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@ Abstract. This article addresses the challenges associated with ensuring the successful
education and development of school-aged children with special educational needs. In
today's educational landscape, it is critical to create inclusive environments that cater to
the diverse needs of these children, regardless of their individual characteristics. Provid-
ing equitable and accessible education is the fundamental responsibility of the state,
prioritizing the well-being and rights of all citizens. However, achieving this goal relies
heavily on the specialized efforts of teachers. By leveraging their expertise, educators
play a vital role in ensuring fair treatment and equal learning opportunities for students
with varying abilities. To meet these objectives, the study utilized methods of theoret-
ical analysis and empirical research. The primary method involved conducting surveys
among teachers and parents, based on a structured questionnaire developed by the
authors. The findings highlight the importance of engaging parents or legal guardians,
alongside psychologists, in the educational process through active and collaborative
interactions. This approach enhances the psychological and pedagogical competen-
cies of teachers working with special educational needs, thereby improving the overall
quality of inclusive education. Both positive and negative patterns in the participants’
interactions with a psychologist in educational relations were found by analyzing the
survey results. The structure and substance of the psychologist's work with schoolchil-
dren who have special educational needs, as well as their interactions with teachers,
parents, and legal agents, all reflect the peculiarities of their inclusive practice.
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Introduction

The education of students requiring
special education involves the provision of
support services alongside their typically
developing peers in both formal and
informal educational settings. Within the
framework of inclusive education, which is
defined as “the implementation of special
education practices that prioritize the
continuity of learning in preschool, primary,
secondary, and non-formal educational
institutions,” it is imperative to address the
specific needs of students with disabilities.
This entails creating environments that
minimize restrictions and provide optimal
educational opportunities tailored to their
unique requirements [1]. Inclusive education
emphasizes the integration of individuals
with special educational needs (SEN) into
mainstream educational environments,
ensuring their learning occurs alongside
peers who do not have disabilities. These
practices are implemented across public
and private institutions at various levels,
including preschool, primary, secondary,and
beyond [2]. Increasingly, inclusive education
has emerged as a pivotal topic in global
discussions concerning educational policy
and practice [3]. It is widely recognized as a
key strategy for advancing the development
and equitable treatment of children and
youth with disabilities [4].

The overarching goal of such initiatives is
to establish an educational system that not
only addresses the needs of all learners but
also aligns with international standards for
quality and accessibility in education. By
adopting these principles, many nations
have prioritized the development of policies
that promote the integration and support
of individuals with diverse learning needs,
thereby reinforcing the importance of
inclusivity in modern education systems.

Currently global educational space is facing

with huge challenges so that must be
created a special educational condition for
each child in spite of their personal qualities.
The creation of equal and accessible
education iswhat the state must ensure, first
of all, for its citizens. Equal and accessible
education is impossible without the special
work of teachers and joint collaboration
with teachers and parents. Using their
skills and abilities, teachers should ensure
equal treatment and equal education of
schoolchildren with different educational
abilities.

Inclusive education is the key to creating
a new type of society that is beneficial to
the state and accepts all people. To do this,
it is necessary to provide everyone with
the opportunity to receive an education
of equal quality and quantity, so that any
child can realize himself and become an
individual, as this is necessary for society. A
necessary condition for this is a change in
the structure of school buildings, the layout
of classrooms, the nature of the lessons
themselves, providing psychological and
pedagogical support, so that all this fulfills
the requirements of not only typical children,
but also children with special educational
needs.

One of the key perspectives are to form
an inclusive culture for children, teachers
and parents, to provide with psychological,
medical and pedagogical support, toinclude
an adaptive educational environment in
the educational process for ensuring the
whole equality. At the same time, inclusive
education involves the application of a
personalized approach focused on ensuring
the effectiveness of the learning process
itselfand on stimulating school-age children
to achieve success in learning at their own
pace and at the level of their capabilities,
which requiresthe development of scientific,
methodological and pedagogical support.
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Psychological and pedagogical support
is carried out on the basis of assessing the
special educational needs of school-age
children:

with behavioraland emotional problems,
unfavorable psychological factors
(disorders of upbringing in the family,
parent-child and intra-family relations);

with obstacles of a socio-psychological,
economic, linguistic, cultural nature
(pedagogical neglect of children from
socially dangerous families, children who
have difficulties in adapting to society);

there are developmental defects
(hearing, vision, intelligence, speech,
musculoskeletal system, mental

retardation and emotional-volitional

disorders).

Psychological and pedagogical support
is provided by a teacher-psychologist;
a speech therapist; a special teacher; a
methodological assistant; a social teacher.
Psychological and pedagogical conditions
for successful education and development:

1) making changes to curriculg;
2) changing approaches to

learning outcomes
children’s achievements);

assessing
(school-age

childrer
with
special
educatio
nal need

pedagogical
support

3) using variable, special and alternative
teaching methods;

4) choosing textbooks, teaching and
methodological complexes, preparing
individual educational materials;

5) choosing the form of education;

6) creating a barrier-free environment and
adapting the educational institution;

7) using technical auxiliary (compensatory)
means and special vehicles;

8) special psychological and pedagogical
support for school-age children with
disabilities (psychologist, special
teacher, assistant teacher) is carried
out on the basis of the conclusion and
recommendation of the PMPC. The
psychological and pedagogical support
for children with special educational
needs is provided by a team of specialists
jointly with teaching staff of the school
[5].

S. V. Alyokhina identifies the main subjects
of inclusive education, to varying degrees
included in the process of psychological and
pedagogical support: a child with disabilities;
other children of an inclusive class or group;
parents (legal representatives) of all students
of a class or group; the teaching staff of a
general education organization (Figure 1) [6].

psychological

ordinary
children

families

children

Figure 1 - Subjects of psychological and pedagogical support in a single educational space
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O.C. Prikhodko highlights the tasks of
psychological and pedagogical support
in relation to all participants in inclusive
education.

- In relation to students with special
educational needs:

constant monitoring of the psychological
and pedagogical status of a student
with special educational needs in the
dynamics of his mental development;

creation of psychological and
psychological conditions for effective
adaptation and ensuring success in
learning;

providing support in adapting to new
living conditions;

providing systematic assistance to
children with special educational needs
in the learning process;

organization of a comfortable stay of
children with special educational needs
in society, taking into account their
mental and physical abilities;

« in relation to students with normal
psychophysical development:

revention of problems in development;

assistance in solving urgent problems of
development, education, socialization,
including problems related to
establishing positive relationships
with peers, teachers or parents (legal
representatives);

psychological support of educational
programs;

- in relation to the families of students:

systematic  psychological assistance
to parents (legal representatives) of
students;

increasing the level of psychological and
pedagogical competence of parents
(legal representatives);

increasing the level of rehabilitation
competence of parents (legal
representatives) of students with special
educational needs;

assistance in making the right choice

of an educational route for a child with
special educational needs;

formation of psychological culture;

- In relation to teachers involved in the
implementation of inclusive practice,
this is:

improvement of
competence;

professional

formation of skills of coordinated

teamwork;

formation of psychological culture [7].

According to Kazakova E. |. psychological
and pedagogical support “providing
assistance to a child, his family and teachers,
preserving on its basis the maximum
freedom and responsibility of the subject
of development in choosing a way to solve
an urgent problem; a multidisciplinary
method provided by combining the efforts
of teachers, psychologists, social and
medical workers; the subjective potential
of diagnosing a problem and solving it,
a possible harmonious solution unity
between information search for ways,
drawing up an action plan and first aid in its
implementation; the direction for which the
development entity itself is responsible for
helping to create a territory” [8].

V.E. Pahalyan, considering the concept of
psychological and pedagogical support,
pays attention to the positive development
of relations between children and adults in
an educational situation, the psychological
and mental development of the child with
an orientation towards the zone of his
proximal development [9].

According to M.R. Bityanova, psychological
and pedagogical supportisthe entire system
of professional activity of a psychologist. It is
aimed at creating social and psychological
conditions  for emotional  well-being,
successful development, education and
training of a child in situations of social and
pedagogical interactions organized within
the framework of an educational institution.

The author sees the task of a teacher-
psychologist in interaction with a child as
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creating conditions for “productive progress
along the paths that he has chosen himself
in accordance with the requirements of
the teacher and family psychological and
pedagogical support.” In other words,
the author believes that is scientific
psychological and pedagogical support for
the educational process.

The purpose of pedagogical support is the
directed development of the accompanied
human personality to the goal, which is
carried out through special pedagogical
systems in institutional formalization. the
concept of pedagogical supportisinterested
in monitoring,  consulting, personal
participation, it is considered as a process of
encouraging the maximum independence
of the child, manifested in his activity.

N.B. Krylova understands pedagogical
support as the ability to be next to the
student, to follow, to accompany him in his
individual educational route, in his individual
movements in learning [10].

The main task for organizing psychological
and pedagogical support in the field of
special education is the formation of an
independent, responsible and at the same
time socially mobile personality, capable of
activityadaptingtothe modernlabor market,
ready for successful socialization in society.
When children with special educational
needs interact with normally developing
students, an important characteristic of
psychological support is the creation of
healthy and friendly conditions for the
transition of a person to self-assistance which
means not correcting and reconstructing
shortcomings, but try to search for hidden
resources of human development, relying
on one's own capabilities and creating
psychological conditions for restoring
communication on this basis. From the
pedagogical point of view, the emphasis is
placed on the formation of educational skills,
an opportunity is created to organize the

activity of students, to form the role of the
student or in other words student-centered
approach.

Materials and methods

This study employed qualitative approach,
including open-ended questions to ensure
a comprehensive understanding of the
subject and to gain in-depth insights into
experiences and perceptions of teachers
and parents regarding inclusive education.

The study was conducted in two phrases.
In the first phrase, existing literature
on inclusive education was reviewed to
identify key themes and gaps. In the second
phrase, questionnaires were distributed to
16 teachers with 35-55 years of experience
in inclusive classrooms and 17 parents of
children with special educational needs,
selected through purposive sampling.

Data collection tools included: semi-
structured questionnaire designed for
teachers and parents to evaluate their
perceptions of inclusive education.

Results and Discussion

Inclusive education can improve the lives of
childrenwithspecialeducationalattainment,
give them the opportunity to hope for life
and convince them that the future is bright.
Another type of inclusive learning is the
implementation of a mainstream strategy
[11]. This is also the case when children
with special educational needs interact
with their peers outside of their studies: at
holidays, festivals, etc. participation in such
celebrations increases the skills of children
to adapt to the social environment. The main
principle of such types of work is organized
on the basis of the principle of inclusion
philosophy. Therefore, the types of support
work include the following principles. Such
principles can be classified as follows:
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Table 1- The principles of inclusive education

Principles Characteristics

The Principles of Humanism

the principle of implementation of the humanistic direction in the

educational process. It is intended for the child to respect his own
personality and develop his individuality;

The Principles of Individuality

the principle of teaching a child in an individual way. Organization

of individual work taking into account the individual character traits
of the child, the level of development and capability;

The activity-based principle

The main task of this principle is an activity-based approach in the

teaching process and a child should be taught through play and

games;

Principles of Communication

socio-psychological protection of the child, Organization of dialogue

interaction between teachers and the child;

The principle of Independence

support the independent work of the child, increase his activity;

The principle of Cooperation
operation;

involvement of all participants in the educational process, co-

The principle of partnership

Organization of partnership relations of the child's family, school,
social teacher [12].

The primary aim of support is to establish
social and pedagogical conditions that
empower each child to take ownership
of their life, activities, interactions, and
inner development. A key objective is to
cultivate an educational environment that
fosters effective learning and facilitates the
psychological growth of students. Central to
this approach is the principle of respecting
individual autonomy, emphasizing the
importance of personal choice and self-
determination in critical life decisions [13].

In the process of conducting a pedagogical
experimentonthetopicofscientificresearch,
the concept of a model of psychological and
pedagogical support for school-age children
with developmental features that determine
the special educational needs of students in
the process of implementing an individual
learning program in conditions of equal
and successful education was developed
and tested. The concept reflected the main
theoretical provisions that determined the
design of the model of psychological and
pedagogical support for children from
with developmental characteristics that
determine the special needs of students in
the process of implementing an individual
training program in conditions of equal and

successful education. The concept describes
seven main theoretical and methodological
provisions that are important for the
effective implementation of the tasks of
inclusive education in general, and models
of psychological and pedagogical support
for children with developmental disabilities
that determine the special needs of students
in the process of implementing an individual
learning program in conditions of equal and
successful education, in particular.

Pedagogical activity acquires
new characteristics: Intrasubject,
interdisciplinary, integrative, subject-

subject (socially adaptive, psychological and
pedagogical support and assistance, health
savings, developmental and correctional,
etc.); forms of organization: integration of
educational activities and cultural practices
of communication between students with
non-standard desires and needs in the field
of education as conditions for the formation
of tolerant models behavior; interdisciplinary
interrelation of content and technologies
of various types of educational activities as
an extension of educational opportunities
and means; timely psychological and
pedagogical support and assistance to
students in situations of difficulties in the
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process of educational and extracurricular
activities (teaching, socialization,
communication). In the pedagogical activity
of a teacher in the context of inclusive
education, the following are updated
other technologies include breakthrough
humanitarian, cultural practices, social
events, social situations of choosing ways
of cognition, communication, health
preservation, mechanisms of “inclusion” in
students with non-standard needs in the
field of education of volitional self-regulation
and self-control in the self-realization of their
creative ideas.

The individually differentiated approach has
opened up new approaches to the creation
and implementation of psychological and
pedagogical support for students with non-
standard desires and needs in the field of
education in conditions of successful equal
education:

ensuring the possibility of organizing an
individual educational trajectory;

implementation of individual selection
for the selection of content, methods
and means of education, development,
social adaptation;

actualization of the potential of the
student(cognitive,social,communicative
experience), his possibilities of self-
realization in activities, social situation,
among adults and peers.

The model of psychological and pedagogical
support for school-age children with
developmental peculiarities that determine
the special needs of students in the
process of implementing an individual
training program in conditions of equal
and successful education is represented
by components: normative-theoretical,
scientific-methodological, subject-subject,
evaluative-effective.

Monitoring of the quality and effectiveness
of the implementation of the prototype for

school-age children with developmental
disabilities that determine the special needs
of students in the process of implementing
an individual learning program in conditions
of successful education was carried out in
three stages:

incoming - in order to determine
the initial state of the practice of
inclusive education and the degree
of development and socialization of
children with non-standard learning
needs;

intermediate - to identify the real level
of development of students and the
quality of implementation of support for
school-age children with developmental
characteristics that determine the
special educational needs of students
in the process of implementing an
individual training program in conditions
of equal and universal education, to
implement prompt, timely correction of
the learning process and psychological
and pedagogical support;

the final one - in order to establish
indicatorsofthe effectiveness of bringing
to life a prototype of psychological
and pedagogical support for school-
age children with developmental
characteristics that determine the
special needs of students in the process
of implementing an individual training
program in conditions of successful
education.

Pedagogical support for the education of
children with special educational needs is a
purposeful professional activity of specialists
focused on identifying the current level of
development and the zone of immediate
development, as well as the special
educational needs of each child; promote
schoolchildren’s achievement of individual
results and create a “condition of success”;
monitoring the individual development of
each child.
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Table 2 - A model of support for individual learning

Organizational stages of special
educational process

Actions of the support specialists

Determining the form of organization of
training

Conduct parental consultations and analyze prior
educational outcomes

Conducting PMPc

Perform a comprehensive assessment of child’s
development. Prepare tailored training recommendations,
identify suitable teaching methods, and select appropriate
forms of educational interaction to align with the student's
learning needs.

Appointment of a teacher

Provide guidance to teachers on understanding the
unique characteristics of the student’s development,
including their abilities and limitations.

Conducting pedagogical testing and
creating an individual schedule

Offer teacher assistance with specific recommendations
regarding workload. Advice parent on their role in
supporting the learning process to ensure effective
participation.

Developing an individual educational
plan

Adapt the general curriculum to align with the student’s
interests and learning goals. Incorporate a structured
framework of corrective, developmental, and advisory
interventions. Support the class teacher with strategies
to promote the child’s socialization and foster an
environment conductive to their success.

Conducting training sessions

Facilitate individualized consultations with teachers

and analyze the most effective forms of educational
practices. Collaborate with parents by offering training and
consultation sessions

It is crucial for psychologists involved in
recognize that
primary focus should be on the

the support system to
their

and teamwork are recognized as Vvital
components of inclusive education. Recent
research underscores the importance

fostering children’s academic achievement,
enhancing their motivation for learning
and ensuring their success in acquiring
knowledge. Without this foundation, other
outcomes become secondary and fail to
contribute meaningfully to the overarching
goal of providing high quality education for
the child.

Teachers' practices play pivotal role
in  promoting in promotive effective
inclusion, as demonstrated by numerous
studies highlight key elements of practice
that support the inclusion of students

with special educational needs, such
as the wuse of scaffolding, modeling,
contingency management, and other

effective instructional strategies, including
feedback [14]. Additionally, collaboration

of allocating time for joint planning and
reflective discussions to ensure the success
of teamwork [15].

To begin with, it is essential to assist teachers
ininclusive classroomstoalign theiractivities
with those of school psychologists. This
collaboration enhances the quality of both
corrective and educational interventions
while also improving educational outcomes.
Initially, it isimportant to assess the situation
within the school context. For this purpose,
a questionnaire titled “Effectiveness of
interaction between a teacher and a school
psychologist” was utilized, with responses
collected anonymously from 16 teachers.
The quantitative results of the survey are
presented in Table 3.
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Table 3 -The quantitative results of the survey

Number of answers

No Questions
Yes No
Do you agree with the statement that assessing the mental health
1 problem of students is the task of a teacher psychologist, but also of 12 4
other school specialists?
Is it necessary to consult a teacher psychologist if a child has poor
2 - 15 1
academic performance and development?
3 Is it crucial for you the result of the diagnosis of interpersonal 14 5
relationships of your students conducted by a school psychologist?
Is it important to follow of a school psychologist's recormmendations
4 : g : ; 10 6
regarding child’s development and success in learning?
5 Will you inform the school psychologist if parents or legal representatives 13 3
have questions to the psychologist in his/her absence?
6 Isit necessary to invite a school psychologist to parent-teacher meetings? 13 3

A qualitative analysis of the survey results
allowed us to identify the following positive
trends: - teachers consider the assessment of
the mental health problem of schoolchildren
to be the task not only of a psychologist, but
also of other school specialists (12 teachers,
76%);

teachers agree on the need to consult
a psychologist on the academic
performance and development of
schoolchildren (15 teachers, 94%);

teachers are involved in the results of the
diagnosis of interpersonal relationships
of schoolchildren conducted by a
psychologist (14 teachers, 88%);

teachers see the need to invite a
school psychologist to parent-teacher
meetings, toinform him about emerging
issues of parents (13 teachers, 82%).

At the same time, the survey allowed us to
see a problematic place - the teachers rated
the level of their psychological knowledge
as average (11 teachers, 68%), there is also a
low level (5 teachers, 32%). At the same time,
in the open questions of the questionnaire,
teachers noted that they often seek
methodological and advisory help from
a psychologist, which they will effectively
use in working with children with special

educational needs.

Summarizing the above, it can be noted that
the survey revealed the need to increase the
level of psychological knowledge of teachers.
Teachers can gain special knowledge
through trainings, master classes,
consultations, conversations, memos and
other forms of work. All forms of activities
in this direction are reflected in the annual
planning of the psychologist.

In order to find out the effectiveness
of the interaction between the school
psychologist and parents, they were
offered a questionnaire. 17 parents (legal
representatives) of schoolchildren with
special educational needs took part in the
survey. The analysis of the survey results
allowed usto draw the following conclusions:

most parents take an adequate position
in the mental disorders of their child.
They are aware of the violation of the
child’s psyche as a defect, but the defect
is removable, requiring special work on
the part of both teachers and parents
themselves (14 parents, 82%);

parents are not ready to actively interact
with a psychologist in the process of
eliminating mental disorders, arguing
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their position with a lack of time (9
parents, 53%);

parents do not have sufficient
psychological knowledge (13 parents,
76%). At the same time, they noted the
greatest interest in workshops, master
classes, and individual sessions with a
psychologist (15 parents, 88%).

Therefore, the poll indicates that in
order to improve their psychological and
pedagogical competencies, parents’ legal
representatives must be actively involved in
the educational and correctional processes.
Thus, it is necessary to broaden the scope
of cooperation with parents or legal
representatives of children with special
education requirements in order to provide
them with easily available strategies and
tactics for rehabilitating schoolchildren’s
mental health.

Thefinding indicates that parents of children
with special educational needs often lack of
sufficient psychological knowledge (76% of
parents surveyed). This aligns with findings
from previous research, which highlight that
a lack of understanding and training among
parents can hinder their ability to support
their children’s education effectively [16].
Addressing this issue through workshops
and individual sessions, as preferred by
88% of the surveyed parents, has been
proven effective in improving parental
competencies in other studies [17].

Furthermore, research emphasizes the
critical role of parental involvement in
educational and correctional processes.
Studies have shown that active participation
by parents not only support academic
achievement but also significantly
contributes to the mental well-being of
children with special needs [18].

To bridge these gaps, it is imperative to
broaden cooperation between schools
and parents. Practical steps could include
providing structured training sessions and
creating accessible resources to add their
psychological and pedagogical needs [19].

Conclusion

The study of the effectiveness of the
psychologist’s interaction with participants
in educational relations took place through
a questionnaire. The questionnaires were
offered to educators of inclusive groups, as
well as to parents (legal representatives)
of schoolchildren with special educational
needs. A total of 16 educators and 17 parents
(legal representatives) took part in the
survey. The results of the survey allowed us
to draw the following conclusions:

teachers of inclusive classes are
interested in effective interaction with
a psychologist in order to achieve a
certain positive effect of correctional and
developmental work with schoolchildren
with special educational needs.

parents (legal representatives) of
children with special educational needs,
with a sufficient level of understanding
of the need for correctional assistance,
are not ready for active interaction with
a teacher.

teachers of an educational organization
and parents (legal representatives) of
children with special educational needs
do not have sufficient psychological
knowledge.

Both positive and negative patterns
in the participants’ interactions with a
psychologist in educational relations were
found by analyzing the survey results.
The structure and substance of the
psychologist’s work with schoolchildren
who have special educational needs, as well
as their interactions with teachers, parents,
and legal agents, all reflect the peculiarities
of their inclusive practice.

Overall, inclusive education promotes the
integration of all learners, providing them
with the opportunity to excel academically
and grow socially and emotionally. By
fostering collaboration among educators,
specialists, and families, it ensures that no
child is left behind in their journey towards a
fulfilling educational experience.
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Epekiwe 6iniM 6epyre KaXeTTiniri 6ap 6ananapabl TabbiCTbl
OKbITY YX9He AaMbITY YLUiH NCUXONIornsanbiK-neaarorukanbik,

Konpay

J1.A. Bytabaegal, J1.1. LWlana6aeBa*?, A.M. BalkynoBa3, K.C.Te6eHoBa*
'bl. ANTbIHCAPWH aTbiHAaFbl ¥NTTbIK 6iNiM akageMUaAchl,

AcCTaHa K,, KazakcTaH

2XanblkapanbliK TYPU3M XoHe MeMMaHOOCTbIK YHUBEPCUTETI,

TYpKicTaH K,, KazakcTaH

3Kasak yNTTblK Kbi3gap nefarormkanbik yHUBEPCUTETI

AnMaTbl K., KasakcTaH

“E.A. BekeToB aTbiHOafrbl KaparaHabl yHUBEPCUTETI

KaparaHabl K., KasakcTaH

@ AHpaTna. byn Makanaga epekue 6inimM 6epy KaxKeTTiNiri 6ap MeKTen okyllblapbiHa Ta-
ObICTbl OKY YLUIH YXaHe AaMbITybl YLUIH NCUXONOrUANbIK YXaHe neparorukanbik Kongay
KepceTy 6oMbIHLLA TEOPUANbIK TYPFblAaH apebueTTepre wony »kacannbl. COHbIMEH Ka-
Tap MyraniMaoepaeH aHe aTa-aHanapAaH cayanHama asnblHbIM, OHbIH MO3UTUBTI XKaKTa-
Pbl aHbIKTanNbIM, KeeLleKTe Here Hasap aydapy KepekKTiri aHblKTanabl. Makanaga ycbl-
HbINIFAH TaKblPbINTbIH, ©3eKTiNir Herizgeneni, epekwe 6iniM 6epy KaxkeTTinikrepi Gap
OKyLUblNapabl TabbICTbl OKBITY YXoHe AaMbITy MacerieciHe Hasap aydapblnagbl. XXahaH-
OblK 6iniM 6epy KeHicTiriHae ap 6anaHblH )XeKke KacneTTepiHe KapaMacTaH, OHblH epek-
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we 6inimM 6epy KaXKeTTiNiKTepiH KaHaraTTaHObIpy YLWiH 6iniM 6epy »yMeciHae »arnan
yKacaydblH 3aMaHaym MiHOeTi 6ap. TeH kaHe Ko »eTimai 6iniM 6epy - 6y/1 MeMNEKET, eH,
anabiMeH, ©3 azaMaTTapbl YLWiH KaMTaMachi3 eTyi kepeK Hapce. MyFaniMaepaiH apHambl
YKYMbICBIHCbI3 TEH, YXaHe KO XeTiMAai 6iniM 6epy MyMKiH eMec. MyFaniMaep e30epiHiH,
OaFObliapbl MeH KabineTTepiH KongaHa oTbipbim, apTypni 6iniM 6epy Kabinettepi 6ap
OKylLblNTapFa TeH Ke3kapac neH TeH 6iniM 6epyi kepek. OCbl MakcaTKa YeTy YLUiH 3M-
MMPKKanblK AepeKTepai, TeOpUanblK Tannay »aHe eHaey aaictepi kKonnoaHblnabl. Herisri
a[ic-aBTOpnap »acafFaH cayasiHamMaHbl KoMfaHa oOTblpbiN, MyFaniMaep MeH aTa-aHa-
napfFa cayanHama »yprisy. XXyprisinreH Tangay ata-aHanapgbl (3aHA4bl oKingepai) »xkoHe
OKpITYLLbI-MCUXOMOIThl MCUXONOMMANbIK-Meaarormkanblk, Ky3blpeTTiNiriH apTTbipy Mak-
caTblHOA@ ONapMeH e3apa ic-KMMbINAbIH, 6enceHai HblcaH4apblH ManganaHy apKplibl
TY3€eTy- BiniM 6epy mpoueciHe TapTy KaxkeTTiNiriH kepcetyre MyMKiHOiK 6epai. Byn,
©3 Ke3eriHae, TabbICTbl OKpITY YLiH epeklle 6iniM 6epy KaxkeTTiniri 6ap GananapablH
MyFaniMaepiMeH >koHe aTa-aHanapbiMeH (3aHObl eKiNAepiMeH) XXYMbIC HblCaHAAPbIH
KEHEWNTY »XaHe oNfapAblH, OKyLUblIapAblH MCUMXMKACbIH Ty3eTyAiH Ko/mKeTiMai agicTepi
MeH TocinoepiH AaMbiTy KaXKeTTiniriH kepcetedi. CayanHamMa HaTwhkenepiH Tangay
apKbINbl KaTbiCyLlblnapablH 6iniM 6epy KaTblHAacTapblHOAFbl MCUXONOrMeH KapbiM-Ka-
TbIHACbIHbIH »XaFbIMObl 03, XaFbIMCbI3 [a 3aH4blNbIKTapbl aHbIKTangbl. [CHUXonorTbiH,
epekue 6iniM 6epy KKETTINIKTepi 6ap MeKTen OKyLUblNapbiMeH YYMbICbIHbIH, KYPbl/bl-
Mbl MeH Ma3MyHbl, COHAaW-aK, onapablH MyFaniMaepMeH, aTa-aHanapMeH »aHe 3aHabl
TyYIFaflapMeH KapblM-KaTblHAChl oflapablH MHKIIO3UBTI ToXXipUbOeCiHiH, epeKkLuenikTepiH
KepceTeqi.

TyniHAi cespep: MeKTen »acbiHAarbl 6ananap, epekie 6iniM 6epy KaXKeTTINIri, MHKIo-
319, NCUXONOTUANbIK-NedarorMkanblK Koraay, TabbiCTbl OKbITY.

Mcuxonoro-negaroruyeckoe CornpoBOXAeHUe Ans ycnewHoro
o6y4yeHUa U pasBUTUA AeTen ¢ 0cobbiMM o6pa3oBaTesibHbIMU
norpebHocTAMM

J1.A. ByTabaega', J1.1. LWana6aeBa*?, A.M. BarkynoBa3, K.C. TebeHoBa*
'HauwnoHanbHaga akageMus obpasoBaHna UM. N, AnTbiIHCapWHa,

r. AcTaHa, KaszaxcTtaH

’MexkayHapoaHbI YHUBEPCUTET TYPM3Ma M FOCTENPUMMCTBA,

r. TypkucTaH, KasaxctaH

SKa3axcKMiM HaLMOHaNbHbIW YXEeHCKMIA Negarormyeckmnin yHMBepCcuTeT
r.AnmMaTbl, KazaxcTaH

“KaparaHOMHCKWI YHUBEPCUTET MM. akageMumka E. A. BykeToBa

r. KaparaHga, KasaxctaH

@ AHHOTauua. B crtaTbe 060CHOBbIBaETCS aAKTYalilbHOCTb I'IpeD,CTaBJ'IeHHOI;I TeMbl, nMpun-

BflekaeTca BHMMaHMe K npobrneme ycrnewHoro obyyeHus U pasBUTUSA LUKObHMKOB
Cc ocobbiMU obpasoBaTeNibHbIMKW MOTpebHoCTAMU. B rmobanbHoM ob6pasoBaTelbHOM
MPOCTPaHCTBE CyLLIECTBYEeT COBpeMeHHasa 3afada No co3gaHuio yCoBuii B cucteMe o6-
pa3oBaHWA ONd yOOBNETBOpPeHUa 0cobbix o6pa3oBaTesibHbIX MOTPEBHOCTEN KaXKAoro
pebeHkKa, He3aBMCUMO OT ero JIMYHOCTHbIX KadyecTB. Co3naHMe paBHOMo M OOCTYMHOro
obpa3oBaHMe - TO TO, UTO rOCYLAAPCTBO AOMKHO obecrneunTb, B MepByto odepenb, A4
CBOWX rpaykgaH. PaBHoe M OoOCTynHoe obpa3oBaHMe HEBO3MOXHO 6e3 crneumanbHom
paboTbl yumTenen. Icnonb3ysa CBOW HaBbIKM U YMEHWS, y4nTend AoNXKHbl obecrneymBaTtb
paBHOe OTHOLLEeHWe U paBHOe obpasoBaHMe N9 yYalLMXCa C pasHbiMY obpasoBaTeb-
HbIMW CMOCOBHOCTAMMU. N9 OOCTUXKEHUSA MOCTaABMEHHOW Lenu 6biIM UCMoMb30BaHbl
MeTo[bl TEOPETUYECKOTO aHanmsa U 06paboTKM 3IMMUPUYECKUX OaHHbIX. OCHOBHbIM
MeToA0oM 6bi/1 OMPOC yYnTenem v poamtenei ¢ MCrnob3oBaHMeM pa3paboTaHHOW aBTO-
pamMm aHKeTbl. [poBefeHHbI aHann3 No3BosInII NoKa3aTb HEOOXOOMMOCTb BOBEYEHUA
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poauTenemn (3akKoHHbIX NpeacTaBuTene) 1 NpenodasaTena-NcmMxonora B KOPPeKLMOH-
HO-06pa3oBaTeNbHbIN MPOLLECC MyTeM MCMOMb30BaHUA aKTUBHbIX GOpPM B3auMopemn-
CTBUA C HUMM C LieNbto MOBbILLEHMUA UX MNCUXONOro-rneaarormiyeckon KOMneTeHTHOCTM.
3To, B CBOIO ouepefb, CBUAETENTbCTBYET O HEOBXOAMMOCTH paclumnpeHmnsa GopM paboTsbl
C YYUTENAMU N C POAUTENAMMU (3aKOHHbIMUW MPeAcTaBUTENaMU) AeTel ¢ 0cobbiMU 06-
pa3oBaTefbHbIMU NOTPEBHOCTAMU AN YCMelwHOro oby4yeHna n passuTme 1Mx OoCTyn-
HbIM MeToflaM U NpmuemMam KoOpPeKLMU MCUXUKU LLUKONbHUKOB. AHaNM3npys pesynbTraThl
onpoca, Mbl BbIABUMU KaK MOMOXUTENbHbIE, TaK M OTpULIATENbHbIE 3aKOHOMEPHOCTU BO
B3aMMOOENCTBMM YYACTHUMKOB C NCUXONIOroM B chepe obpasoBaTesibHbIX OTHOLLIEHUM.
CTpyKTypa U copepykaHune paboTbl MCUXOMora co WKOMbHUKAaMU, MMeoLWMMK ocobble
ob6pazoBaTesibHble MOTPEbHOCTH, a TaKXKe X B3aMMOOeNCTBME C yYUTeNamMm, poanTens-
MU N IOPUONYECKUMI NPeaCcTaBUTENaMIM - BCe 3TO OTPaXkaeT 0COBEHHOCTU UX UHKITIO-
3VBHOM NPaKTUKMW.

KntoueBble cnoBa: LEeTH LWKO/IbHOMO BO3pacTa, ocobble o6|oa3OBaTeanb|e I'IOTpe6HO-
CTU, NHKITKO3UN4H, NMCUXONOoro-regarorm4yeCkoe CcornpoBoxXxaeHue, ycrieluHoe o6yl4eHv1e.
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