1. EDUCATIONAL POLICY, INNOVATION AND DIGITALIZATION IN THE EDUCATIONAL PROCESS

21

¢

IRSTI 14.25.07

DOI 10.59941/2960-0642-2024-4-21-32

Exploration of stakeholders’ perceptions and
understandings of media literacy: a case study of one
school

A.Yeleussiz

Kazakh National Women's Teacher Training University
Republic of Kazakhstan, Almaty

e-mail: ayeleussiz@qyzpu.edu.kz

Introduction

Abstract. This study examines the perceptions and understandings of media literacy
among key stakeholders in a Kazakhstani school, focusing on EFL (English as a Foreign
Language) teachers and the school principal. The case study school, Talap, a selective,
publicly-funded boarding institution in southern Kazakhstan, educates 305 gifted
students with a curriculum aligned to both international standards and the State
Standard of the Republic of Kazakhstan. Through semi-structured interviews with the
principal and focus group discussions with teachers, the research explores how digital
tools are used to foster critical media evaluation and enhance learning. While teachers
primarily perceive media literacy as a means to promote critical thinking and student
engagement in the classroom, the principal approaches it from an institutional and
ethical perspective, pointing out professional conduct and the school’s reputation. This
distinction reflects the differing priorities between teaching practice and institutional
management. Challenges identified include distinguishing between reliable and
unreliable information. The findings contribute to the growing discourse on media
literacy integration in educational settings, offering strategies for improving both
pedagogy and ethical standards in the context of digital learning.
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schools remains limited. This lack of regu-
lation raises concerns about the safety of
online spaces and the risks associated with

New literacy pedagogy emphasises an ex-
panded view of literacy, focusing not only on
traditional skills such as reading and writing
but also on the integration of media litera-
cy and digital technologies within the class-
room environment [1]. As classrooms be-
come increasingly digital, there is growing
recognition of the need to equip students
with the skills to navigate media-rich envi-
ronments. However, research on the ethical
guidelines governing the use of media and
social networking platforms in Kazakhstan

online education [2].

In particular, social media platforms are
widely used by teachers for professional de-
velopment and the dissemination of educa-
tional practices. While these platforms offer
opportunities for collaboration and learning,
they also expose educators and students to
cyber threats and abuse [3]. The aim of this
research is to explore how media literacy is
perceived as both a pedagogical tool for de-
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veloping students’ critical thinking and as a
means of promoting ethical responsibility
among teachers, focusing on the perspec-
tives of EFL teachers and the school princi-

pal.

The ever-present nature of media in people’s
lives has led to a shift in media consumption
patterns, where media is interwoven with
everyday experiences [4]. Media literacy, in
this context, is understood through three
primary dimensions: (1) the ability to access
and retrieve media content; (2) the capaci-
ty to critically analyse and evaluate media
content, institutions, and messages; and (3)
the ability to create, use, and monitor media
content for commmunication purposes [5].

Teachers’ Role in Media Literacy

Teachers play a crucial role in promoting
these competencies among students. By
incorporating media literacy and digital
tools into their own practices, educators are
better positioned to develop students’ crit-
ical thinking skills and enhance their abil-
ity to navigate the digital world [6]. As me-
dia becomes an integral part of students’
lives, schools must reflect the participatory
modes of communication that students are
already familiar with, such as those found on
social media platforms [7]. To achieve this,
educators must move beyond traditional
classroom practices and extend learning
into non-traditional settings, encouraging
continuous engagement through digital
tools.

The concept of ubiquitous learning em-
phasises that learning can happen anytime
and anywhere, facilitated by social media
platforms, which allow students to learn at
their own pace [8]. Research has highlighted
the benefits of using platforms like Twitter
in teacher education, demonstrating how
social media fosters collaboration and pro-
fessional development through online com-
munities of practice [9]. These platforms
offer teachers the opportunity to share
knowledge and resources, promoting more
dynamic and interactive learning experienc-
es.

Media literacy education should empower

students to move from passive consumers
to active creators, encouraging participation
in media production as part of their learn-
ing process [10]. Research suggests that
teachers often perceive media literacy as a
tool for enhancing students’ critical thinking
skills. In practice, teachers utilise a variety
of digital tools, from multimedia platforms
to interactive technologies, to engage stu-
dents in these critical thinking activities.
Buckingham asserts that the use of digital
platforms in media literacy enables students
to apply theoretical knowledge in real-world
contexts, thereby improving their ability to
analyse and interpret media content [11].
However, teachers’ implementation of me-
dia literacy is often influenced by their own
experiences with digital media.

Teachers’ personal engagement with media
can shape their instructional approaches,
with those more comfortable in digital en-
vironments being better able to integrate
media literacy into their pedagogy [13]. Pro-
fessional development programs are thus
essential in preparing teachers to effectively
incorporate media literacy into their class-
rooms, ensuring that they possess both the
technical and critical skills required to foster
media-literate students.

Principals’ Role in Media Literacy

While teachers focus on the pedagogical
aspects of media literacy, school principals
play a pivotal role in shaping the institu-
tional framework in which media literacy
is practised. Their responsibilities often en-
compass establishing policies that regulate
media use, ensuring ethical practices, and
safeguarding the reputation of the school
in digital spaces. Principals are tasked with
fostering a media-literate environment that
upholds the ethical standards of the institu-
tion while ensuring that both teachers and
students are informed about the responsi-
ble use of media [13].

Principals are also responsible for the pro-
fessional conduct of teachers in digital envi-
ronments, as teachers’' online behaviour can
impact the school's reputation. They must
balance the benefits of media literacy ed-
ucation with the need to protect students’
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privacy and ensure that all media content
shared within and outside the school ad-
heres to institutional policies [14].

The ethical implications of media literacy
are particularly pronounced when it comes
to student privacy and the public image of
the school. The principal’s leadership in me-
dia literacy is essential in guiding how media
is used, not only as a learning tool but also in
how students and staff interact with digital
platforms [15]. Principals must ensure that
media literacy initiatives reflect both the
educational mission of the school and the
ethical standards required to manage the
dissemination of media content [16].

The perspectives of teachers and princi-
pals on media literacy often diverge due to
their distinct roles within the school system.
Teachers tend to prioritise the instructional
value of media literacy, focusing on devel-
oping students’ critical thinking and digi-
tal engagement [17]. In contrast, principals
approach media literacy through the lens
of institutional responsibility, pointing out
professional ethics, privacy, and the school’s
public image.

Despite the potential benefits of social me-
dia in education, significant ethical con-
cerns persist, particularly regarding issues
such as cyberbullying and privacy violations
[18]. From the perspective of school adminis-
trators and policymakers, addressing these
risks is essential to ensuring the safety of stu-
dents and educators in digital spaces. While
some schools have implemented codes of
conduct to regulate student behaviour on
social media platforms, these policies often
lack comprehensive strategies to protect
students from harmful online content and
interactions [19].

Materials and methods

In the findings from the literature, this study
explores the perceptions and understand-
ings of media literacy among key stakehold-
ers—teachers and school administration
members (principal)—within a school in
Kazakhstan. It addresses the following re-
search questions:

1. How do EFL teachers and the school
principal perceive the role of media
literacy in fostering critical thinking and
ethical responsibility within the school
context?

2. What are the key differences between
the instructional approaches of EFL
teachers and the ethical concerns of
the school principal regarding media
literacy in the classroom and beyond?

This study employs a qualitative research de-
sign using a case study approach to explore
the perceptions and understandings of me-
dia literacy among key stakeholders within
a school context [20]. Case studies are par-
ticularly effective for in-depth investigations,
providing a comprehensive understanding
of complex social phenomena by captur-
ing multiple perspectives [21]. The purpose-
ful sampling to select the school, ensuring
alignment with the research objectives [22].
The chosen school is an elite institution
where the medium of instruction is English,
making it a particularly relevant setting for
exploring media literacy in an English lan-
guage teaching environment. The school's
status as an English-medium institution
provided a rich context for investigating how
media literacy is understood and applied in
a multilingual setting, emphasising digital
literacy and critical thinking skills in English
[23].

For the selection of EFL teachers, stratified
random sampling was utilised to ensure a
balanced and representative sample. Teach-
ers were selected based on two criteria: the
grade level they taught (middle and high
school) and their participation in media lit-
eracy-related events or courses [24].

The case study school, referred to as Tal-
ap, is a selective, publicly-funded boarding
school located in a town with approximately
400,000 residents in southern Kazakhstan.
Talap is one of five specialised schools de-
signed for gifted students, requiring an en-
trance exam for admission. The school ac-
commodates 305 students and employs 58
staff members. It offers a curriculum adapt-
ed to international educational standards,
aligned with the State Standard of the Re-
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public of Kazakhstan. The primary language
of instruction at Talap is English, with most
subjects taught in English. As a boarding
school, Talap organises students' leisure
time and implements a strict smartphone
policy, limiting access to devices during the
school day except under special circum-
stances approved by the administration.

Data collection was carried out through
semi-structured interviews with the school
principal and focus group discussions with
10 EFL teachers. The semi-structured inter-
view with the school principal was designed
to elicit insights into media literacy from an
institutional and ethical perspective [25].
Focus group discussions with teachers en-
abled them to collectively reflect on their
experiences and approaches to integrating
media literacy into classroom instruction.
The questions were adapted from both the-
oretical and empirical foundations ensuring
a robust framework for understanding me-
dia literacy pedagogy and practice [26; 27].

Both the interviews and focus group discus-
sions were transcribed and analysed using
thematic analysis [28]. This method allowed
for the identification of patterns and themes
across the data, ensuring a thorough explo-
ration of participants’ experiences and per-
ceptions. All participants were informed of
the aim and nature of the research and their
written consents were obtained. Prospective
participants were also reminded that their
participation was on a voluntary basis and
that refusal to participate would not affect
their further work. Participants’ and schools’
confidentiality was protected by using ficti-
tious names and codes.

Results

The case study explored how teachers and
a principal perceive and understand media
literacy within their school context. This sec-
tion presents data collected from interviews
with both teachers and the principal. First,
the teachers' interview data were analysed
and organised into themes, with a focus on
their instructional approach to media liter-
acy. Second, the principal's interviews were
examined, revealing a more institutional

and ethical perspective. Finally, a thematic
comparison of teachers’ and the principal’s
perceptions is presented, highlighting both
similarities and differences.

The data suggest that teachers primarily
view media literacy as an essential class-
room skill aimed at helping students crit-
ically evaluate online content and discern
reliable from unreliable information. Their
approach is largely instructional, with a
strong emphasis on the practical application
of digital tools to enhance student learning.
For example, Teacher_5 explains how they
guide students in assessing the credibility of
information sources:

“I give the students a research paper, and
they often cite Wikipedia. By the end of the
year, through experience, the girls realised
that not all information on Google can be
trusted.”

This example reflects the teachers' focus
on fostering critical thinking and teaching
students how to evaluate the credibility of
information. Furthermore, teachers empha-
sise the integration of technology into the
learning process. Teacher_2 highlights the
shift towards innovative approaches, stating:

“Teaching is no longer confined to four walls
with a blackboard. It is essential to use tech-
nology appropriately to engage students.”

This underscores the teachers’ recognition
of the need to incorporate Information and
Communication Technology (ICT) tools to
create an engaging and relevant learning
environment.

Teachers also reflect on personal experienc-
es that have shaped their understanding of
media literacy. Teacher_3 shares an experi-
ence of being deceived by an online seller:

“I was misled by an online seller and ini-
tially believed the advertisement was from
Kazpost. Upon closer inspection, | noticed
minor errors like misspelt letters. After veri-
fying the information with reliable sources, |
realised it was a scam. Now, | always inves-
tigate thoroughly before sharing personal
information or documents.”
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Similarly, Teacher_9 recalls a time when they
were misled by product advertisements:

“As a teenager, | purchased products based
on advertisements, but they were of poor
quality. | later discovered that the reviews
were paid and designed to deceive con-
sumers.”

These reflections demonstrate that teachers
recognize the importance of media literacy
not only in the classroom but also in their
personal and professional interactions with
digital information.

Principal’s perceptions and understand-
ings of media literacy

In contrast to the teachers, the principal
adopts a more institutional perspective, fo-
cusing on the ethical dimensions of media
literacy within the school setting. The prin-
cipal's concern extends beyond information
assessment, accentuating how both teach-
ers and students navigate media in align-
ment with school policies and societal ex-
pectations.

For instance, Teacher_1 refers to an incident
in which two educators were publicly criti-
cised after visiting a controversial nightclub
during their travels. The event, captured on
video and widely circulated through social
media, eventually led to their resignation.
Teacher_1 reflects:

“I disagreed with the reaction to this situ-
ation. We are school teachers, but we also
have personal lives. A teacher is a person
too.”

This highlights the principal’s focus on main-
taining professional conduct and safeguard-
ing the school’'s public image, especially un-
der public scrutiny.

The principal also underscores the impor-
tance of adhering to ethical standards in
media use, particularly concerning student
privacy. Teacher_8 remarks:

“We often upload students’ photos to our
school’s Instagram page, but | do not be-
lieve we are consistently obtaining parental

consent.”

This points to the principal’'s concern with
ensuring that media use aligns with the
school's regulations and protects student
privacy. The principal advises teachers to be
mindful of how they present themselves on-
line, providing the following guidance:

“I tell our teachers to be cautious about
the content they share. If they post a pic-
ture from a questionable setting, parents
or students might interpret it negatively.
Although | give freedom to share poems or
opinions, | remind them to maintain stand-
ards that reflect their role as educators.”

Moreover, the principal advocates for con-
tinued institutional training in media litera-
cy, recognizing its importance for both stu-
dents and staff:

“It is important to introduce media litera-
cy to both students and teachers, perhaps
through seminars. Continuous training
would benefit teachers, allowing them to
navigate media responsibly.”

The principal highlights the importance of
training as a key factor in shaping teachers’
media literacy skills. The principal described
his participation in a 6-month course, with a
month dedicated to ICT and media literacy
training, which he found highly valuable:

“I think that’s it, we passed a 6-month
course, one month of that course was about
ICT skills and media information literacy.
We received special training for a month on
how to work in the digital world, what op-
portunities to give to the teacher, and how
to work with information. | really liked the
section on media health”.

Additionally, the principal mentioned that
teachers are expected to attend quarterly
seminars to develop their skills further, in-
cluding in ICT and media literacy. This indi-
cates the school's institutional commitment
to continuous professional development for
media literacy.

On the other hand, the principal acknowl-
edged the challenges of media literacy in
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practice, specifically the difficulty teachers
face in consistently distinguishing between
true and false information. When asked
about the teachers’ ability to discern the
accuracy of information, the principal re-
sponded:

“This is a very difficult thing, | have a hard
time giving a straight answer to what the
abilities to distinguish between lies and
truth are. To be honest, | don’t know.”

This extract underscores a key challenge in
media literacy: despite the training efforts,
there is still uncertainty and difficulty in ef-
fectively navigating and teaching the verac-
ity of media content. This demonstrates the
principal’s view that media literacy extends
beyond classroom instruction and into the
realm of professional responsibility and in-
stitutional ethics.

Additionally, the principal reflects on how
modern ICT tools are integrated into the
classroom, making lessons more interactive
and engaging for students. This incorpora-
tion of digital pedagogy, including the use of
YouTube and interactive whiteboards, high-
lights the country’s push towards a more
modern, globally connected educational
system.

“In general, the information society is the
whole world, and if you know it and use it,
it’'s great”(Principal).

These elements demonstrate Kazakhstan's
commitment to aligning with global edu-
cational standards, which is part of the na-
tion’s broader efforts to strengthen both na-
tional identity and global competitiveness
through reforms like the promotion of Eng-
lish. One key piece of evidence comes from
the principal’s description of the school’s in-
volvement in intensive English teaching.

“There are several types of standards, for
middle school, for gifted children, standard-
ised, shortened or extended. Since our main
focus is on in-depth teaching of English and
mathematics, we naturally devote most of
the elective variable course hours to teach-
ing English” (Principal).

This initiative directly aligns with Kazakh-
stan’s efforts to prepare students for both
national and global opportunities, fostering
a competitive, English-speaking workforce.

Similarities in perceptions of media literacy
among teachers and the principal

Two major themes emerged from the data:
the importance of media literacy and the
challenge of differentiating between relia-
ble and unreliable information. Both teach-
ers and the principal acknowledge the im-
portance of media literacy for students and
staff. Teachers highlighted its role in foster-
ing critical thinking, while the principal fo-
cuses on the ethical implications of media
use within the school environment.

Importance of media literacy

Teachers view media literacy as essential
for equipping students with the ability to
critically evaluate information. For instance,
Teacher_10 demonstrates how media litera-
cy is embedded into classroom activities:

“I assign research papers to help students
identify reliable sources. Through these
assignments, they learn to distinguish be-
tween credible and unreliable information.”

This reflects teachers’ commitment to foster-
ing critical thinking and guiding students in
discerning the credibility of online content.
Similarly, Teacher_2 stresses the importance
of integrating digital tools into teaching:

“We must move beyond traditional meth-
ods and adopt innovative technologies to
engage students effectively.”

This underscores the necessity for teachers
to adapt their strategies to the evolving dig-
ital landscape, ensuring students engage
with media critically.

From the principal’s perspective, media liter-
acy is equally important, but the focus shifts
toward ethical considerations. The princi-
pal stresses the significance of responsible
media use, particularly in how teachers’ and
students’ actions may be perceived:
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“I remind teachers that even outside the
classroom, they are viewed as educators,
and their online behaviour can affect how
the school is perceived.”

This demonstrates the principal's con-
cern with how media literacy relates to the
school’s public image and ethical standards.

Differentiating between reliable and unreli-
able information

Both teachers and the principal recognize
the challenge of distinguishing between
accurate and false information. Teachers
address this issue directly in their classroom
practices. For example, Teacher_5 notes:

‘I guide students to use reliable websites
and teach them to rely on verified informa-
tion.”

This reflects teachers’ active efforts to help
students navigate misinformation by foster-
ing a critical approach to evaluating digital
sources.

The principal also highlights the difficulty of
differentiating between true and false infor-
mation, stating the need for both students
and teachers to be vigilant. Principal’s re-
marks:

“Teachers should show students how to
identify credible resources and explain the
differences between reliable and unrelia-
ble sources. This develops students’ critical
thinking and research skills.”

Here, the principal underscores the impor-
tance of guiding both students and staff in
making informed decisions about the me-
dia they consume, reinforcing the view that
critical thinking is a crucial component of
media literacy.

Differences in perceptions of media literacy
among teachers and the principal

The primary difference between teachers’
and the principal’s perceptions of media lit-
eracy lies in their focus. Teachers perceived
media literacy as an instructional tool to en-
hance students’ critical thinking, while the

principal views it as a matter of professional
responsibility and institutional integrity, with
a focus on ethical conduct and the school’s
public image.

Focus on pedagogy and institutional ethics

Teachers, such as Teacher_6, focus on the
pedagogical application of media literacy,
using digital platforms to engage students
in critical learning:

“We use a platform called ‘Read kids,” where
each student has an account to track their
progress in reading and grammar. It en-
hances their learning experience and helps
them critically evaluate what they read.”

In contrast, the principal is more concerned
with how teachers represent the school
through their media use. Principal advises:

“Teachers must be careful about what
they post on social media. Even in person-
al moments, their behaviour reflects on the
school. That is why | encourage continuous
training in responsible media use.”

This reflects the principal’s priority on main-
taining the school’'s professional standards
and safeguarding its public reputation.

Use of technology and ethical concerns

While teachers focus on how digital tools can
enhance engagement, the principal pointed
out the ethical aspects of media use. Teach-
er_3 explains their use of digital platforms to
stimulate active learning:

“I subscribe to TikTok groups and ESL chan-
nels. These resources provide innovative
ways to teach through gamification and in-
teractive learning tools.”

However, the principal's primary concern is
ensuring that media use complies with ethi-
cal standards, particularly when sharing stu-
dent content. Principal_] states:

“We often upload student photos to the
school’s Instagram, but | remind teachers
to seek parental consent to protect student
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privacy and comply with regulations.”

This illustrates the principal’'s focus on the
institutional responsibility of ensuring ethi-
cal media use within the school, in contrast
to teachers’ emphasis on pedagogical inno-
vation.

In summary, the key difference between
teachers’ and the principal’s perceptions of
media literacy lies in their respective focus
areas. Teachers approach media literacy as
a pedagogical tool for enhancing student
engagement and critical thinking, while
the principal views it through an institution-
al and ethical lens, underling professional
conduct and the school’s reputation. These
distinctions highlight the different roles me-
dia literacy plays in teaching practice versus
institutional management, though both
groups recognize its essential role in the
modern educational landscape.

Discussion

This study reveals several key insights into
how media literacy is perceived and im-
plemented within the Kazakhstan school
context. The data highlights a divergence
in focus between teachers and the school
principal regarding the role of media liter-
acy. Teachers primarily view media literacy
as an instructional tool aimed at equipping
students with the skKills to critically evalu-
ate online content, assess the credibility of
sources, and use digital tools to enhance
learning. This aligns with existing literature
emphasising the pedagogical benefits of
media literacy, particularly in fostering crit-
ical thinking and digital engagement in the
classroom [29].

The literature further supports the view that
media literacy empowers students to move
from passive consumers to active creators of
media content [10]. While this study focused
more on the critical analysis side of media
literacy, the potential for students to engage
in media production as part of their learning
process was also apparent. For example, one
teacher highlighted the importance of us-
ing digital platforms to engage students, re-
flecting Buckingham'’s argument that such

platforms allow students to apply theoreti-
cal knowledge in real-world contexts [30].
This demonstrates how teachers are actively
incorporating digital tools to enhance both
critical thinking and practical media literacy
skills in students.

The study also found that teachers’ own per-
sonal experiences with digital media shape
their instructional approaches, which is con-
sistent with the literature. Huang argues
that teachers’ comfort and engagement
with media impact how they implement
media literacy in the classroom [31]. This is
evident in the case study, where teachers
reflected on personal experiences of being
misled by online sellers or deceptive adver-
tisements [32]. These experiences informed
their approach to teaching media literacy, as
they used their own stories to help students
understand the importance of verifying in-
formation [33]. Such reflections indicate that
teachers’ personal engagement with media
significantly influences how they approach
media literacy education in their classrooms.

The literature highlights the need for pro-
fessional development programs to support
teachers in effectively incorporating media
literacy into their pedagogy [34]. While the
study did not directly explore professional
development opportunities for the teach-
ers in the case study, the emphasis on inte-
grating ICT tools into teaching suggests that
ongoing training and development in digi-
tal skills would be beneficial [35]. As teach-
ers increasingly rely on digital platforms
and technologies to teach media literacy, it
is essential for them to have access to pro-
fessional development opportunities that
equip them with both the technical and
critical skills required to effectively guide
students through the complexities of media
use and analysis [36]. In contrast, the prin-
cipal adopts a more institutional perspec-
tive, focusing on the ethical implications of
media use. The principal's concerns extend
beyond classroom instruction to include the
broader ethical responsibilities of both stu-
dents and teachers, particularly regarding
online behaviour and public perception [37].
This view resonates with research highlight-
ing the need for educators to navigate the
ethical challenges of the digital age, includ-
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ing cyberbullying, privacy violations, and the
public scrutiny of educators’ actions on so-
cial media [38]. The principal's perspective
in this case study, particularly their focus on
ethical conduct, mirrors Harris's assertion
that principals must balance the benefits of
media literacy education with the need to
protect studentsand ensure that digital con-
tent complies with institutional policies [39].
The principal's emphasis on maintaining a
positive public image reinforces Levinson's
observation that school leadership plays a
critical role in ensuring that media literacy is
not only a learning tool but also a safeguard
against reputational risks [40]. While teach-
ers actively guide students to critically evalu-
ate sources, the principal acknowledges the
complexity of this task and accentuates the
need for ongoing professional development
in media literacy for both teachers and stu-
dents [41].

The findings also reflect Kazakhstan's
broader educational reforms with the focus
of deeply learning English providing stu-
dents with the linguistic tools necessary to
access and engage with media in multiple
languages. However, while these reforms
promote media literacy, they also introduce
ethical challenges that schools must ad-
dress to ensure responsible and safe media
use [42].

Study limitations and future directions

The study is based on a single case study of
a school in Kazakhstan, limiting the general-
izability of the findings to other educational
contexts. The small sample size, particular-
ly for the focus group interviews with EFL
teachers, further restricts the scope of the
results. Additionally, the study focused on
the perceptions of teachers and the school
principal, without assessing students’ actu-
al media literacy skills or learning outcomes.
Future research could address these limi-
tations by expanding the scope to include
multiple schools across different regions,
incorporating a larger and more diverse
sample, including students, parents, and
policymakers. A mixed-methods approach
combining qualitative and quantitative data
would provide a more comprehensive un-
derstanding of media literacy practices.

Conclusion

This study highlights the essential role of
media literacy in both fostering critical think-
ing in students and promoting ethical re-
sponsibility among educators. The findings
suggest that while teachers are focused on
integrating digital tools and media literacy
into their instructional practices, school ad-
ministrators, like the principal, are more con-
cerned with the broader ethical implications
of media use. Both perspectives are crucial
for creating a comprehensive media literacy
program that not only equips students with
the skills to critically engage with media but
also ensures the ethical use of digital tools in
and out of the classroom.

To enhance media literacy in schools, there
must be a balance between pedagogical
innovation and ethical guidance. Schools
should implement continuous professional
development programs for teachers to en-
sure they are equipped to navigate the com-
plexities of media literacy. Additionally, clear
ethical guidelines and policies should be es-
tablished to safeguard students and teach-
ers from potential risks associated with so-
cial media and digital tools.
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BiniMm 6epyneri Myaaeni TapanTapablH Meaua cayaTTbllbIK,
Typanbl TyciHiKTepi: 6ip MeKTenTiH Kelc cTagm aaici HerisiHAaeri
3epTTeyi

A. Eneycis

Kasak ynTTbIK Kbl3Oap negarornkanblk YHUBEPCUTETI
KasakcTaH Pecnybnukachl, AnmaTbl

e-mail: ayeleussiz@qgyzpu.edu.kz

@ AHpaTna. 3epTTey KasakcTaHHbIH OHTYCTIriHAE opHanackaH MekTenTepAiH GipiHgeri
Heri3ri Myaoaeni TapanTapablH, atan anTKaH4a, aFbiMIWbIH TifiH WeT Tini peTiHae OKbITa-
TbIH MyFaniMaoep MeH MeKTern OMPeKTOPapbiHbIH, Meaua cayaTTbiNblKTbl Kabblngayna-
pbl MEH TYCiHIKTEPiIH 3epTTenai. byl MeKkTen TaHOay apKblbl ipiKTenreH, MeMnekeTTiK
KapXKblMaHAbIPbINATbIH MHTEPHATTLIK, MekeMe 605bin Tabblnagbl »kaHe 305 apbiHab
OKyLLbIHbI XasnblKapanblk CTaHAapTTapFa »xoHe KasakcTaH PecnybnukacbiHbiH, MeMrie-
KeTTiK 6iniM 6epy CTaHOapTbiHa ColKec KeneTiH oKy barFaapnamMacbiMeH okbiTagbl. Ou-
PEKTOPMEH YKYPri3ireH »apTblnan KypbiibiMaanFaH cyxbatrap MeH MyranimgepmeH
eTKi3inreH Gokyc-TONTbIK Cyx6aTTap apKbifbl 3epTTey LMbPbiK KypangapabiH OKyLbl-
napablH MeguaHbl CbiHW TypFblaa GaranayblH OAMbITY YXOHE OKy MPOLECiH »aKcapTy
YLWiH Kanam KongaHblnaTbiHbIH KapacTblpanbl. MyFaniMaep Meaua cayaTTbifbIKTbl ChIHU
oWnayabl 4aMbITy XaHe OKyLUblNapabiH 6enceHainirin apTTbipy Kypasbl peTiHae Kabbis-
[aca, MeKTen OUMPEKTOPbl OHbl KaCiBU 3TUKa XaHe MeKTenTiH 6eneni TYPFbiCbiHAH Ka-
pacTblpanbl. Byn anbipMallbinbIK, OKpITY ToXipnbeci MeH MekeMe 6acKkapyblHAarFbl 6a-
CbIMAbIKTapAblH epekLenirii kepceTei. 3epTTey 6apbiCbiHOa CEHIMAI XaHe ceHiMci3
aKMapaTTbl a)KblpaTyAaFbl KMbIHABIKTAP aHbiKTanabl. AnbiHFaH HaTuxkenep 6iniM 6epy
KyMeciHe Mefna cayaTTbl/bIKTbl €HFi3y Typarbl NiKipTanactapFra e3 yneciH Kocbin, Lnd-
PNbIK OKbITY KOHTEKCTIHAE Meparorvka MeH 3TUKarblK, CTaHOapTTapabl XeTingipyre
GarblTTanFaH cTpaTernanapabl ycoiHagbl.

p TyniHai cespep: Meama cayaTTbl/blK, LMOPMIbIK Kypanaap, CbiHW oMnay, 3TUKanbIK, Xa-
yanKepLWwinik, aFblIWbIH TiNi MyFaniMaepi, MHCTUTYUMOHaNAbIK 3TWKaA, LMPPbiK cayaT-
ThINbIK,



m

1. BUTIM BEPY YOEPICIHAEr BUTIM BEPY CAACATbI, UHHOBALINANAP YXSHE LMOPIAHOLIPY

MoHUMMaHUe MeauarpaMoTHOCTU 3aUHTEepPEeCcOBaHHbIMU
CTOpOHaMM B o6pa3oBaHUM: UccnegoBaHUE Ha OCHOBE Kenc-
cTagu ogHOM LUKONbI

A. Eneycis

Ka3axcKuim HauMOHanbHbIN YXeHCKMI Negarormyeckmnin yHmBepcuTeT
Pecnybnuka KasaxcTaH, AnMaThbl

e-mail: ayeleussiz@qgyzpu.edu.kz

@ AHHoTauma. ViccnegoBaHue M3ydaeT BOCNPUATUE U MOHWUMaHKWe MeauarpaMoTHOCTM
OCHOBHbIMU 3aUHTEPECOBaHHBbIMW CTOPOHAMW B OAHOM U3 LLKOJ, PAaCMONOXKEHHbIX Ha
tore KasaxcTaHa, B 4aCTHOCTMU, YUUTENAMU aHITIMMNCKOrO A3blka KaK MHOCTPAHHOIO U
OMPEKTOPOM LWKOMbI. [aHHada Lkona 6bina oTobpaHa MyTeM LeneHanpaBneHHoro oT-
6opa, ABNAeTCa rocynapcTBeHHbIM MHTePHATOM U 0BydaeT 305 ofapeHHbIX YY4eHUKOB
no y4e6Ho NporpaMme, COOTBETCTBYIOLLEN MeXOyHapoaHbIM CTaHA4apTaM 1 focynap-
cTBeHHOMY of6pa3oBaTeflbHOMY CTaHOapTy Pecnybnumkm KasaxcTaH. MonycTpyKTypum-
pOBaHHble MHTEPBbIO C AMPEKTOPOM U GOKYC-rpynmnoBble 06CYyKAEHUSA C yYUTENaMm
ObiNM NpoBefeHbl ANA aHanMsa MUCMofb30BaHUA LNMbPOBbIX MHCTPYMEHTOB C Liefblo
PasBUTUA KPUTUUECKOWM OLIeHKM Medma W ynydlleHus obpasoBaTeflbHOro npotecca.
Yuutena BOCMpPUHUMAIOT MeanarpamMoTHOCTb B OCHOBHOM KaK MHCTPYMEHT And pas-
BUTUS KPUTUYECKOTO MbILLMEHUS 1 MOBbILLIEHWUS BOBMIEYEHHOCTU ydallumxca B ydebHbIin
npoLiecc, Toraa Kak AUPeKTop LLKOMbl PacCMaTPUBaET € C UHCTUTYLLMOHANbHOM 1 3TU-
YecKoM TOUKU 3peHunsa, nogdepKkmBas NpodeccroHanbHy 3TUKY U pernyTaLlmio LWKObI.
3TO pasnuume oTpakaeT NPUOPUTETbI MedarormMyeckor NPakTMKK 1 ynpasneH4Yeckomn
AeATenbHOCTU. B UccnefoBaHnM Takke BbiABNEeHbl TPYOAHOCTU, CBA3aHHbIE C pasnuye-
HMeM 0OCTOBEPHOM 1 HeLOCTOBepHOMN MHbOopMaLMU. MonydeHHble pe3ynbTaTbl BHOCAT
BKMag, B AUCKYCCUU O BHEOPEHUN MeAMarpaMoTHOCTM B 06pa3oBaTesibHY0 NpPaKTUKy 1
npennaratoT cTpaterum ona ynydlleHna nefarormkm 1 aTMYeckux cTaHAapToB B YCo-

BUAX LMDPOBOro obyyeHmnsa.

p KnoueBble cfioBa: MeamMarpamMoTHOCTb, LMPPOBbIe MHCTPYMEHTbI, KOUTUYECKOEe MblLL-
NeHMe, aTUYecKasa OTBETCTBEHHOCTb, yUUTeNsa aHMTMINCKOro A3blKa, MHCTUTYLIMOHaIbHadA

3TUKa, LndpoBas rPaMoTHOCTb.
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