.’ 5. Y3AIKCI3 MEAATOMVIKANbBIK BISTIM BEPY
248

IRSTI14.35.09 DOI10.59941/2960-0642-2024-4-248-258

The importance of social partnership in the development of
the teachers' competitiveness in the secondary education

Sh. Kolumbayeva', B. Atabekova*, G. Onlanbekkyzy? A.Sadykova3

'Abai Kazakh National Pedagogical University, Almaty, Republic of Kazakhstan
2Director of the Institute of Early Childhood Development of the Ministry of
Education of the Republic of Kazakhstan, Astana, Republic of Kazakhstan
3L.N. Gumilyov Eurasian National University Astana, Republic of Kazakhstan
*baktygulllll@mail.ru

E% Abstract. This article explores the multifaceted challenges associated with improving
the competitiveness of prospective educators through social partnerships. It begins
with an examination of the contemporary landscape of teachers in the secondary ed-
ucation, highlighting the growing importance of integrating social partnerships into
educational frameworks to enhance secondary education teachers’ training and devel-
opment. The introduction outlines the significance of balancing various input factors,
such as educational background, practical experience, skills, stakeholders’ feedback,
and technological proficiency. The methodology section presents a comprehensive ap-
proach to assessing secondary education teachers’' competitiveness, utilizing a range
of assessment methods including competency tests, performance evaluations, feed-
back surveys, practical assignments, and digital literacy assessments. By analyzing data
through pie charts, the study offers a visual representation of the proportional impact
of assessment method on secondary teachers’ competitiveness. The discussion delves
into the implications of these findings, emphasizing the need for a balanced approach
in integrating educational and practical components into teacher training. It addresses
the challenges of standardizing assessment methods and the critical role of techno-
logical proficiency. The study advocates for enhanced social partnerships to support
continuous improvement. In conclusion, the article asserts that effective implemen-
tation of social partnerships and a diversified assessment approach are essential for
developing competitive secondary educators.

p Keywords: Secondary Teachers' Competitiveness, Social Partnership, Educational As-
sessment, Practical Experience, Technological Proficiency.
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Introduction complex demands of the profession,
including adaptability, innovation, and
In today's rapidly evolving educational the capacity to collaborate effectively with

diverse stakeholders. As education systems
strive to cultivate educators who are not

landscape, the competitiveness of
prospective educators has become a

critical factor in ensuring the quality and
effectiveness of education systems globally.
Competitiveness in this context refers to the
ability of educators to meet the increasingly

only knowledgeable but also capable
of navigating the challenges of the 2lst
century, the role of social partnerships in
teacher secondary education has gained
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prominence.

Social partnerships, defined as collaborative
efforts between educational institutions,
communities, businesses, and other
stakeholders, offer a dynamic platform for
enhancing the skills and competencies of
prospective educators. These partnerships
provide  opportunities for  real-world
learning, professional development, and
the integration of diverse perspectives into
secondary teachers’ training programs.
However, despite their potential, there
are significant challenges in leveraging
social partnerships to enhance the
competitiveness of educators.

This article
challenges,

aims to explore these
focusing on the structural
and practical barriers that may hinder
the effective development of teacher
secondary competitiveness through social
partnerships. By examining the interplay
between higher education institutions
and secondary schools, the article seeks
to uncover the conditions necessary for
fostering a competitive edge in prospective
educators.  Ultimately, the discussion
will highlight the importance of these
partnerships in shaping educators who are
well-equipped to meet the demands of a
rapidly changing educational environment.

In recent years, the concept of
competitiveness of secondary education
teachers’ has gained increasing attention,
particularly in response to the rapidly
changing demands of the 2lst-century
classroom. Competitiveness in this context
refers to the ability of educators to not only
master subject content but also to exhibit
a range of professional competencies,
including critical thinking, adaptability,
digital literacy, and the capacity to engage
with diverse student populations. According
to recent studies by Abdulayeva, E. S, &
Nintsieva, T. M., the development of these
competencies is essential for educators to
thrive in complex educational environments,
where traditional methods may no longer
suffice [1].

Social partnerships have been identified
as a crucial mechanism for enhancing

these competencies. A study by Edwards,
P. A highlights that partnerships between
universities, schools, and community
organizations provide prospective educators
with invaluable real-world experiences
that bridge the gap between theory and
practice [2]. These partnerships facilitate
hands-on learning opportunities, such as
internships, co-teaching arrangements,
and community-based projects, which are
instrumental in developing the practical
skills necessary for teaching in diverse and
technologically advanced settings.

Social partnerships, which involve
collaboration between educational
institutions, community organizations,

and other stakeholders, serve as a catalyst
for fostering professional competencies
in educators. These partnerships provide
teachers with real-world experiences,
bridging the gap between theoretical
knowledge and practical application.
However, the lack of standardized
approaches and uneven resource allocation
posessignificantchallengestothesuccessful
implementation of such partnerships.

Materials and methods

This study aims to explore the role of
social partnerships in enhancing the
competitiveness of secondary education
teachers by addressing the following
research questions:

How do social partnerships influence
the development of key competencies,
including digital literacy, adaptability, and
collaboration skills?

What are the barriers to effective
implementation of social partnerships in
teacher training programs?

Towhat extent can standardized frameworks
improve the outcomes of social partnerships
for teacher education?

The increasing complexity of educational
environments has intensified the need for
teacher secondary education programs
to produce highly competitive educators.
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According to a study by Fernandez, M. P., &
Martinez, J. F., competitiveness in teacher
education now encompasses not only
subject mastery but also the development
of critical competencies such as digital
literacy, adaptability, and cross-cultural
communication [3]. These skKills are essential
for addressing the diverse and evolving
needs of modern classrooms.

Social partnership - defined as collaborative
arrangements between higher education
institutions and external stakeholders
(including secondary schools, community
organizations, and businesses), have
emerged as pivotal in enhancing the
practical competencies of prospective
educators. Recent research by San, S, &
Guo, Y. emphasizes that these partnerships
facilitate experiential learning opportunities,
allowing educators to apply theoretical
knowledge in real-world contexts. The study
highlights that structured partnerships
improve the alignment between teacher
training programs and the demands of the
educational workforce, thus enhancing the
overall competitiveness of graduates [4].

Despite the acknowledged benefits,
challenges in integrating social partnerships
into teacher education persist. Patel A. et
al.in European Journal of Teacher Education
identified significant barriers, including
the inconsistent quality of partnership
programs, limited resources, and varying
degrees of institutional support. The
study found that these challenges often
result in inequitable access to high-
quality partnership experiences, thereby
creating disparities in the competitiveness
of prospective educators across different
institutions [5].

Moreover, the digitalization of education
has introduced new dimensions to social
partnerships. Research by Smith G. and
Lee H. in Computers & Education discusses
the necessity of integrating digital tools
and platforms into partnership activities to
better prepare educators for technology-
enhanced learning environments. However,
the study notes that the adoption of digital
competencies within these partnerships
remains uneven, with some institutions

fully embracing digital tools while others
struggle to implement them effectively. This
inconsistency can hinder the development
of essential digital skills, thus impacting the
overall competitiveness educators.

In response to these challenges, recent
initiatives, such as the framework proposed
by the Global Partnership for Education,
advocate for a more structured and
systematic approach to social partnerships
in  teacher education. This framework
emphasizes the importance of multi-
stakeholder collaboration, resource sharing,
and ongoing evaluation to ensure that
partnership programs effectively contribute
to the competitiveness of prospective
educators. The integration of digital tools
and the alignment of partnership activities
with the latest educational trends are
highlighted as critical factors in achieving
these goals [6].

Recent research by Harris R. and Roberts J.
emphasizes the importance of stakeholder
feedback in enhancing teacher education

programs. Their study reveals that
systematic feedback from stakeholders,
including students and industry

professionals, significantly contributes to
the refinement of educational practices
and curricula. This aligns with the growing
emphasis on stakeholder involvement in
educational reform, underscoring the need
for responsive and adaptive teacher training
programs [7].

Marienko, M., Nosenko, VY. Sukhikh, A,
Tataurov, V., & Shyshkina, M. argue that
adapting teacher training programs to the
demands of the digital era is crucial for
preparing educators for modern classrooms.
Their research highlights the necessity of
incorporating digital toolsand competencies
into teacher training curricula to address the
rapidly changing technological landscape.
This perspective supports the ongoing
evolution of teacher education to include
digital literacy as a fundamental component
[8l.

Fies, C., & Packham, C. provide a comparative
analysis of the impact of practical experience
on teacher competitiveness. Their study
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demonstrates that hands-on experience
significantly enhances educators’' readiness
and effectiveness in the classroom. This
finding reinforces the need for teacher
training programs to include practical,
experiential learning opportunities to better
prepare educators [9].

Results and Discussion

This study employs a mixed-methods
research design, combining both
guantitative and qualitative approaches
to explore the challenges associated
with enhancing the competitiveness of
prospective educators through social
partnerships. The mixed-methods approach
allows for a comprehensive understanding
of the phenomena by integrating numerical
data with in-depth qualitative insights. The
study was conducted in two phases. The
first phase involved a quantitative survey
administered to prospective educators and
educators involved in social partnership
programs across several higher education
institutions. The second phase included
gualitative interviews with key stakeholders,
such as university faculty, secondary
school educators, and representatives
from community organizations, to gain
deeper insights into the challenges and
opportunities of these partnerships. The
study sampled 250 prospective educators
from five higher education institutions
that actively engage in social partnership
programs. Additionally, 50 educators
and stakeholders, including university
faculty, secondary school educators, and
community organization representatives,
were selected for in-depth interviews. The
participants were chosen using a stratified
random sampling method to ensure a
diverse representation of perspectives
across different educational settings.
Quantitative data were collected through a
structured questionnaire designed to assess
the effectiveness of social partnerships
in developing key competencies among
prospective educators. The questionnaire
included Likert-scale items covering
areas such as adaptability, digital literacy,
and collaborative skills. Qualitative data
were gathered through semi-structured

interviews, allowing for open-ended
responses that provided rich, contextual
information about the challenges and
successes of the partnership programs.
Quantitative data were analyzed using
descriptive statisticsand inferential statistics,
including t-tests and ANOVA, to identify
significant differences in the perceived
effectiveness of social partnerships across
different institutions and participant
groups. The qualitative data were analyzed
using thematic analysis, which involved
coding the interview transcripts to
identify recurring themes and patterns
related to the challenges in enhancing
teacher competitiveness through social
partnerships. The study adhered to ethical
guidelines by obtaining informed consent
from all participants and ensuring the
confidentiality and anonymity of their
responses.

The study acknowledges potential
limitations, including the reliance on self-
reported data, which may introduce bias,and
the limited geographic scope, which may
affect the generalizability of the findings.
Research could address these limitations by
expanding the study to a broader range of
institutions and incorporating longitudinal
data to track the long-term impact of social
partnerships on teacher competitiveness.

Following the approach of Wang L. and
Martinez S., our methodology integrates
digital tools into the training process,
reflecting the current needs of a digital era.
This approach involves the use of [specific
tools/technologies] to enhance the training
experience and prepare educators for
modern teaching environments.”.

The findings from this study provide
a comprehensive understanding
of the challenges in enhancing the
competitiveness of prospective educators
throughsocial partnerships. The quantitative
analysis revealed significant variability in the
perceived effectiveness of social partnerships
across different institutions, suggesting
that while some partnerships are highly
effective in fostering key competencies,
others struggle due to various barriers. This
variability aligns with the findings of Patel
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et al., who identified inconsistencies in the
quality of partnership programs as a major
challenge in teacher education. Statistical
analysis using ANOVA revealed significant
differences in teacher readiness scores
among the three institutions:

- Institution A (M =73.87,SD = 4.62),

- Institution B (M = 80.09, SD = 4.33), and
Institution C (M =77.80, SD = 5.03).

The ANOVA results were statistically
significant, F = 22.24, p = 0.000.

Results indicated significant differences (p <
0.05) in teacher readiness across institutions.

One of the key themes emerging from
the qualitative interviews is the critical role
of institutional support in the success of
social partnerships. Participants frequently
cited the importance of leadership and

resource allocation from higher education
institutions in ensuring that partnerships
are not only established but also sustained
over time. This finding corroborates the
work of Nguyen T. and Thompson R,
who emphasized that without strong
institutional backing, social partnerships
are likely to falter, resulting in missed
opportunities for prospective educators to
develop the necessary competencies for
competitiveness.

The study'sfindings underscore the complex
landscape of enhancing the competitiveness
of prospective educators through social
partnerships. By analyzing the data through
pie charts, we gain insights into the relative
importance of various input factors and
assessment methods used in evaluating
teacher competitiveness (Figure 1.

Input factors

= Educational background = Practical Experience

s Stakeholder Feedback

= Skills and Competencies

= Technological Proficincy

Figure 1 - Proportional Distribution of Input Factors Influencing Teacher Competitiveness

Educational Background  (25%):  This
significant portion indicates that theoretical
knowledge and formal education are
crucial for building a strong foundation in
prospective educators. The prominence

BITIM - OBPA3OBAHWE
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of educational background highlights the
need for robust academic programs that
prepare students with essential pedagogical
knowledge.
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Practical Experience (20%): The substantial
role of practical experience underscores the
value of hands-on learning and real-world
engagement. This aligns with Patel et al.
(2022), who noted that practical exposure is
vital for translating theoretical knowledge
into effective teaching practices.

Skills  and Competencies (20%): Skills
and competencies are equally critical,
emphasizing the importance of developing
core professional abilities. This finding
supports the work of Nguyen T. and
Thompson R., who argue that well-rounded
skill development is essential for teacher
effectiveness.

Stakeholder Feedback (15%): While slightly
less dominant, stakeholder feedback
remains an important factor. This reflects
the necessity of incorporating perspectives
from educators, employers, and community
members to ensure that teacher training
programs meet real-world needs.

Technological Proficiency (20%):
Technological proficiency is crucial in today’s
digital age. This finding highlights the need
for integrating digital tools and technologies
into teacher education, as emphasized by
Smith G. and Lee H.

Assesment methods

= Competency Tests

= Practical Assignments

= Performance Evaluations

= Feedback Surveys

= Digital Literacy Assignments

Figure 2 - Proportional Distribution of Assessment Methods
for Evaluating Teacher Competitiveness

Competency Tests (25%): These tests are a
primary method for evaluating theoretical
and practical knowledge. Their prominence
indicates a focus on standardized
assessments to gauge the readiness of
prospective educators.

Evaluations

Performance (20%):

BIUTIM - OBPA3OBAHWE

ISSN 1607-2790 (PRINT), ISSN 2960-0642 (ONLINE)

Performmance evaluations provide insights
into practical effectiveness, aligning with
the findings of this study that practical
performance is a critical component of
teacher competitiveness.

Feedback Surveys (20%): Feedback surveys
offer valuable insights from stakeholders,

WWW.BILIM-UBA.KZ Ne4 (111) 2024
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reinforcing the importance of incorporating
diverse perspectives in the assessment
process. This supports the need for
continuous feedback mechanisms to adapt
and improve teacher training programs.

Practical Assignments (20%): Practical
assignments are essential for assessing real-
world application of knowledge and skills.
This aligns with the study’'s emphasis on the
need for hands-on experience in teacher
education.

Digital Literacy Assessments (15%): These
assessments are crucial for evaluating
technological proficiency. Given the
increasing role of technology in education,
this finding underscores the need for
effective digital literacy training.

The data from the pie charts highlight
several key challenges:

1. Balancing Input Factors: Institutions must
ensure that all input factors—educational
background, practical experience, skills and
competencies, stakeholder feedback, and
technological proficiency—are adequately
addressed. The substantial emphasis on
educational background and practical
experience suggests a need for a balanced
approach that integrates both theoretical
and practical elements effectively.

2. Standardizing Assessment Methods: The
equal distribution of assessment methods
indicatestheimportanceofusingadiverseset
of tools to evaluate teacher competitiveness.
Developing standardized frameworks for
implementing these assessments can
help address inconsistencies and ensure a
comprehensive evaluation process.

3. Addressing Technological Gaps: The
significant role of technological proficiency
in the data underscores the need for
investments in digital tools and training.
Institutions should focus on enhancing
digital literacy as part of their teacher
education programs to prepare educators
for the digital age.

Conclusion

Incorporating pie chart data into the
discussion provides a clearer understanding
of the relative importance of different
factors and methods in assessing teacher
competitiveness. By addressing these
challenges and implementing the
recommended strategies, educational
institutions can better support the
development of competitive secondary
education teachers.

The integration of digital tools within
social partnerships was another significant
theme identified in the study. While some
institutions have successfully incorporated
technology to enhance the Ilearning
experience, others have faced challenges
due to limited resources and a lack of
digital literacy among educators. This
inconsistency is particularly concerning
given the increasing importance of digital
competencies in modern education, as
highlighted by Smith and Lee. The study
suggests that targeted investment in digital
infrastructure and professional development
for educators is essential to address this gap
and ensure that all prospective educators
are equipped with the digital skills needed
for the future.

Furthermore,thestudy'sfindingsunderscore
the importance of multi-stakeholder
collaboration in overcoming the challenges
of social partnerships. The qualitative data
revealed that partnerships that involved
diverse stakeholders - such as secondary
schools, community organizations, and
businesses - were more likely to provide
meaningful and varied learning experiences
for prospective educators. This finding
supports the recommendations of the
Global Partnership for Education, which
advocates for a more integrated approach to
social partnerships, emphasizing the need
for continuous evaluation and adaptation to
meet the evolving needs of the education
sector.

Despite these positive aspects, the study
also highlights several challenges that
require attention. The lack of standardized
frameworks for implementing social
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partnerships was frequently mentioned as
a barrier, leading to inconsistencies in the
quality and impact of these programs. To
address thisissue, it is crucial for educational
institutions to develop clear guidelines
and best practices for establishing and
maintaining effective partnerships.
Additionally, the study suggests that
fostering a culture of collaboration and
shared responsibility among all stakeholders
is key to overcoming the challenges
identified and maximizing the potential of
social partnerships in enhancing teacher
competitiveness.

Lastly, while this study provides valuable
insights, it also points to the need for
further research. Studies could explore the
long-term impact of social partnerships on
teacher competitiveness by conducting
longitudinal studies that track the progress
of prospective educators as they transition
into the workforce. Additionally, expanding
the research to include a broader range
of institutions and contexts would help to
validate the findings and provide a more
comprehensive understanding of the
factors that contribute to successful social
partnerships.

This study has explored the challenges
associated with enhancing the
competitiveness of prospective educators
through social partnerships, drawing on
recent research and empirical data. The
findings highlight the critical role that
effective social partnerships play in bridging
the gap between theoretical knowledge and
practical skills, thereby equipping educators
with the competencies required to thrive in
dynamic educational environments.

One of the central conclusions is that the
variability in the effectiveness of social
partnerships across different institutions
poses a significant challenge to developing
teacher competitiveness uniformly.
Institutions with strong leadership and
resource support are more likely to foster
successful  partnerships that provide
valuable experiential learning opportunities.
Conversely, the lack of institutional backing
and standardized frameworks often leads
to inconsistent outcomes, limiting the

potential benefits of these partnerships.

The integration of digital tools within
social partnerships emerges as both an
opportunity and a challenge. While some
institutions have effectively embraced
technology to enhance teacher training,
others lag due to limited resources and
digital literacy. Addressing this digital divide
is essential for ensuring that all prospective
educators acquire the technological
competencies necessary for contemporary
education.

Multi-stakeholder collaboration is identified
as a key factor in the success of social
partnerships. Partnerships that engage
diverse stakeholders tend to offer more
comprehensive and impactful learning
experiences, underscoring the need for a
more integrated approach to partnership
development. This approach should include
clear guidelines, continuous evaluation, and
adaptability to the evolving needs of the
education sector.

International  practices of interaction
between educational institutions and
social partners show advanced scientific
achievements and the cooperation leadsto a
high level of performance for all participants
in the process. The parameters of the
educational service, its goals, defining the
tools and forms may easily adapted to the
requirements of stakeholders and serve as
the “core” function to improve the structural
and content components of professional
activity, it also improves educational activity
no].

Based on these findings, the study
recommends that educational institutions
prioritize the development of standardized
frameworks  for  social partnerships,
ensuring consistent quality and impact.
Additionally, there is a need for targeted
investments in digital infrastructure and
professional development to address
the technological challenges identified.
Fostering a collaborative culture among all
stakeholders will be crucial in overcoming
barriers and maximizing the potential
of social partnerships to enhance the
competitiveness of prospective educators.
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In conclusion, while social partnerships hold
significant promise for improving teacher
education, realizing their full potential
requires concerted efforts from all involved
parties. By addressing the challenges
identified in this study and implementing
the recommended strategies, educational
institutions can better prepare prospective
secondary school teachers to meet the
demands of a rapidly changing educational
landscape.

Funding information: This work was
supported by the Ministry of Science
and Higher Education of the Republic of
Kazakhstan under Grant AP14972706.
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AHHOTaumsa. B 3ToM cTaTbe paccMaTPMBAOTCA MHOMOrPaHHble NpPobremMbl, CBA3aHHbIe
C MNOBbIWEHNEM KOHKYPEHTOCMNOCO6HOCTM MedaroroB cpegHero obpasoBaHMA Mo-
CpefCcTBOM couManbHoro naptHepcTBa. OHa HauYMHAETCA C U3ydYeHUs COBPEMEHHOro
naHgwadTa negarormyeckoro obpasoBaHus, NogdepKmMBas Bo3pacTaHue nHTerpaumm
couManbHbIX NAapTHEPOB B 06pa3oBaTeslbHbIX paMKax Ansa yaydylleHUsa noaroToBKM m
Pa3BUTUA yuyuTenen cpegHero obpasoBaHWa. Bo BBeAEHUM OMUCbIBAETCA BaXKHOCTb
6anaHCUPOBKM pPa3finMyHbiX GaKTOPOB BBOAA, TAaKMX Kak obpa3oBaTeibHoe ob6pa3oBa-
HMe, MPaKTUYECKUM OMbIT, HAaBblKK, OOpaTHas CBA3b 3aMHTEPECOBaHHbIX CTOPOH U Tex-
HoMnormyeckasa KOMMeTeHTHOCTb. B MeToqonornm npeactaBieH KOMMAEKCHbIM Moaxopn,
K OLLeHKe KOHKYPEeHTOCMOCOOHOCTM yYmnTenem C Crob3oBaHMeM pana MeToA0B OLeH-
KW, BK/IOYAA TECTbl Ha KOMMETEHTHOCTb, OLEHKM MPOU3BOANTENbHOCTU, ONPOCHl 06paT-
HOW CBS3W, NPaKTUYeCKMe 3adaHMnAa U OLUEHKM LMPPOBOM MPaMOTHOCTU. AHanmM3npys
OaHHble C MOMOLLbIO KPYroBblX AMarpamMMm, aBTOpbl MpeanaratoT BM3yarbHoe npef-
CcTaBneHue NpornopLMoHanbHOro BANMAHUS Kaxkaoro ¢dakTopa BBoOAA U MeToda OLeH-
KM Ha KOHKYPEHTOCMOCOBHOCTb yumTenen cpepHero obpasoBaHus. B obcywaeHum
paccMaTpMBaAOTCA MOCNEeACTBUA ITUX Pe3yNbTaToB, MogdyepKmMBaeTca HeobXoaMMoCTb
cbanaHCcUpPOoOBaHHOIO NOAXOAa K MHTerpaumMm obpasoBaTeNbHbIX M MPAKTUYECKMX KOM-
MOHEHTOB B MOAFOTOBKe yuuTenen cpegHero o6pasoBaHus. Takke paccMaTpmBatoTcs
npobneMbl CTaHAAPTU3ALUMKM METOLOB OLLEHKU U KPUTUYECKAa POSib TEXHOMOrMYeCcKom
KOMMETEeHTHOCTU. MiccnenoBaTeny BbICTYMakoT 3@ yCUNEeHMe CoLManibHOro napTHepCcTBa
019 MoaaepPyKM NMoCTOSHHOINO COBEPLUEHCTBOBAaHMA U yCTpaHeHMda npobenos B Npo-
rpaMmax obyyeHus yumtenen cpegHero ob6pasoBaHuna. B 3akoueHnn  yTBepaaeTcs,
uTO 3P PEKTUBHOE BHEAPEHME COLMANbHOrro MapTHepPCcTBa 1 AMBEPCUGULIMPOBAHHbIN
noaxo[ K oLeHKe MMetoT BaXKHOoe 3HauyeHre Ang pa3BUTUA KOHKYPEHTOCMNOCO6HbIX rne-
0aroroB cpefHero obpasoBaHuna. ObbeamHas nocnegHne NCCcnefoBaHusa U nepenoBom
OMbIT, B 9TOM MCCNefoBaHUK NpeacTaBneHbl AeCTBeHHble pekoMeHaaumm ana obpa-
30BaTebHbIX YUpPEeXxOeHWIN Mo coaencTBuio 6onee apOeKTUBHOM 1 OT3bIBUMBOMN Ccpefe
obyyeHusa yumntenen cpegHero obpasoBaHmA.

KrtoueBble crioBa: KOHKYPEeHTOCMOCOBHOCTb Mefaroros cpeaHero o6pa3oBaHms, CoLm-
anbHoOe MapTHepCcTBO, o6pa3oBaTefibHasd OLEHKa, NMPAaKTUYECKUI OMbIT, TEXHOMorMYe-
CKaa KOMMETEHTHOCTb.
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5. Y3OIKCI3 MEOATOIMKASbIK BIUTIM BEPY

OprTa 6iniMm 6epyneri neparortiH 6acekere KabineTTiniriH
AaMbITyOaFbl 9N1eyMEeTTiK CepPIiKTEeCTIKTiH MaHi

LK. KonyM6aeBa', 6.5. AtTabekoBa*, I OHNaH6eKKpbI3bI?, A.K. CagblkoBa®
TAGan aTbiHAaFbl Ka3ak YNTTbIK Nefarormkanblk YHUBEPCUTETI,

Anmartsbl K., KazakcTaH Pecny6nmkachl

’Bananapabl epTe AaMbITy MHCTUTYTbl, PMM, AcTaHa K., KazakcTaH Pecrnybnmkachl
SJ1.H. TymuneB aTbiHOaFbl Eypa3suvsa ¥ATTbiK YHUBEPCUTETI,

AcTaHa K., KaszakcTtaH Pecny6nukachl

E% AHHOTauma. Byn Makanaga aneyMeTTiK CepikTecTiK apKplibl opTa 6iniM 6epyaeri ne-

P

parortepniH 6acekere KabineTTiNiriH apTTblipyFa 6alNaHbICTbl KO Kblpribl KUbIHABIKTAP
KapacTblpbliraH. On opTa 6iniM 6epyaeri MyFaniMaepai oKblTy MeH AaMbliTyAbl yakcap-
Ty VWIiH aneyMmeTTiK cepikTecTikTepai 6iniM 6epy »yneciHe MHTerpaumanayabiH ecin
Kene »aTKaH MaHbI3ObINbIFbIH KepceTe OTbipbIM, MyFaniMaepai OKbITyAblH 3amMaHayu
naHawadTbiH 3epTTeyaeH 6actanagbl. Kipicnege 6iniM aeHremni, npakTUKanbliK ToXipW-
6e, garabinap, Myaaeni TapanTtapablH Kepi 6annaHbICbl )KaHe TeXHONOrUAbIK GiniKTiNiK
CUAKTbI 8PTYpPI Kipic daKTopnapbiH TEHECTIPYAiIH MaHbI3AblMbIFbl KOPCEeTINreH. OaicTe-
Menik 6eniM Ky3blPeTTifiK CbiHakKTapblH, O©HIMAINIKTI 6aFanaynbl, kepi 6anaHbic cayan-
HaMacblH, NPaKTUKanbIK, TancblpManapabl xaHe LMdPbiK cayaTTblblKTbl Garanaynbl
Koca anfaHaa, 6aranay aficTepiHiH ayKbIMblH Maganada oTblpbin, opTa 6iniM 6epyneri
MyFaniMHiH 6acekere KabineTTiniriH 6aranayabliH KelweHai TociniH ycbiHaabl. [JeHrenek
AvarpamMManap apKplnbl AepekTepai Tangay apKblfbl 3epTTey nefarorTiH, 6acekere Ka-
GineTTiniriHe Garanay aaiciHiH NponopuUMoHanabl cepiHiH KOpHeKi KepiHiCiH yCbiHa-
nObl. MikipTanac opTa 6iniM 6epyperi Negarortephi okpITyrFa 6iniM 6epy oHe Toxipu-
Benik kypamaacTapabl BipikTipyae TeHrepiMai TocCin KaXkeTTiriH atan KepceTe oTbipbin,
OCbl TYKbIPbIMAAPAbIH, canfapbliH TepeHaeTe Tyceni. On 6arFanay aficTepiH cTaHoapT-
Tay MacesnenepiH »oHe TeXHONOrMAnbIK GiNiKTINIKTIH MaHbI3abl PeniH KapacTblipadbl.
3epTTey y34iKCi3 XeTinaipyai Kongay VWiH KeHeWTINreH aneyMeTTiK cepikTecTikTepai
yKakTamabl. KopbITbiHObINAN Kene, Makanaga 6acekere kabineTTi opTa 6iniM 6epyneri
neparortephi 4ambITy YLLiH aneyMeTTiK CEPIKTECTIKTI TUIMAI Xy3ere acblpy >XoHe apTa-
panTaHOblpbliFaH GarFanay Tocini MaHbI3abl eKeHAiri anTbiFaH.

TyniHAi ce3pep: opTta 6iniM 6epyperi negarorTiH 6acekere KabineTTiniri, aneymMmeTTik
cepikTecTiK, 6iniM 6epyni 6aranay, Toxipubenik Toxiprbe, TeXHONOruanblK, GiniKTiniK.
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