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@ Abstract. This article delves into the vital aspect of implementing psychological and
pedagogical support for students across educational organizations of varying levels.
Drawing upon the outcomes of domestic research conducted by the authors, the article
highlights the inadequate efficacy of psychological and pedagogical support services
for students. It also sheds light on the challenges faced by most secondary school
teachers in catering to children with special educational needs. To comprehensively
assess the state of psychological and pedagogical support for pupils and students
across preschool, secondary, technical and vocational, and post-secondary education,
a research group conducted an extensive scientific study. The analysis, employing the
triangulation method with qualitative and quantitative data, drew from international
and domestic experiences, as well as the existing regulatory framework in Kazakhstan
concerning psychological and pedagogical support. The study uncovered several
problematic issues hindering the successful implementation of psychological and
pedagogical support for students. The primary challenges identified by the research
group included the prevalence of the medical model of special educational needs
over the socio-pedagogical model in the mindset of educators. Additional challenges
encompassed an unsystematic approach to psychological and pedagogical support
and insufficient internal and external collaboration among educational organizations
at all levels, affecting the provision of comprehensive support across all educational
tiers. Based on the research findings, the research group concluded the necessity
of adopting a systematic approach in providing continuous and comprehensive
psychological and pedagogical support for student’s at all educational levels. The
article proposes various strategies to implement continuous comprehensive support
and outlines organizational and pedagogical conditions that serve as the scientific
and methodological basis for developing models of comprehensive psychological and
pedagogical support for inclusive educational processes, grounded in continuity and
consistency.
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Introduction

The focal points of the current state policy in
the Republic of Kazakhstan arethe formation
of a harmoniously developing personality
from early childhood, the establishment of
a comfortable and secure environment for
children, and the provision of equal-quality
education.

In the Address «Economic Course of a
Fair Kazakhstan» dated September 1,
2023, President Kassym-Jomart Tokayev
delineated tasks aimed at ensuring equal
access to quality education for students
and creating conditions for a safe and joyful
childhood [1]. To guarantee equal access
to quality education, the Head of State
underscored the need to enhance teachers’
professional competencies [1].

In alignment with the set tasks and
Kazakhstan's international obligations to
uphold the principles of inclusive education
[2, 3, 4, 5], educational organizations in the
country have been charged with ensuring
equal rights to receive quality education,
accommodating individual opportunities
and addressing special educational
needs (hereinafter — SEN) at all levels. A
comprehensive  regulatory  framework
has been established to ensure equal-
quality education for all children, and
strategic directions for inclusive education
development until 2029 have been identified
[6].

Important note that in Kazakhstan, as in
most countries of the post-Soviet space,
according toscientists Florian and Becirevits,
inclusive education developed on the basis
of the principles of special education based
on scientific knowledge of defectology [7].
According to these principles, a significant
role in the realization of the rights of children
with disabilities to receive an education
belongs to defectologists who have the
necessary special knowledge to carry out
corrective work [7]. At the same time, as
scientistsemphasize, the majority of teachers
in post-Soviet countries do not believe in
their ability to work with children with SEN,
due to the lack of special knowledge [7],
which indicates the predominance of the

medical model of SEN in the thinking of the
majority of Kazakhstani teachers.

The prevalence of the medical model of
SEN in the inclusive policy and practice
of Kazakhstan is further substantiated by
the findings of Musabalinova and Polat
[8]. Researchers, such as Movkebaeva and
colleagues have demonstrated a skeptical
attitude among 71.4 % of teachers toward
children with mental and intellectual
disabilities, emphasizing the necessity
for teachers to study the theory and
methodology of inclusive education [9]. The
impact of special education principles on
the trajectory of inclusive education is also
noted by Nogaibaeva, Zhumazhanova, and
Korotkikh, demonstrating 69.6 % of students
in pedagogical specialties expressing the
need for knowledge in special pedagogy
and special psychology [10].

In light of the Republic of Kazakhstan's
ambitious objective to achieve Sustainable
Development Goal No. 4 [11], and considering
Kazakhstan's international obligations to
facilitate conditions for inclusive education
[5], contemporary inclusive policy is oriented
towards transitioning from the medical
model of SEN to the socio-pedagogical
model. According to the latter, the
organization of the educational process is
gearedtowardsaddressing thediverse needs
of students[12]. Asignificant milestonein this
transition is the endorsement by President
K.K. Tokayev of the Law, introducing several
modifications to normative legal acts
regulating the development of inclusive
education in line with the socio-pedagogical
model [13]. These include the assessment of
SEN, the organization of psychological and
pedagogical support (hereinafter — PPS)
in educational institutions, heightened
responsibility of educational organization
leaders for failing to create special
conditions for education, and the authority
of educational organizations to adapt
standard educational programs, formulate
and implement individual educational
programs [13]. To operationalize this law,
Rules for the assessment of SEN have been
formulated [14], as well as Rules for PPS [15].

In  spite of the enactment of the
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aforementioned regulatory legal
documents, a 2021 monitoring initiative
conducted by the Center for Inclusive
Education of the National Academy of

Education (hereinafter - CIE NAE) unveiled
a lack of systematic organization in PPS for
students in secondary schools [16]. The study
results further illuminated the challenges
faced by school administrators and teachers
in coordinating PPS for students. Notably,
out of the 93.3 % of school principals only
53 % highly assessed the qualifications and
professionalism of PPSS specialists during
interviews [16]. The findings highlighted
the predominant role of special educators
in the implementation of PPS processes,
as 41 % of secondary school teachers
expressed the need for consultations with
specialists, particularly speech therapists,
when working with children with disabilities
[16]. Moreover, difficulties were identified
for a significant portion of teachers (40 %)
in facilitating the inclusive education of
children with disabilities alongside their
peers, as well as challenges in formulating
individual curricula and training programs
for students with disabilities, affecting half
of the surveyed teachers [16]. These results
reveal several contradictions impeding the
effective implementation of the country’s
inclusive policy. The first contradiction
arises from the presence of necessary
regulatory frameworks for organizing
PPS for students and the challenges
encountered by a majority of secondary
school teachers in implementing these
processes. The second contradiction s
characterized by the unpreparedness of
most teachers to work with children with
SEN [16, 17], despite a notable increase in
the number of schools creating conditions
for inclusive education over the past five
years [18]. The third contradiction is evident
in the country’'s ambitious goals to establish
conditions for inclusive education at all
levels until 2029 [6], contrasted with the
absence of a comprehensive system of PPS
for the inclusive educational process within
educational organizations.

It is noteworthy that challenges in
implementing inclusive education exist
in other countries as well. Researchers
Lebedeva and colleagues outline the

main trends and problems in the system
of continuous inclusive education,
emphasizing the imperative of expanding
collaboration between schools  and
educational organizations at all levels [19].

It is imperative to underscore that the
principle of continuity in the educational
process, ensuring seamless transitions
across its various levels, constitutes a
fundamental tenet of state policy in the
realm of education [12]. This commitment
to educational continuity is also enshrined
in the concept of «education», characterized
as «a continuous process of education
and training conducted for the purposes
of moral, intellectual, cultural, physical
development, and the formation of
professional competence» [12].

The efficacy of fostering interaction for
the implementation of inclusive practices
has garnered empirical support from
both international and domestic experts.
The UNESCO Conceptual Framework
for Achieving Equal Education by 2030
emphasizes the interaction between
teachers from special organizations and
those in secondary schools to uphold the
rights of every student [20]. The beneficial
impact of adopting an interdepartmental
approach in the advancement of inclusive
education is extensively discussed in the
works of foreign and domestic researchers.
A noteworthy instance of such interaction
is exemplified by the coordinated system
providing comprehensive support to
children and families facing challenging life
situations, known as «Ensuring the rights of
every child», operational in Scotland [21].

Researchers Alekhina and Falkovskaya
regard the interdepartmental approach
as an effective factor in the operations
of psychological services, serving as
a methodological principle in the
development of regulatory legal documents
pertaining to supporting children with SEN
[22]. Another scholar Sukharev characterizes
interdepartmental interaction as «activity
aimedatachievingcommongoals,grounded
in the principles of social partnership» [23].
A. G. Ryapisova views inclusive education
as a «systemic innovation» successfully
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implemented at both state and regional
political levels [24].

The practical application of a systematic
approach to inclusive practices is evident in
the «conceptualframeworkfor participation»
developed by Florian, BlackHawkins, and
Rouse [25], a process for monitoring «student
presence, participation, and achievement»
at the school, regional, and national levels
[26], the «approach to inclusive education in
action» [27], «profile of an inclusive teacher»
[28].

Researchers Ibraev and Temirbayeva
provide illustrative instances of the
systematic approach in the development
of inclusive education, exemplified through
the application of a regional model fostering
interaction among various structures for the
implementation of inclusive education [29].
This model serves as the foundation for the
Coordination Council for the Development
of Inclusive Education in the Akmola
region (hereinafter — Coordination Council)
[30]. The Coordination Council aims to
streamline and coordinate the efforts of all
structures involved in creating conditions
for inclusive education [30]. By examining
a comprehensive support plan for children
with Autism Spectrum Disorders (hereinafter
— ASD) for the period 2019-2024, lbraev and
Temirbayeva illustrate the effectiveness
of employing interdepartmental and
systematic approaches within the
Akmola Education Department and the
Coordination Council [31].

Researchers Rubtsov, Alekhina, and
Khaustov delineate key stages in providing
assistance when organizing continuous
support for individuals with ASD [32]. The
scholars stress the pivotal role of timely

created special educational conditions,
encompassing organized PPS, individual,
subgroup, and group correctional

and developmental classes, medical
support, adapted structured educational
environments, individualized adapted
educational programs, and the use of
adapted teaching methods and educational
didactic materials, extracurricular programs
for sociocultural integration [32]. Rubtsov
and colleagues underscore the necessity

of creating a comprehensive program for
the development of continuous inclusive
education and employment of individuals
with disabilities [32].

Thus, a review of international and domestic
literature on the implementation of PPS for
students with SEN, coupled with an analysis
of the country’s inclusive policy, underscores
the imperative of determining the most
effective  approaches for educational
organizations at all levels to implement
PPS for students. This should be done while
considering their individual capabilities and
SEN.

Materials and methods

This article is predicated on an investigation
into the state of PPS within educational
organizations across the country. The
study was conducted by the CIE NAE. In
this research initiative, members of the
research group conducted a comprehensive
examination to scrutinize the state of PPS
for pupils and students with SEN in various
educational levels, namely kindergarten,
school, and college. The study focused on
9th-grade students in secondary education
organizations, as well as administrators,
teachers, and specialists from psychological
and pedagogical support services
(hereinafter — PPSS specialists) in preschools,
secondary, technical and vocational
organizations, along with representatives
of the teaching staff in higher education
institutions. To evaluate the state of PPS the
research group employed a parallel mixed
design, encompassing both qualitative and
guantitative methodologies. The qualitative
aspects involved the analysis of regulatory
documents related to the organization of
PPS, secondary data from prior National
Academy of Education studies, qualitative
structured interviews and focus groups with
administrators, teachers, and specialists
from PPSS as well as representatives of
the teaching staff in higher education
institutions. On the quantitative side, a
secondary analysis of statistical data from

the National Educational Database was
conducted, focusing on the indicator
«Concepts for 2023-2029: share of
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educational organizations that have
created conditions for inclusive education».
Additionally, surveys were administered
to administrators, preschool teachers, and
secondary school personnel using Google
Forms.

The research design, as advocated by
American scholars Teddlie and Tashakkori
[33], was selected for its capability to provide
the highest validity and reliability of the data
obtained by integrating both qualitative
and quantitative methods. The decision to
opt for a parallel mixed design was driven
by the necessity to address specific research
guestions within the study. These questions
included inquiries into how the education
system in schools in Kazakhstan catersto the
educational needs of children in alignment
with their abilities, interests, and capacities,
and what strategies could enhance the
provision of PPS to students engaged in
inclusive education. The data acquired were
subjected to analysis using the triangulation
method, a technique designed to ensure the
utmost reliability by gathering information
from various sources, employing different
methods, and involving diverse researchers,
whenever feasible [34].

To address the research questions, the
research group formulated a research
hypothesis centered on the spontaneous
implementation of PPS processes for
children in preschool, secondary, technical,
and vocational educational organizations in
Kazakhstan. This spontaneity is attributed to
the absence of a comprehensive, continuous
integrated system of PPS for pupils and
students within the country's educational
institutions. The lack of systematic support
is underscored by factors identified through
an examination of the current regulatory
and legal framework governing PPS
organization and studies on the state of
such support for students in educational
organizations in the country:

1. Inadequate horizontal interaction within
educational organizations, specifically
between administration, teachers,
specialists in PPSS, and insufficient
vertical interaction among preschool
organizations, secondary, technical, and

vocational, post-secondary education
institutions in  implementing PPS
processes.

2. The absence of comprehensive PPS
principles in Kazakhstan's regulatory
documents for the inclusive educational
process, emphasizing continuity from
kindergarten to university.

3. Challenges faced by teachers in
preschool, secondary, and technical and
vocational organizations in identifying
the SEN of pupils/students, delivering
specialized PPS, and fostering effective
teamwork in the provision of such
support.

4. Inadequate monitoring of the
personality development of pupils/
students with SEN across all educational
stages.

5. Insufficientimplementationof measures
aimed at enhancing the psychological
and pedagogical competence of all
stakeholders involved in the inclusive
educational process within educational
organizations.

Within the framework of this study, the
research group conducted a secondary
analysis of data concerning the state of PPS
in educational organizations throughout the
country. The findings were triangulated with
data derived from regulatory documents,
statistical data, and a scientific study
conducted by the research group in 2023.
The study involved 316 participants in the
educational process from three regions of
the country, considering geographical and
administrative distinctions, and building
on the positive experiences of regions
implementing inclusive practices: Akmola
region in the north, Karaganda region in
the center, and Almaty in the south (city of
republican significance).

The survey encompassed 222 9th-grade
students in secondary schools nationwide,
with interviews conducted among 5
managers,9teachers,and 14 PPSS specialists
of preschool organizations; 4 heads, 14
teachers, and 15 PPSS specialists from
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secondary schools; 3 managers, 6 teachers,
and 5 PPSS specialists from technical and
vocational, post-secondary education
institutions; and 19 representatives from
universities.

This article presents select results from the
mixed method research, conducted by the
CIE NAE, aiming to identify strategies to
enhance the provision of PPS to students.

Results

The normative framework guiding the
implementation of PPS processes in diverse
educational institutions is articulated in
the Rules of PPS [15]. Paragraphs 9 and 21
of the Rules of PPS underscore the pivotal
role assumed by the administration of
educational institutions in orchestrating
the process of PPS and fostering a safe and
psychologically conducive environment [15].

An insightful survey conducted by the CIE
NAE in August 2023, involving feedback
from administrators, educators, and
parents of preschool and secondary school
students, illuminates the pivotal role played
by educational leaders in the efficacy of
implementing PPS mechanismsforstudents
[35]. Despite a generally positive assessment
of the activities of PPSS within educational
institutions by a majority of preschool (50.9
%) and secondary school (53 %) heads,
challenges persist for administrators and
teachers in organizing PPS for students [35].
These challenges arise from an inadequate
understanding of its content, particularly
in catering to the diverse needs of all
children while considering their individual
capacities and SEN [35]. These findings align
with the outcomes of a 2021 monitoring
initiative by the CIE NAE, which revealed
a deficiency in the coverage of PPS for all
groups of children with SEN in secondary
schools. This inadequacy stems from
various factors, including challenges faced
by most teachers in adapting educational
programs for children with SEN and a
shortage of specialized teachers capable
of providing dedicated support to children
with disabilities [36].

A significant outcome of the survey is the
substantial percentage of school directors
(71 %) and kindergarten directors (64.6 %)
who perceive collaborative efforts involving
administrators, teachers from preschool
and primary classes in secondary schools,
preschool organizations, and parents as
an effective measure for creating a safe
and comfortable environment to enhance
children’'s adaptation to school [35].
However, a comparatively lower percentage
of heads of preschool organizations (35.4
%) and secondary schools (29 %) identified
continuous comprehensive PPS for students
as an effective measure for improving the
process of children’s adaptation to school.
This discrepancy suggests a potential lack
of understanding among educational
administrators regarding the pivotal role
of PPS for students across all educational
levels [35].

In light of these findings, the research
group conducted structured interviews with
administrators,teachers,and PPSSspecialists
across preschool, secondary, technical and
vocational, and post-secondary education
organizations. Additionally, representatives
of the teaching staff from higher education
institutions in three regions of the country
were interviewed with a demonstrated
positive record of accomplishment in
including students with SEN in the general
educational process.

Taking into account the findings of scientists
about the predominant role of directors of
educational organizations in organizing the
process of PPS for students, members of
the research group set the task of studying
organizational issues of PPS for students.
In this regard, one of the main questions
addressed to the heads of educational
organizations was the following: «What,
in your opinion, is the main obstacle to
students effectively receiving PPS services?»

A significant majority of principals in
general education schools (75 %) identified
the lack of specialists, including educational
psychologists, special educators, speech
therapists and teaching assistants, as the
foremostobstacletoeffective PPSservicesfor
students. Notably, concerns were specifically
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voiced about the shortage of teaching
assistants, with one respondent articulating,
«there should be more specialists; shortage
of teaching assistants; the status of the
teaching assistant is unclear» (Respondent
4.4). Additional challenges highlighted by
directors encompassed the absence of extra
remuneration for special educators engaged
with children with disabilities (Respondent
1.8) and the departure of young specialists
from schools, attributed to a perceived lack of
psychological readiness among the younger
generation. A respondent commented,
«the younger generation does not stay in
school because they are not psychologically
ready, since the majority leave to nowhere»
(Respondent 5.7). A proposed solution from
one director involves the implementation
of dual training for future teachers, wherein
theoretical knowledge obtained at the
university is complemented by practical
skills acquired through working with
children at school.

Among heads of preschool organizations
(60 %) and secondary school directors, the
prevalent obstacle to effective PPS services
for students was similarly identified as the
dearth of specialists, including educational
psychologists, special educators, speech
therapists and teaching assistants. Notably,
the absence of teaching assistant positions
in the staffing structure of preschool
organizations hindered the upbringing
and education of children with complex
disabilities, as expressed by Respondent
8.5 «lack of a tutor for a totally blind
child». It is noteworthy that the Order of
the Ministry of Education and Science of
July 13, 2009, No. 338, «<On approval of the
standard qualification characteristics of
teacher positions», ratified the qualification
characteristics of a teacher-assistant in the
context of preschool education and training
[37]. However, this position is not included
in the standard staffing of personnel in
state educational organizations [38]. To
address this legal incongruity, the Ministry
of Education of the Republic of Kazakhstan
is actively working towards incorporating
the position of teaching assistant into
the standard staffing of personnel within
organizations devoted to preschool
education and training.

According  to heads of preschool
organizations, several obstacles impede the
effective provision of PPS services. These
includetheabsenceofspecializedequipment
and a weak material and technical base for
the education and upbringing of children
with SEN. Additionally, insufficient readiness
among teachers to implement inclusive
practices, manifested in challenges related
to adapting and developing curricula and
plans for children with SEN, is identified as a
significant hurdle.

For heads of technical and vocational, post-
secondary education organizations, key
obstaclesto students’ effective receipt of PPS
services include the scarcity of specialists,
particularly sign language interpreters,
difficulties in securing employment for
graduates with disabilities, and a lack of
awareness among parents regarding the
challenges associated with their child's
chosen specialty for health reasons.

An analysis of managers’ responses
underscores the primary difficulty in
implementing PPS for students — the

shortage of special educators dedicated
to providing specific PPS to children with
disabilities. These findings align with
previous research indicating a prevalence
of the medical model of SEN over the socio-
pedagogical model [35, 36], highlighting
the pivotal role of specialists, including
educational psychologists, special educators,
speech therapists and teaching assistants in
the implementation of PPS processes [16, 39,
4Q].

To enhance the provision of PPS within

inclusive  education settings, leaders’
proposals were examined.

According to secondary school heads,
improvement in the system requires

measures such as:

1. Providing schools with special educators
and enhancing their status («through
increasing of wages and categories»)
(Respondent 1.8).

2.Strengthening the materialand technical
base (Respondent 3.8, Respondent 4.4).
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3. Increasing the practical component in
colleges for 3rd and 4th-year students
(«increase the duration of practice
within the school walls») (Respondent
5.7);

4. Fostering interaction with special
organizations («so that my specialists
undergo qualified courses in practice
(PMPC, special organizations), where
they know more about the specifics of
the diagnosis» (Respondent 5.7);

5. Ensuring continuous support for
children from kindergarten to college
(Respondent 4.4);

6. Establishing Sunday schools for children
with SEN and their parents at clinics for
psychological preparation for school
(Respondent 5.7).

Preschool organization leaders advocate for
the improvement of PPS through measures
such as:

1. Providing specialists and teachers for
working with children with SEN in
kindergartens (training, advanced
training) (Respondent 6.6, Respondent
7.5, Respondent 8.5, Respondent 9.6,
Respondent 10.6).

2. Early identification of children with SEN
(Respondent 8.5).

3. Establishment of consultation points
for children with SEN in kindergartens
(Respondent 8.5).

Heads of technical and vocational, and post-
secondary education organizations propose
enhancing the system through:

1. Increasing of additional payment for
working with children with disabilities
(Respondent 10.4, Respondent 11.5);

2. Introducing positions such as sign
language interpreters and inclusive
education coordinators into the staff
(Respondent 10.4);

3. Conducting courses for teachers and
industrial training specialists on working
with children with SEN (Respondent
10.4);

4, Assisting in the employment of
college graduates with SEN («inviting
businessmen to employment meetings»
(Respondent 12.3, Respondent 11.5);

5. Providing textbooks and educational
materials in Braille,

6. Opening special groups for students
with SEN (Respondent 11.5);

7. Clustering the methodology of inclusive
space to strengthen interaction («we are
incontactwithall22 colleges (we interact
through chats, methodological office,
social networks), «Orleu» is working. We
are working with the working group of
the ME of the Republic of Kazakhstan» -
Respondent 12.3);

8. Organizing competitions for students in
grades 8 and 9, such as «Zhas Skills» and
«Deaf Skills» (Respondent 12.3).

Discussion

An analysis of the provided
recommendations reveals an understanding
among heads of educational organizations
regarding the pivotal role of teachers in
the implementation of PPS processes.
Concurrently, directors’ responses align
with earlier scholarly assertions regarding
the dominance of the medical model of
SEN over the socio-pedagogical model [16,
35, 36]. This is evident in recommmendations
emphasizing the creation of special
conditions for children with disabilities,
such as the introduction of additional units
of special educators into the staffing table,
increased additional payments for working
with children with disabilities, advanced
training of teachers in handling students
with disabilities, strengthening material
and technical bases (MTB) for persons with
disabilities, and initiatives like opening
consultation points and special groups for
persons with disabilities. These outcomes
underscore the necessity for awareness
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campaigns targeting educational leaders,
emphasizing the creation of special
conditions for education tailored not solely
to health conditions but also addressing
behavioral, emotional, psychological, socio-
psychological, economic, linguistic, and
cultural factors [15]. It is noteworthy that as
of June 2021, the head of an educational
organization is legally accountable for any
violation of standard admission rules or
the failure to create special conditions for
education [12]. Therefore, methodologists
and specialists in education departments
are urged to focus on enhancing the
competencies of educational managers in
implementing regulatory acts related to
inclusive education. Particularly notable
is the recommendation by educational
leaders to engage with special educational
organizations to enhance teachers
qualifications in working with children
with disabilities. This underscores the
pivotal role of special educators in such
contexts, aligning with research findings
that highlight the lack of confidence among
schoolteachers in their preparedness
to work with children with disabilities
due to insufficient knowledge about the
psychophysical characteristics of these
children [7] and the need to obtain it [16].

Given that one of the primary objectives
of the study is to develop mechanisms
for interaction between educational
organizations at all levels to ensure the
continuity of inclusive education, the
study delved into leaders’ opinions on the
interaction effectiveness between schools
and other educational organizations on
issues of PPS for students.

An analysis of responses from secondary
school directors indicates that these
schools generally interact with preschool
organizations, technical and vocational
education organizations, and universities.
This interaction is manifested through
the implementation of joint memoranda
between secondary schools, preschool
organizations, colleges, and universities to
enhance the qualifications of current and
future teachers. Additionally, collaborative
efforts include joint events for the admission
of children with SEN to school and career

guidance activities. However, researchers
highlight that this interaction often lacks
systematic planning, evident in the absence
of acomprehensive plan for PPS for students
across educational organizations, ranging
from kindergarten to vocational training.
Moreover, the involvement of specialists in
PPS is noted primarily during the admission
and graduation processes for children with
disabilities, indicating the need for a more
integrated and systematic approach.

Considering the stipulations within the Rules
of PPS[15],itisimperativetoacknowledgethe
diverse participants involved in the process.
These include the administration, teaching
staff encompassing teachers, educators,
psychologists (teacher-psychologists),
special educators, speech therapists, social
care teachers, and teaching assistants.
Furthermore, employees of educational
organizations, students with SEN and their
parents (legal representatives) collectively
contribute to the comprehensive network of
PPS. In this context, the heads of educational
organizations are tasked with exerting
diligent efforts to organize and facilitate the
process of PPS both within and beyond the
organizational confines.

A noteworthy outcome of the study
highlights the positive role of secondary
schools as resource centers for the
advancement of inclusive education.
These schools serve a crucial function in
enhancing the professional competence of
current and future teachers to effectively
implement inclusive practices. Additionally,
higher education institutions demonstrate
an interesting approach by establishing
departments of PPS, as well as pedagogical
classes within secondary schools. The
practice of dual training and employment
for future PPSS specialists, based on
collaboration with secondary schools
and non-governmental organizations,
exemplifies an innovative initiative.
Furthermore, technical and vocational
education organizations engaging with
special educational organizations and
business representatives to address
employment challenges for individuals with
SEN underscores a cooperative approach.
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Despite certain positive outcomes in
the implementation of PPS for students,
researchers identify a lack of a systematic
and comprehensive support system for
students during the transition between
different educational levels. In response, the
research group proposes several measures,
drawing upon international [20, 21, 41] and
domestic experiences [30, 31], to implement
continuous comprehensive PPS for students
at all levels of education:

1. Creation of an accessible physical and
educational environment in educational
organizations of all levels.

2. Provision of the material and technical
base to enable comprehensive special PPS,
considering individual capabilities and SEN.

3. Supplying educational organizations with
educational, methodological, and scientific-
methodological literature for working with
children with SEN.

4. Advanced training for administration,
teachers,and PPSS specialists for continuous
support of students with SEN across all levels
of education, including the implementation
of individual programs.

5. Interaction of educational organizations
at various levels among themselves, and
with  special organizations, additional
education organizations, healthcare, and
social protection to address issues of PPS,
socialization, and employment.

6. Engagement of educational organizations
with parents (legal representatives) of
students with SEN for participation in the
PPS process, including professional self-
determination.

7. Development of measures for the
professional training of students with SEN,
incorporating individual capabilities and
SEN into career guidance work and technical
and vocational education programs.

8. Dissemination of positive experiences
from resource centers for the development
of inclusive education to enhance teachers’
professional competence in implementing

inclusive practices throughout the country.

9. Dissemination of positive experiences
from the Coordination Council, illustrating

effective  collaboration among various
structures in  implementing inclusive
practices.

10. Adherence to the principles of continuity,
consistency, and interdepartmental
interaction in the implementation of the
PPS process for students at all levels of
education.

A successful example of the implementation
of continuous comprehensive PPS  for
students at all levels of education is observed
in the regional model of interaction in the
Akmola region. This model, when combined
with the study results and positive
international and domestic experiences, can
serve as a robust foundation for developing
a model of comprehensive PPS for the
inclusive educational process, emphasizing
continuity and coherence.

Conclusion

The analysis of both international and
domestic experiences has underscored the
efficacy of employing interdepartmental
and systematic approaches in the
organization of PPS for students. The
UNESCO World Education Monitoring
Report Team recommends key factors
contributing to the successful development
of inclusive education. These factors include
fostering cooperation among government
organizations, ministries, economic sectors,
and levels of government, facilitating the
exchange of experiences and resources for
the implementation of inclusion, ensuring
the continuous professional development of
teachers, and promoting the interaction of
teachers with parents and communities [41].

Drawing from the findings of this study, the
research group members have suggested
strategies for implementing continuous
and comprehensive PPS for students across
all levels of education. These proposals will
be taken into consideration by researchers
when formulating a model for integrated
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PPS within the context of inclusive
educational processes, emphasizing
continuity and coherence. The scientific
and methodological  foundation  for
the mechanisms of interaction among
educational organizations at all levels, as
developed by the researchers to ensure
continuity and coherence in inclusive
education, is based on the regional
model of collaboration between various
structures. This model has been successfully
implemented for a decade in the Akmola
region and serves as the underpinning

framework for the activities of the
Coordination Council [30, 42].
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OpraHmMsauuoHHO-Negarornyeckme oCHoOoBbl B3aMMOOEeUCTBUS
opraHmsaumm o6pasoBaHUA BCeX YPOBHEMN KaK paKTop
npeeMcTBEHHOCTU N HEeNpPepbIBHOCTU Ncuxonora-
neparoruyeckKoro ConpoBoOXXAeHUsA

M. A. TbiHbI6aeBa', M. XX. TeMup6aeBa*?, A. K. Xycin', A. A. MaxmeToBa?®
'HaumoHanbHaa akagemMumsa obpasoBaHng MMeHn V. ATbiIHCapUHa

r. AcTaHa, Pecnybnunka KasaxctaH

’MUHWCTEPCTBO NpocBelleHna Pecnybnvkm KasaxctaH

r. AcTaHa, Pecnybnunka KasaxctaH

3KasaxcKmMim HaumoHanbHbIM Negarormyeckmnii yHMBepcuTeT MMeHmn Abas
r. AnMaTbl, Pecnybnmka KasaxctaH

@ AHHOTaUumMA. B cTaTbe paccMaTpmBatoTCa BOMPOCHI peanmsaumm opraHmsaumnamm 06-
Pa3zoBaHMA BCeX ypOBHelZ rnpouecca ncmxonoro-rnedarorm4eCKoro conpoBoXXaeHuUd
o6yqarou_w1><c;|. Mo uTOoramM pesynbTaToB OTeYeCTBEHHbIX nccnefoBaHM COCTOAHUA
MCcMxonoro-negarorM4eckKoro conpoBoXaeHud, I'lpOBe,D,éHHbIX aBTOpPaMKn, BblidBEeHa
HeOoCTaToO4YHaqa 3¢¢eKTI/I BHOCTb pa60'rb| CJ'Iy)+(6 MCMXonoro-negarorM4eckKoro conpoBo-
XKOeHnd o6yt—|a|ou_u/|xc;|, TPYyOHOCTU 60NbLUIMHCTBA Meaaroros O6I_I_L€‘O6pa3OBaTeJ'IbeI><
KO B pa60Te C OeTbMU C 0CcoBbIMU O6pa3OBaTeﬂbelMM I'lOTpe6HOCTFIMl/I. C uenbto
N3ydeHNA COCTOAHUA MCKMXOoro-rearorm4eCKoro conpoBoxxaeHma BOCNMMTaHHUMKOB
4 o6yl4a|0|_u,|4xcq npun nonydyeHmn OOLWKOMbHOIO, CpeHero, TexHM4YeCcKoro m npocbec—
CMOHaJ1bHOIO, nMocnecpenHero o6pa3OBava, a TaKXXe onpeneneHna I'lyTeI7I coBepLueH-
CTBOBaHWA OedTe/IbHOCTN OpFaHI/I3aLI,l/Il;I O6paBOBaHMFI Mo NcmMxonoro-negarorM4eckKo-
MYy COMpPoOBOXOEHWIO o6yqarou_w1><cq B YCNoBMAX MHKMKO3UBHOIO O6pa3OBaHl/l9| 4YneHamMun
mccrnenoBaTelbCKom rpynnbl npoBegeHO HaydHOe nccnegoBaHme B OOLWLKObHbIX Op-
raHM3aumnax, o6|_ueo6pa30|3a'reanb|x LLUKOMaX, OopraHn3aundax TexHUYeCKOoro mn npo-
d)eCCl/IOHaJ'IbHOFO, nocnecpenHero o6pa3OBava. AHanms pes3ynbraTtoB UccnefoBaHug,
I'IpOBe,EI,éHHbIl;I MeTOoAOM TPUaHIynaunMm KadeCTBEeHHbIX N KONMMYeCTBEeHHbIX OaHHbIX,
nony4dyeHHbIX B pe3yrnbrate U3yYeHUd MexXOyHapoOHOro M oTedeCTBeHHOro OflblTa,
,D,eI;ICTBy}OLLLMX HOPMaTMBHbIX OOKYMEHTOB KasaxCTaHa Mo BOMpocaM OKas3aHWa MNcu-
Xonoro-negarorm4eCKoro conpoBoXXaeHM4d, pe3ynbraTtoB nccnefoBaHMM COCTOAHUSA
MCUMXOoNoro-negarorM4eCcKoro conpoBoXxaeHMa B OpraHn3aymnax o6pa3OBava CTpaHbl
BblABW PA I'IpO6J'IeMHbI>< BOMPOCOB B pearn3auni npoLuecca ncmnxosoro-negarornye-
CKOI'o conpoBoOxXaeHud o6yqa|0|_umxc9|. OCHOBHbIMU TPYOHOCTAMMU MO pealin3aunm npo-
LleCCa ncumxonoro-riegarorm4eCKoro conpoBoXxaoeHnd o6yqa|0|_|_u/|xc<;|, KaK OoTMe4aloT
UneHbl UccnenoBaTeIbCKOM rpynribl, ABNAeTCH npeo6naJ:LaHv1e MeoULMHCKOM Mogenu
0Ccobbix o6pasoBaTeanb|x I'IOTpe6HOCTel;1 Hafg coumanbHO-MeaarorMyeckon B MblLune-
HWK NMefaroroB; HECNMCTEMHOCTb MpoLecCa NcrMxonoro-regarorM4eCKoro conpoBoXxxne-
HNA, HeOoCTaTo4YHOe BHYTpPeHHee N BHellHee B3amMogemncrame opraHmaau,MM 06-
[Pa3oBaHMA BCexX ypOBHel;I B OKasaHWKM KOMIMIIEKCHOWM MCUXOMOro-neaarormyeckom
noonep>xKm o6yl4a|0|_|_u/1xc9| Ha BCeX YPOBHAX O6pa3OBaHl/l9|. Mo ntoram mnccneposaHuUs
UneHaMM MCCNegoBaTeNbCKOM rpynnobl ccbopMynMposaH BblIBOO, O HEOOXOAMMOCTMU
npnMeHeHnd CUCTeMHOro nogxoda B peann3aulni HenpepblIBHONO KOMMIIEKCHOro
MCUMXoNoro-negarorM4eCcKoro conpoBoXaeHnd o6yt-|ar0|_|_u/1xcq Ha BCeX ypoBHAX o6pa—
30BaHWA, npennaratoTcd Nyt peannsaunm HenpepbiBHONO KOMIMIEKCHOIo rncmxoso-
ro-nefgarorm4yeCcKoro conpoBoXgeHnd o6yl4a|ou_w1xcq Ha BCeX YPOBHAX o6pasoBava.
[JaHHble opraHM3auMOHHO-Mefarormyeckme yCcrioBusg COCTaBAT HayYHO-MeToL0/10MM-
YeCKyto OCHOBY ONd pa3pa60TKM mnccecnenoBarteiaMm Moaesnit KOMMJ1IeKCHOro rncrnxono-
ro-nefarorm4eCKoro conpoBoXgeHuda MHKIKO3NBHOIO o6pa3OBaTeanoro npouecca
Ha OCHOBe MpeeMCTBEHHOCTU N HeMNpepPbIBHOCTW.

p Kniouesble cnosa: UHKIO3MBHOE o6|oasoBaH|/|e, rncmxornoro-nengarormyeckoe conpo-
BOXAEHWE, MEXBeOOMCTBEHHOE B3aMMOOEWNCTBME, CUCTEMHbIM MOAXOM, HernpepbiB-
HOCTb, MpeeMCTBEHHOCTb.
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McuxonoruanbiK-negarormkanbiK KongayablH cabaKTacTbiFbl
MeH y3aikci3giriHiH ¢akTopbl peTiHae 6apnblK aeHremnperi
6iniM 6epy yMnbiMaapbliHbIH ©63apa iC-KUMbITbIHbIH,
YMbIMAacTbIpyLWbIIblK-Negarormkanbik Herisgepi

M. A. TbiHbI6aeBa', M. XK. TeMip6aeBa*?, A. K. XXycin', A. A. MaxmeToBa?
'bl. ANTbIHCAPWH aTbiHAaFbl ¥ATTbIK 6iNiM akageMUsachl

AcTaHa K., KazakcTtaH Pecnybnukachl

2KaszakcTaH Pecnybnmkacbl OKy-arapTy MUHUCTPAIrI

AcTaHa K., KazakcTtaH Pecny6nukachl

3ABal aTbiHOarbl Kasak ¥1TTbIK MegarormkanblK YHUBEPCUTETI

AnmarTbl K, KasakcTaH Pecrny6nmkacs!

@ AHpaTtna. Makanaga 6iniM 6epy yWbiMAapbiHbIH 6iniM anyLwbinap4bl NCUXONOru-
ANbIK-NefarornKanblk, Kongay npoLeciHiH, GapnblK AeHrennepiH icke acblpy Mace-
nenepi  KapacTbipbinagbl. ABTOpAap »KyPrisreH MncMXonornanbik-nefarorukanbik,
KonpayoblH >KaFhalblH OTaHAbIK 3epTTey HaTUXKeNepiHiH KOpbITbIHAbICH GOMbIHLLIA
6iniM anyLwbinaphbl NCUXONOrMANbIK-NedarornMKanblk, Kongay Kbl3MeTTepi »KyMbICbl-
HbIH, TUIMAINITiIHIH YKeTKiNikci3airi, »xannbl 6iniM 6epeTiH MeKTen negarortepi KenLwini-
riHiH epekwe 6iniM 6epyai KaeT eTeTiH 6ananapMeH >KyMbiC icTeyaeri KMbIHAbIKTapbl
aHblKTanabl. MekTenke AemniHri, opTa, TEXHMKAbIK XaHe KaCinTiK, opTa GiNiMHEH KeMiHri
6iniM any kesiHae TopbuenenyLwinep MeH 6iniM anywbinapabl NCUXONOrMANbIK-Neaaro-
rMKanblK KONOayOblH »XaFdanblH 3epaeney, CoHAan-aK MHKNO3UBTI 6iniM 6epy »karnamn-
blHOa@ 6iniM anylwblnapabl NCUXONOrUaAnbIK-Neaarornkanbik kongay 6ovbiHwa 6iniM
Oepy YMbIMAaPbIHbIH, KbI3METIH YeTiNAipy »onoapblH alKblHAAY MakcaTblHOa 3epTTey
TOBbIHbIH, MYLLENnepi MeKTenke AewiHr ymbiMaapaa, »annbl 6iniM 6epeTiH MekTenTep-
e, TeXHWKarblK )XaHe KacinTik, opTa BiniMHeH KeniHri 6iniM 6epy yMbiMaapbiHOa Fbibl-
MU 3epTTeY XYPri3ai. XanbiKaparsblk XaHe oTaHObIK ToXipubeHi 3epaeney HaTuxeciHae
anblHFaH canasnblk XaHe CaHObIK AepeKTepai TPMaHrynaumanay aficiMeH »yprisinreH
3epTTey HaTWMXKeNepiH, NCUXONOrnanbliK-NedarornKkasnblk, Kongay KepceTy Macernenepi
BovblHWa Ka3akCTaHHbIH KOMAAHbICTaFbl HOPMATUBTIK KyKaTTapbiH, eniMisdiH, 6inim
Oepy yMbiIMOapbiHOaFbl MCUXONOrUANbIK-NefarormkanbiK KONoayablH XaroambiH 3ep-
Leney HaTMenepiH Tangay 6iniM anywbinapabl NCUXONOrUANbIK-NeaarormKanblk Kom-
[hay npoLeciH icke acbipyna bipkaTap npobnemManbik Macenenepni aHblKTagbl. 3epTrey
TOObIHbIH, MYLUenepi aTan eTkeHae, 6iniM anyLwbinapabl NCUXONOrUANbIK-Neaarormka-
NblK, KOOay MPOLECiH iCKe acbipyaaFbl HEri3r KMbIHObIKTaP SKIMLWINIKTIH, MaMaHOoap-
LblH, 6iniM 6epy yinbiMOapbl NefarortepiHid, onnayblHOaFbl 9NeyMeTTiK-rnefarormkanbik,
KaKeTTiNnikTepaeH epekiwe 6iniM 6epy KaxKeTTiNiKTepiHiH MeauuMHanblK, MOAeniHiH
6acbiM 60Mybl; MCUXONOTUANbIK-NeaarorMKanbiK Konaay npoLueciHiH Xynecisgiri; 6inim
G6epyniH 6apnblk AeHrennepinge 6iniM anywbinapabl KelweHAi NCUXonormsanblk-ne-
Larormkanblk, Kongaynbl kaMTaMachis eTyne 6apnbik geHrengeri 6iniM 6epy yibiMaa-
PbIHbIH, iLLUKi »XoHEe CbIPTKbl ©3apa iC-KMMbIbIHbIH, XeTKiNikci3airi 6onbin Tabbinagbl.
3epTTey KOPbITbIHABICH BOMbIHLLA 3epTTey TOObIHbIH, MYyLLenepi 6iniM 6epyaniH Gapnbik,
neHremnepinge 6iniM anywbinapabl Y30iKCi3 KeleHai MCUxXonormanbiK-neaarormkanbik,
Konpayabl icke acbipyaa »ymeni Tocinai KonaaHy KaKeTTiniri Typanbl KOPbITbIHAbI TY>XKbl-
pbiMaanbl; 6iniMm 6epyniH 6apnbik AeHrennepinge 6iniM anyLwbinapabl y34iKcis KeleH-
Li NCUXONOruanblK-nefarorMkanblK Kongayabl iCke acbipy »ongapbl YCbiHbinaabl. Byn
YMbIMAACTbIPYLUbIMbIK-MeAarorukanblK xargannap 3eptreyLlinepnin, cabakracTbiK neH
V34iKci3aik HerisiHae MHKM3MBTI BiniM 6epy NPoLEeciH KeleHai NCUXonornanbliK-re-
Jarorvkanblk Konaay MoaeniH a3ipneyi yIiH FblNbIMU-aaicTeMenik Heri3ai kypanab.

p KinTTi cespep: MHKMNIO3MBTI GiNiM BGepy, MCUXONOTUANbIK-MedarorMKasnblK, Kongay, Be-

OOMCTBOapasnblK ©3apa 6aniaHbIC, XyMesi Tacin, y3aikci3aik, cabaKracTbiK,
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