4. SPECIAL AND INCLUSIVE EDUCATION .‘
215

IRSTI15.81.21 DOI 10.59941/2960-0642-2024-4-215-224

Psychological support for children with special educational
needs in inclusive education

Karibaev Zh.A.', Autaeva A.N., Kariyev A.D.¥
'Abai Kazakh National Pedagogical University, Almaty, Republic of Kazakhstan
*adlet.kariyev@gmail.com

@ Abstract. This comprehensive study focuses on identifying factors contributing to suc-
cessful psychological support in inclusive classrooms in Kazakhstan. Employing a com-
bination of quantitative and qualitative methods, the article assesses teacher satisfac-
tion, the effectiveness of support systems, and the necessity for additional resources.
The study includes interviews and observations, elucidating the roles of collaboration,
individualization, and resource availability. The conclusions drawn are substantiated
by quotes from teachers, psychologists, and parents. Furthermore, the discussion of
results aligns with the works of leading scientists in the inclusive education field. Prac-
tical recommendations, derived from identified factors, are proposed to enhance the
psychological support system. These include the development of individualized plans,
augmentation of professional support accessibility, and the enhancement of commu-
nication skills. This article presents significant scientific and practical contributions to
inclusive education, augmenting the comprehension of successful psychosocial sup-
port strategies and laying the groundwork for future research in this domain.

p Key words: inclusive education, psychological support, special educational needs,
teacher support, parental cooperation, individualized approach, resource support.
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Introduction methodological support and parents.
Suggestions for development include
Inclusive education in Kazakhstan with a mandatory individual planning, making

focus on children with special educational
needs (SEN) is an important part of the
country's educational policy. Over 10% of
children aged between five and seventeen
have SEN, where psychological support is
crucial for their academic achievements
as well as social integration. Professional
associations put out the word and
research, which shows that teachers are
extremely satisfied with this support but
challenges include strained resources
and limited numbers of highly qualified
professionals. Among the most important
factors for successful inclusive education is
collaboration between specialists working
in  schools, psychologists with specific

direct professional support easier to access
and developing communication skills to
build on existing knowledge and increase
funding for regular teacher PD. These efforts
coincide with global trends in inclusive
education and the need to adjust methods
locally while ensuring equal educational
opportunities for every child.

Nowadaysitisimportantto mention that the
idea of inclusive education which purpose
creates equal opportunities for children and
young peoplewith specialeducational needs
(SEN) has become finally taken place in the
modern world, especially in the Republic of
Kazakhstan. The challenge lies in the ever-
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changing educational scenario due to which
making every child learn, regardless of their
individual needs has become a tough nut to
crack.

Recent data from the National Statistics
Committee of the Republic of Kazakhstan
indicate that over 10% of children aged from
5 to 17 years old in this country have special
educational needs [1]. This only confirms
that we need to embed inclusivity within
our educational institutions.

Inclusive education of children with various
forms of special educational needs (hearing
impairment, vision, autism and disabilities)
has become animportant part of the general
development concept. A commitment
illustrated by state-level efforts and
programs to build inclusive environments in
schools, fund specialized classrooms (around
every corner of the country) or implement
personalized learning frameworks.

In the course of inclusive educational
process, great importance is attached to
psychological support for children with
special needs in order to ensure their
successful education and social adaptation.
An impressive contribution to the emotional
and academic recovery of children,
increasing the depth of their involvement
in learning processes is now confirmed by
many studies.

Practice in Kazakhstan, following global
trends “acquires” a supply of psychologists
at educational institutions who help children
with special educational needs. They work
closely with their teachers, parentsand other
professionals to help ensure all children
have the environments they need in order
to learn.

Thereby, these educational institutions and
psychologists face problems regarding how
inclusive practices are followed. This calls
for system-wide coordination and strategic
planning around issues like a shortage of
experienced providers, gaps in resources
across the country, and lacking necessary
educational programs.

This article aims to investigate psychological

support in integrated education for children
with special educational needs (SEN) in
Kazakhstan. This analysis of the data trends
at present will assist in establishing the
areas that require immediate attention and
suggest new policies for bringing more
inclusiveness to our country's education
system.

There is no doubt that the idea of inclusive
education has received considerable
attention in recent decades worldwide,
including in Kazakhstan. To summarize
the state of contemporary research and
literature on this topic, a comprehensive
examination of current data reveals trends
in addressing the educational needs of
children with special educational needs
but also highlights challenges that remain
persistently unresolved [1].

The study conducted by Harry K, Klingner
J., and Sturges K. in the USA delves into the
process of introducing inclusive education
[2]. The researchers elucidate key stages
and challenges that educational systems
encounter during the transition to an
inclusive model. The authors emphasize the
significance of adapting inclusive methods
to ensure the successful inclusion of children
with special needs.

Avramidis E., Bayliss P., and Burden R.
conducted a study in the UK examining
teachers’ attitudes toward inclusive
education [3]. This work identifies factors
influencingteachers'readinesstoimplement
inclusive approaches and underscores the
need for training and support to successfully
integrate children with special educational
needs into public classrooms.

In the context of Russian research, Karpova
N.A's monograph titled «Psychological
and Pedagogical Support for Inclusive
Education» explores psychological and
pedagogical aspects of inclusive education
in  Russian conditions [4]. The author
highlights methods and technologies
adapted to inclusive principles for working
with students.

Another Russian study by Goncharova Yu.L.
and Molodtsova G. references the experience
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ofintroducing inclusive education in Russian
schools [5, 6]. The authors analyze practical
aspects of organizing the educational
process and the interaction between
teachers and psychologists.

Oralbekova A.K, et al studies in the context
of Kazakhstan analyse a situation with
inclusion education and define problems
and development prospects of this
educational system [7].

Inclusive  Education: In  the article
«Psychological Support for Children with
Special Educational Needs in an Inclusive
Education,» Zhasulan K. et al researched
inclusive education and psychological
support of children with special educational
needs in Kazakhstan, emphasizing that
providing proper psychological support
plays a significant role in ensuring successful
adaptation to society by this category of
students [8].

This literature review highlights the global
churn around inclusive education and calls
for the need to do so in specific national
cultural contexts. On the example of Russia,
Kazakhstan and other countries around the
world - everything is now based on inclusive
education in educational development
strategies that require competent
psychological support for students with
disabilities; training, retraining and advanced
professionally oriented teachers as leading
factors in implementation policies to ensure
the adaptability of children.

Materials and Methods

Studies of psychological support for
children with special educational needs in
the inclusive education environment use a
combination of qualitative and quantitative
analysis techniques. The objective of the
study is to evaluate a psychological support
service in more depth and explore some
factors affecting its effectiveness.

Research Methods:

1 Literature
includes a

Review. The first stage
large array of scientific

literature on problems of inclusive
education, and psychological help
and features syndrome 825 material
about special children. This phase helps
establish the theoretical groundwork of
this analysis.

2 Interviews. Interviews with expertsin the
patient, psychologist and educational
paths were held as well as school
directors of surrogate atolls. Aims: the
study was conducted to identify the
attitudes and experiences of parties
involved in the educational process
concerning psychological support.

3 Structured Questionnaires. A total of
25 structured questionnaires were
distributed among the teachers and
mind supporter trainers who teach
inclusive classes during a pilot, in the
field experience to enhance their

perceptions and experiences with
psychological support.
4 Systematic  Observation. Observing

systematically the educational process,
and interaction of special needs children
with teachers and psychologists in
integrated classes.

The structure of the stages of this study
is aimed at «creating an integrative
assessment toolkit for effectiveness in
psychological support to inclusive education
and developing a set of methodical
recommendations on increasing quality
levels at in educational establishments.

Results

A survey conducted among teachers of
inclusive classes yielded the following
quantitative results (Table 1):

Satisfaction with Support: A total of 85%
of teachers were satisfied about the
support received from psychologists in
inclusive classes.

Effectiveness of Psychological Supports:
72% note the positive impact on the
Success of Inclusive Education

64% Called for More Resources: two-
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thirds of teachers said there are not
enough resources available so that
psychological support could be better —
such as extra classes and training.

These findings give usa good understanding
of teachers’ perceptions and requirements
in |E settings, thus laying the foundation for
setting up further analysis based on which
recommendations may be drawn to improve
psychological support desired by them.

Table 1 - Quantitative Analysis of Survey Results - Overall Sample

Survey Aspect Percentage

Interpretation

Level of Satisfaction 85%

Expressed satisfaction with the level of support

Evaluating System

0,
Effectiveness 72%

Believe that the psychological support system has a
positive effect

Need for Additional Resources 64%

Indicated the need for additional resources for
more effective psychological support

Its findings indicate the level of satisfaction,
the effectiveness and needs for further
resource input within inclusive education.
The results are presented in Table 2, divided
into three sections according to major fields
so that all of the interrelationships existing
between different characteristics can be
closely observed.

General Sample: The overall satisfaction
level reached 85% and this serves to testify
that an inclusive environment solidly gains
public support. The system'’s effectiveness
received a mark of 72%, while 64% wished
for a further resource.

By Experience: It is interesting to note
that experienced teachers demonstrated
a higher satisfaction level (88%) and
effectiveness rating (75%) than junior
teachers. Junior teachers have a satisfaction
rate of 82% and an effectiveness rating of
68%. Towards a means of further resource

Table 2 - Research Results by Category

input, experienced teachers had little
demand. The figure was 60%.

By Sorts of SEN: High levels of satisfaction
(90%) and effectiveness ratings (80%) were
generally reported from children with
developmental delays, while their expressed
demand for further resources was low at
only 55%. On the other hand, children who
suffer from autism have a greater need
for resources: 75% want more, yet their
satisfaction is only at 75% effectiveness
evaluation shows 65%. As a result

These findings not only summarize the
existing state of affairsininclusive classrooms
form a broad picture but also make clear the
need for how different ways: for instance,
teachers’ experience and sensory barriers
(which are concomitant with particular
forms of special education needs) must be
taken into account.

Category .Level. of System. Efficiency Need for Additional
Satisfaction (%) Rating (%) Resources (%)
Experience Level
Experienced Teachers 88 75 60
Young Professionals 82 68 70

Types of Special Educational Needs (SEN)
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Children with Visual Aid

Problems G 74 2
Children with Developmental 20 80 55
Delays

Children with Autism 75 65 75

Conducted interviews with psychologists,
teachers, administrators and parents
along with observations of the educational
process showing insight that can be seen
qualitatively while providing psychological
support in inclusive education: With regards
to the provision of psychological support in
inclusive education, the interviews revealed
the following. The interviews showed that
cooperation and open communication
between teachers and psychologists is
essentialtosuccessful psychological support.
A highly experienced teacher emphasized:
«We constantly consult psychologists to
discuss individual approaches for each
child.»

Results from interviews and observations
underscored the importance of adopting an
individualized approach and personalization
while working with children having special
educational needs. A parent said, «When
the teacher sees and understands what
your child is studying, that creates a special
feeling of trust.»

Anindividualapproach,inadequate numbers
of trained psychologists, limited budget line
items for psychological support and time
constraints are among the main obstacles
to providing comprehensive psychological
support. Teachers were frequently afraid
to open their hearts to professional
support. It is confirmed that cooperation,
individualized approaches and limited
resources are the key issues in psychological
support in inclusive education. This point

is also underscored by the parent’s further
comment, «We appreciate the warmth and
attention our children receive but would like
to see more professional support.»

This testifies to the complexity of challenges
faced by educators, psychologists
and parents alike. Drawing from both
guantitative and qualitative analysis, some
general assessments can be made, and key
themes are evident (see Figure 1).

Most of the interviewees recognized that
psychological support was of benefit to
the education and socialization, etc., of
special needs children.

Resources of various types are required,
starting with additional teaching staff
and materials and including other
human resources as well.

Cooperation and open communication
among all the concerned stakeholders
in an educational situation are
necessary for psychological support to
be successful.

An  individualized approach and
individualized methods have proved to
be most effective within the context of
inclusive education.

The central problem for the successful
implementation of psychological
support in inclusive classrooms remains
the inadequacy of resources: both
financial and human.
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Challenges in
Resources and
Training

Individual
Approach and
Personalization

Positive Influence
of Psychological
Support

Need for
Additional
Resources

The Importance of
Communication and
Collaboration

Figure 1- Key Themes and Trends in Psychological Support within Inclusive Education

Discussion

Research suggests that in-class
psychological support for mainstream
classes in schools with special educational
needs can also be realized in pattern after
some essential points identified by others
involved in research in this field. Question:
How are we going to make the most of
psychological support? (refer to Fig. 2)

Guided by teachers, psychologists and
parents, individual plans should be
the compulsory tools in devising and
implementing the class for the disabled
school.lt is also advocated by Klingner et
al. (2006) that individualized plans can help
in tailoring the learning experience to the
particular needs of an individual student [9].

The professional support available to
teachers and psychologists must be raised
to an imperative level. ‘Career Education
and Life-skills Training for Special Education
Teachers’ by Harris et al. (2014) also
underscore the importance of teacher
training and support in raising the quality of
inclusive education [10].

The emphasis of teacher
development courses
improving teachers

professional
should be on
‘and psychologists

‘communication skills. In  speaking of
inclusive education, Avramidis et al.
(2000) underscore the importance of

communication skills [3].

Strivingtoincreasethefunding ofthe budget
and materials to improve psychological
supportis an important factor in the success
of inclusive education. Garcia and Smith
(2011) stress that material resources have
an influence on the success of inclusive
education [11].

Regular training and support programs for
teachers in inclusive classes, with a focus on
psychological support, can greatly improve
results. This also receives endorsement
from Karpova (2018) who points out the
importance of teacher training [4].

These proposals, based on the challenges
encountered by our research, are in
harmony with the literature in this field.
Following these strategies, schools will
be able to create a more supportive and
inclusive environment for children with
special educational needs. The connected
nature of these proposals represents a
holistic approach to psychological support
within inclusive educational settings (refer
to Fig. 2).
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Increased Budget Funding Training and Support
and Resources Programs

Figure 2 - Practical Recommendations for Enhancing Psychological Support in Inclusive Education

Conclusion

The overall conclusions and
recommendationsemerging from thisstudy
highlight students with Special Educational
Needs (SEN) as a major concern. At the same
time, they underscore the need for systemic
change in the education system to enable
successful inclusive learning. With the
introduction of these specific suggestions,
an environment that supports learning for
all students is possible--especially those
who have special educational needs.

In the modern world, inclusive education is
gaining increasing emphasis, which means
giving fair education chances to children
with SEN. In this context, psychological
help plays a vital part not only for pupils but
also teachers; it helps to foster a favourable
environment  throughout the entire
educational process. Therefore, our study
aimed not just at defining what factors
contribute toward successful psychological
support in classes that are inclusive, but
also to use both quantitative and qualitative
data collecting methods to identify some
common trends.

The questionnaire results, interviews, and
observations indicate that teamwork, a
«student-based» attitude, and resource
availability significantly affect the

effectiveness of psychological support.
Collaboration between teachers,
psychologists, and parents emerges as a
critical factor for success. It underscores
the importance of interdependence and
cooperation in helping SEN children.

Our conclusions are in line with Klingner and
her colleagues (2010) that emphasis should
be on personal plans, Harris et al. (2014)
are significant for their work highlighting
the importance of professional support
in this area. Consistency is also found with
Garcia and Lee Smith (2011) which has
shown how resources affect education for
everyone Karpova (2018) insists that regular
training for educators is necessary. The
overall conclusions and recommendations
emerging from this study highlight students
with Special Educational Needs (SEN) as
a major concern. At the same time, they
underscore the need for systemic change in
the education system to enable successful
inclusive learning. With the introduction of
these specific suggestions, an environment
that supports learning for all students is
possible especially those who have special
educational needs.

In the modern world, inclusive education is
gaining increasing emphasis, which means
giving fair education chances to children
with SEN. In this context, psychological
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help plays a vital part not only for pupils but
also teachers; it helps to foster a favorable
environment  throughout the entire
educational process. Therefore, our study
aimed not just at defining what factors
contribute toward successful psychological
support in inclusive classes, but also to
use both quantitative and qualitative
data collecting methods to identify some
common trends.

The questionnaire results, interviews, and
observations indicate that teamwork, a
«student-based» attitude, and resource
availability significantly affect the
effectiveness of psychological support.
Collaboration between teachers,
psychologists, and parents emerges as a
critical factor for success. It underscores
the importance of interdependence and
cooperation in helping SEN children.

Our conclusions are in line with Klingner and
her colleagues (2010) that emphasis should
be on personal plans, Harris et al. (2014) are
significant for their work highlighting the
importance of professional support in this
area Consistency is also found with Garcia
and Lee Smith (2011) which has shown how
resources affect education for everyone
Karpova (2018) insists that regular training
for educators is necessary.

Recommendations

Based on the factors required for success
in psychological support, several practical
proposals are given below:

Making individual plans developed by
teachers, psychologists and parents a
legally binding tool for planning and
putting into practice inclusive education.

Striving for better professional support
facilities for teachers and psychologists
which plays an immensely important
role in raising the quality of inclusive
education.

Stresses in training both teachers’ and
psychologists’ communication skills to
promote cooperation and interaction.

More budget funding and extra facilities

toraise the effectiveness of psychological
support.

Starting regular training sessions and
support systems for all teachers of
inclusive classes, focusing specifically on
psychological support.

Inclusive education is also a path to a more
just society. Our research not only confirms
how essential psychological support is
but also outlines the key elements found
in successful practice. Carrying out the
proposed recommendations may make
it possible for all children to receive an
effective inclusive education, regardless of
their special educational needs.
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MHKN03UBTI 6iniM 6epy XXarganbiHAA epeKle 6iniMm 6epy
Ka)KeTTinikrepi 6ap 6ananapabl NCUXONOrusbliK cymemengey

Kapu6aes XX.Al, AytaeBa A.H., Kapues A.0.*
'A6aln aTbiHOAFbl Ka3ak yNTTbiK MeaarormkanblK yHUBEPCUTETI,
AnmaTtbl, KasakctaH Pecnybnmkachl

@ AHpaTtna. Byn Makana WMHKO3WBTI CbiHbINTapAa CaTTi MCUXONOruanblik Kongay dak-
TOprapblH aHblKTayFa 6afFblTTanFaH KeweHai 3epTTey 60nbin Tabbinanbl. CaHAbIK KaHe
cananblK, aficTephi MawvganaHa OTbipbiM, Makana MyrFaniMOephiH KaHaraTTaHy OeH-
remiH, Kongay »>KyYMecCiHiH TUIMAINIMH XoHe KOCbIMLUA pecypcTapFa AereH KaxKeTTiniKTi
Tanpanabl. COHbIMEH KaTap, 3ePTTeY bIHTbIMaKTaCTbIKTbIH, YKEKe KO3KApaCTbIH YKaHe pe-
CypCTapAblH KOMKETIMAOINITIHIH, penaepiH aHbIKTanTbiH cyxbaTTap MeH Gakblnaynapabl
KaMTuabl. MakanaHblH KOPbITbIHABICH MefarorTapAblH, NCUXONOrTapablH XoHe aTa-a-
HanapablH cananbl HaTWYKeNepiMeH pacTanaibl, an HaTMXKeNnepai Tankplnay MHKIO3WBTI
6iniM 6epy canacblHOaFbl YKeTeKWi FanbiIMAapablH YKYMbICTapbIMEH CanbICTbipbliagbl.
AHblKTanFaH ¢akTopnapablH HerisiHoe NMCUXONOrManbik cymeMenaey »XyMeciH »akcap-
Ty, OHbIH, iLUiHAOE YeKe Yocnapnapabl a3ipney, kacibu KonaaynblH KOMKETIMAOINIrH apT-
ThIpY YXOHE KOMMYHUKALMANbIK AaFablNapabl JaMbITy YLLiH NPaKTUKanblK YCbiHbIMOAP
a3ipneHai. by Makana MHKA3MBTI 6iniM 6epy canacbiHa MaHbi3Obl FbifTbIMU TYXKb-
pbIMOAP MeH MPaKTUKambIK YCbIHbICTAP acaWabl, MCUXONOTrMANbIK cyemMenaeyniH caT-
Ti CTpaTernanapbiH TYCiHyre KOMeKTecei aHe OCbl canafarbl KOCbIMLLUA 3epTTeyrepre
Heri3 6ona anagbl.

TyniHai cespep: MHKMO3MBTI 6iniM 6epy, NCMXONOruanblK cyiemenaey, epekiie 6inimM
Bepy KaxeTTinikTepi, MyFaniMaepaiH Konaaybl, aTa-aHanapablH bIHTbIMaKTaCTbIFbl, YKeKe
Ke3Kapac, pecypcTbliK Konaay.
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Mcuxonorunyeckoe conpoBoXXAeHUe AeTen ¢ ocobbiMu
o6pasoBaTe/ibHbIMU NOTPE6GHOCTAMMU B YC/TOBUAX
MHKJ1I03MBHOIro o6pasoBaHus

Kapub6aes XX.A., AytaeBa A.H., KapneB A.O.*
Kazaxckui HauMoHanbHbIM Nefarormyeckunm yHmBepcmuTeT uMeHn Abas,
AnmaTbl, Pecnybnmka KasaxctaH

AHHOTauua. [laHHag cTaTba npeacrasnaeTt cobor KoMmnnekcHoe mnccnenoBaHmMe, Ha-
npaB/ieHHOe Ha BbldB/IeHWe CbaKTOpOB YCMeLwHOro rcnxonorm4yecKoro conpoBoxageHn4d
B MHK/IO3MBHbIX Kriaccax. Micnonb3ya KOMOUHALMIO KOMMMYECTBEHHbIX M Ka4YeCTBEHHbIX
MeToO0B, CTaTbAd aHaM3NPyeT YypOoBeHb YyOOB1ETBOPEHHOCTU yL-II/ITeJ'Ielh, 3¢d)eKTI/IB-
HOCTb CMCTEMbI NoAAEPXKKN N I'IOTpe6HOCTb B OOMONHUTENbHbLIX pecypcax. KpoMe Toro,
MnccrnegoBaHMe BKKOYaeT MHTEePBbLIO U Ha6}'IIO,EI,eHl/I9|, BblAB/IAA PO/ COTPYyOAHNYEeCTBa,
NHOWBWOYaNbHOMo noaxona M OOCTYNHOCTU pecypcoB. BbiBoAbl CTaTbW MOAKPENIeHbl
Ka4eCTBEeHHbIMW pe3ynbTaTaMM OT Nnefaroros, MNCMxXonoros n pO,El,l/ITeJ'IeI;I, a o6cy>+<,ueHv1e
pe3ynbraTtoB COMOCTaB/1IeHO C pa60‘raMM BeAyUIMX y4eHbIX B 061acTV MHKMO3MBHOMO
O6pa3OBaHM§|. Ha ocHoBe BbIgBNEHHbIX d)aK‘ropos npennoxeHbl NpakTn4eCkne pekKo-
MeHOaunn ong ynyyueHunda CUCTeMbIl MCUXONTOTMYEeCKOro ConpoBoXageHnd, B TOM Yncre
pa3pa60TKa MHOWMBWMOYaNbHbIX M/1AaHOB, NOBblLeHWe OOCTYNMHOCTU I'IpOdDeCCMOHa}'IbHOI;I
noooep>xXkKn M paspnTme KOMMYHUMKaALMOHHbIX HaBbIKOB. STa cTaTba NpefocTaBnaeT
Ba)XHble Hay4Hble BbIBOObl U MpaKTU4eCKMe pekKoMeHOaun1nm B o6n1acTb MHKMO3MBHOIO
O6pa3OBaHM§|, oborallaa noHrMMaHme yCneLwHblX CTpaTeI'l/Il;1 MCNXONorn4eCKoro cornpo-
BOXOEHNA N MpedoCTaBdd OCHOBY A4 OanbHenWwmnx nccnegoBaHMin B aTo obnacTu.

KnioueBble cnoBa: MHKIO3MBHOE 006pasoBaHMe, NMCUXONMOrMYecKoe COMpPOoBOXKOEHME,
ocobble o6pasoBaTefibHble MOTPEBHOCTH, yUMUTENbCKas MOAOEPKKa, POANTENbCKOE CO-
TPYOAHWYECTBO, MHOMBUAOYAIbHbIM MOAXOM, PecypcHada noaaepyKa.

MaTtepwuan noctynua B peaakumio 29.08.2024 r.



