3HAHMM
no TeMe 1 onpeaennTb 0b6nacTu, Tpebylolme ganbHenwero UsyderHus. Mo noesoay fm-
OepcTBa B 06pa3oBaHMm B KaszaxcTaHe CyLeCTBYeT 3HaUMUTeNbHbIM MHDOPMaLMOHHbIN
BakyyM. [lnpekTopa WKoN B KasaxcTaHe MPUMEHSAIOT pasfindHble CTUIU NUOepcTea, U
B A@HHOM MCCNeaoBaHUMM aHanM3npyeTca CTUb NMAEPCTBa Yepes CUCTEMATUYECKN I
NUTepaTypHbI 0630p. MccrnenoBaHMe HamnpaBieHO Ha BbigBIEHWE TUMUYHbBIX CTUNen
NMAEPCTBA M aHaMMs UX CBA3U C PermoHanbHbIMU U MeXayHapoaHbIMK obpa3oBaTerb-
HbIMU LenaMu 1 cTaHgapTamMu. DTOT Noaxon Mpr3BaH 3anofHUTb MHOOPMaLMOHHbIN
BaKyyM 1 COOEMNCTBOBaTb CO3AaHMI0 6o/iee CUMbHOM U aKTyallbHOM OCHOBbI A9 LUKO/b-
Horo nNuaepcTBa B KasaxcTaHe.

KntoueBble croBa: o6pa3oBaTesbHOe NMOepPCTBO, AMPeKTopa LWKOf, Nnaepsbl, Nnpodec-
CMoHanbHOe pa3BUTUe, cpeaHee obpa3oBaHume
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