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@ Abstract. In recent years, the cultural dimension of foreign language education has

Introduction

expanded its scope in the field of research. Today language teachers are expected to
facilitate learners’ awareness of intercultural communication and develop their acqui-
sition of intercultural competence. However, due to the growing number of studies in
this field, most language teachers and students might face difficulties in understand-
ing the concept of intercultural communication and its close connection to language
learning and teaching. In addition, some teachers confront challenges regarding the
development of appropriate teaching approaches and the preparation of engaging
materials to raise learners’ intercultural awareness. Therefore, this theoretical paper
intends to present an overview of the literature on this topic and provide an educa-
tional rationale for reinforcing intercultural competence, which is acknowledged as
the major component of foreign language studies. The review discusses key features
of integrating intercultural commmunication in language education and concludes by
stressing that enhanced intercultural commmunicative competence is likely to facilitate
more proficient and competent users of English as a foreign language.

Keywords: intercultural commmunication, intercultural communicative competence,
language education, English as a foreign language.

other words, learning a language well usu-
ally requires knowing something about the

It is a widely known fact that teaching and
learning a foreign language cannot be re-
duced to the teaching of culture. The con-
temporary models of communicative com-
petence indicate that the vital component
of cultural knowledge and awareness is in-
tegrated into learning a language [1, 11]. In

culture of that language. Communication
that lacks relevant cultural content often
becomes the source of serious miscom-
munication and misunderstanding, which
might further lead to negative and objec-
tionable consequences.
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There is an indisputable common view that
the knowledge of the culture, values, and
national characteristics of a foreign-lan-
guage conversational partner allows lan-
guage to be fully used as a means for in-
tercultural communication and that this is
a precondition for mutual understanding
between individuals and societies from dif-
ferent cultures generally. One cannot but
agree with the view that one should not so
much teach ‘language’ as the ‘meaning’ of
its content, as found in a country where it is
the native tongue. After all, language is the
greatest indicator of culture. It is generally
established that the greater the distinction
between one's own culture and a foreign
one, the harder it is to use the language of
the foreign culture in a communicative way.
The impact of the cultural-historical compo-
nentonforeignlanguage learningisso great
that it has had an influence on the choice of
teaching method [2, 58]. If you want to speak
another language effectively, you must learn
the culture of your target audience. It is one
thing to know the words to say. However, if we
want to convey our message clearly, we need
to know how to address our audience correct-
ly. At this rate, the adage “actions speak loud-
er than words” comes into play. If we utter the
perfect sentence but unintentionally address
our audience with disrespect, our words will
be meaningless. Therefore, it is essential to
understand that language and culture are
intertwined and interdependent. We need to
tackle both together to become competent
in a second or foreign language.

Language and culture are interconnected.
A particular language usually points out to
a specific group of people. When we inter-
act with another language, it means that
we are also interacting with the culture
that speaks the language. We cannot un-
derstand one’s culture without accessing
its language directly. When we learn a new
language, not only it involves learning its
alphabet, the word arrangement, and the
rules of grammar but also learning about
the specific society's customs and behav-
ior. When learning or teaching a language,
it is essential that the culture where the
language belongs be referenced because
language is very much ingrained in the cul-
ture [2, 59].

As it is widely known, everyone's views de-
pend on the culture, which has influenced
them, as well as the language that culture
has been described with. The knowledge
of their language can enhance the under-
standing of culture and, most importantly,
its people. Another analogy for the relation-
ship between language and culture is that
of a person. Language is the flesh, and cul-
ture is the blood. You put the two together,
and you have a whole person. However, one
without the other results in death.

When it comes to language teaching, stu-
dents, in fact, have already received almost
all grammatical rules during their several
years of study, but they often lack the ability
to use English and to understand its use in
authentic intercultural commmunication [2,
62]. Misunderstandings caused by cultural
differences might involve them frequently
in intercultural miscommunication. There-
fore, the purpose of this paper is to present
the concept of intercultural commmunication
competence, focus its importance on for-
eign language teaching, and indicate how
to cultivate students’ intercultural commu-
nication competence.

The role of intercultural
communication in language learning
and teaching

Intercultural communication can be de-
fined as the interpersonal interaction be-
tween members of different groups, which
differ from each other in respect of the
knowledge shared by their members and in
respect of their linguistic forms of symbol-
ic behavior. Intercultural communication
is not only a field of communication but
also can be defined as a set of knowledge.
Intercultural communication competence
includes high/low context, direct and indi-
rect communication, verbal and non-verbal
communication, obstacles/barriers of Inter-
cultural communication, intercultural com-
munication competence/incompetence,
and other vital spheres of people’s lives.
Intercultural communication is targeted at
allowing for positive and productive interac-
tion. We are not joining this culture, we are
not becoming a member of another socie-
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ty, and we are not abandoning our own cul-
ture. That would be assimilation and that is
not what we are after.

Intercultural communication is not simply
a language proficiency. Without any doubt,
communication requires the ability to un-
derstand language, but just think about
how much of our coommunication is nonver-
bal: our body language, our attitudes, and
the rituals from hand shaking to the stink
eye. Some researchers estimate that up to
93% of all human communication is nonver-
bal, although according to recent studies,
it is actually closer to 60%. To better under-
stand and grasp the theory and practice of
ICC, we need to see the light of Intercultural
communication competence.

Intercultural communication
competence

Intercultural communication competence
(ICC) is the ability to communicate effec-
tively and appropriately in various cultural
contexts.

To communicate effectively means to get
your point across in the way that you intend.
The message that you intend to send has
been received by your audience in the way
in which you have intended it. Misunder-
standings will unlikely to occur in that case.

To communicate appropriately means to
attend to the rules and expectations that
apply in a social situation. This component
is a bit trickier since appropriate communi-
cation varies with the individual with whom
you are communicating and the cultural
identities this person holds.

Mutual understanding and intercultural
competencies are very important in today's
global world because they allow us to over-
come prejudice, discrimination, and misun-
derstandings between people of different
cultural backgrounds. Intercultural commu-
nicative competencies (ICC) in education
permit learners to understand and com-
municate successfully with representatives
of the target language cultures. Acquiring
ICC is a complex matter, which involves a

new approach not found in traditional lan-
guage lessons. Additionally, teachers find it
challenging to identify themselves with and
apply intercultural aspects of the target lan-
guage [3, 41].

In the context of English language teach-
ing, the learners are guided through the
process of acquiring competencies of atti-
tudes, knowledge, and skills related to inter-
cultural competence while using English as
a foreign language. English teachers must
lead learners through activities in which at-
titudes about other cultures with the intent
of becoming more willing to seek out and
engage with other in order to ultimately ex-
perience relationships of reciprocity [4,107].
Once learners have taken time to discover
the similarities and differences between
their culture and that of the target culture,
the teacher must construct activities that
will prepare learners to build relationships
with people of diverse backgrounds and
languages. Then, English language learn-
ers should be facilitated with the time and
the space to develop skills in interpreting
and relating the meaning among differ-
ent cultures [4,123]. When learners begin
to identify ethnocentric perspectives and
misunderstandings related to cross-cultural
situations, they become able to understand
and explain the origins of conflict and me-
diate situations appropriately in order to
avoid and prevent misinterpretations. Final-
ly, skills in discovery and interaction allow
intercultural speakers to identify similarities
and differences between home cultures
and foreign cultures, resulting in successful
communication and the establishment of a
meaningful relationship. A successful inter-
cultural speaker seeks out opportunities to
meet individuals from diverse culturesin or-
der to share information through commu-
nication in a foreign language [5, 14].

The practical view of integrating
intercultural communication
competence in language teaching

When it comes to lesson materials, many
sources mightbehelpfulinintegratingthese
cultural aspects of teaching and learning.
For example, during a course “Multilingual
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School”, most recently, we were acquainted
with various projects [6], attempting to en-
hance students’ knowledge about diversity
and multilingualism. One of these projects
was “Festivals”, created to increase students’
awareness about different cultures that can
also be used to develop their human values.

Overview

Grade Lower secondary (Grades 7-3)

Language Tocus

Listening, speaking and writing in home languages and English; English grammar

This project included an overview, objec-
tives, activities, and reflection part provid-
ed for teachers. Additionally, activities were
designed considering students’ knowledge
and language proficiency (see the pictures
below).

Content focus Social studies, cultural studies

Description

This project includes four activities:
.@ Introducing a local festival

(2) Talking about a festival

Why are these activities useful?
Festivals are important and happy social events that are held regularly to remind people that

they belong to a community of people who share similar beliefs or faith; a cultural heritage that
includes history, stories (spoken and written literature), music, song and dance; traditional practices,
knowledge and values; and often also the same language. An important purpose of holding regular
festivals is to remind people that they belong to this cultural group, and the festival is associated

BITIM - OBPA3OBAHME - EDUCATION, ISSN 1607-2790

Festivals are important social events that are shared by people who belong to cultural and faith-based
communities. This project can also be combined with Progect 5 Cultural artefacts,
Students discuss and write about these topics in their home language{s) and English.

(3) Writing about a festival

(@ How my family celebrates

UBA.EDU.KZ Ne1 (104) 2023
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Example questions with model answers

Model answers

The festival is called ...
What is the festival called?

The festival’s name is

We celebrate this festival in
When do we celebrate this | [monthl.
festival? This festival is celebrated

every [seasonl

We celebrate this festival
Why do we celebrate this | Decause _
festival? The reason for this festival

5.

We go to Iplace] and
celebrate this lestival?

‘We lika to celebrate by ...
What do you eat and drink? | We eat .. and drink .

Activity 2: Talking about a festival

Objectives

m Students ask and answer questions in their home
languages and English.

m Students develop vocabulary associated with
festivals in their home languages and English.

Time
40 minutes

Materials
» Model questions about festivals

Steps

1. Give out or display questions with model answers
(examples below). Include a variety of questions as
in Activity 1.

2. Put students into pairs. One student asks questions
based on the prompts. The other student answers,
in English where they are able, using words in their
home language where needed. Students can swap
roles halfway through. Walk around the room and
listen to the pairs. Help them with expression and
vocabulary (in both the home/local language and
English) where needed.

3. After their discussion, students add to their
vocabulary chart from Activity 1 in their home
languages and English.

Example questions with model answers
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together to write sentences with interesting detail
and accurate expression. Students may use the
same sentence structures as their partner, but may
choose to include different information. As you walk
around the classroom, help students with grammar
and spelling.
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Activity 3: Writing about a festival

Objectives

= Students write sentences in their home or local
language(s) and English.

s Students read aloud in both their home or local
language(s) and English.

Time

40 minutes

Materials
a Vocabulary chart from Activity 1

= Questions and answers from Activity 2
= Writing materials for each student

Steps

1. Prepare prompts to help students write sentences
about the festival. The vocabulary chart from
Activity 1 and the questions and answers from
Activity 2 may be very useful here. Also, lock at the
example below. You might want to share this with
your class before they start.

2. In pairs, students write six sentences each about
their festival. The students can use translanguaging
between their home language and English when
they draft their sentences. Then they help each
other to edit and translate where necessary
to rewrite the sentences in English. They work
together to write sentences with interesting detail

Picture 1- Examples of projects for developing
the cultural dimension of foreign language teaching

e
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Conclusion

There is no doubt that the main aim of FLT
is communication. As future teachers, we
need to make an appropriate environment
for our learners in order to give them knowl-
edge about all spheres of life. It is essential
to prepare our students to meet the de-
mands of today's changing global society.
With increased engagement, ICC encour-
ages a deeper understanding of culture and
language. In addition, the goal of teaching
will be achieved when students use their
knowledge in the future, and in this case, In-
tercultural communication skills will be the
students' ID for their study and workplace in
different countries.

In short, the most important thing in the
cultivation of ICC is to let students devel-
op such a worldview and thinking mode.
Teachers should be fully aware of the impor-
tance of competence in foreign language
teaching theoretically and emotionally and
then cultivate and improve the students’
ICC with practical activities. The develop-
ment of ICC with a wider worldview can en-
courage students to jump out of their per-
sonal perspective to look at problems. Their
minds will open, rather than being simply
neutral, simply accepting or excluding with-
out judgment. The ability to reflect on one’s

own culture and the culture of others will be
of great significance for the future develop-
ment of students and for building a peace-
ful and harmonious world.
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BiniMm 6epyneri MopeHMeTapanbik,
KOMMYHMUKaLMNSA: TEOPUSINbIK, LLUOSY

A. A. ApbicTaH6eK
HazapbaeB YHMBepCUTETI

AcTaHa K,, KazakcTaH Pecnybnumkachl

E&[ AHpaTna. CoHFbl XXbl1Aapb! LWET TiNAePiH OKbITYAblH M3OEHWM 61LLIEMIHIH Canachl ©3iHiH,
3epTTey aACbiH KeHenTTi. ByriHri TaH4a WeT TiNAepiHiH OKbITYLUbIIapbl OKyLUbIapablH,
MaLeHMETaparnblK, KOMMYHUKaLMA Typanbl xabapaapiblFblH apTTbipyFa »XoHe onap-
OblH MaOeHMeTapanblK Ky3blpeTTiAiriH gamMblTagbl gen KyTinyge. Ananga, ocbl cana-
narbl 3epTTeynepniH kebetiHe 6aMnaHbICTbl WeT TiNi MyFaniMaepi MeH oKyl blnapbl-
HbIH KeMwWiniri MaogeHMeTapanblK, KOMMYHMKaLMA TY)KbIPbIMAAMACbIH XOHE OHbIH, Tif
YMPEeHY MeH OKbITyMeH Tikenen 6ainaHbIiCbiH TYCiHyOe KMbIHObIKTApObl KesaecTipea,.
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Cebebi 3epTTeynepaiH kebetoi MeH anemMaeri KyHOeniKTi e3repictep MageHMeTapanbik,
KOMMYHUKaLMA KOHUEMUMACBIHbIH, HaFbl3 TYCIHAIPMECIH yCbiHyOa WeKTeynep Kosaabl.
CoHbIMeH KaTap, Kenbip MyFaniMaep OKylbllapablH MaaeHMeTapanblk xabapgap-
NbIFbIH @PTTbIPY YLWUiH TUICTI OKbITY TOCiNOepiH a3ipneyre »XaHe Kbl3blKTbl MaTepuangap-
Obl favblHOayFa BannaHbICTbl KMbIHAObIKTapabl kesaecTipeni. Con cebenTi 6yn Teopma-
NbIK, MakKana oCbl TaKblpblM BOMbIHLLA d0ebueTTepre WOy »KacayFa XaHe WeT TingepiH
OKpITYObIH Heri3ri KypamMaac 6eniri peTiHae TaHblFaH MaaeHMeTaparnblK Ky3blPeTTiNiKTi
HbIFANTY YLWiH 6iniM 6epy HerizgeMeciH yCbiHyFa apHanraH. byn Teopuansik, Wony Ma-
OeHVeTapanblK KOMMYHUKaUUAHBI TiNAiIK 6iniMre GipikTipyOiH HETi3ri epeKLlenikTrepiH
TanKplNanabl XaHe KOPbITbIHAbINAM Kene, MageHueTapanblk, 6annaHbIC Ky3blpeTTini-
FiHiH YXOFapblfaybl aFbIfbIH TiMiH WET TiNi peTiHae OKbIM »aTkaH 6iniM anylwbinapra
ToXipubeni »xoHe cayaTTbl TYPAOe OaMbITyFa KOMEKTECETIHIH aTan KkepceTea,.

Tipek cesgep: MoaeHMETapPa blK KOMMYHWKaLLWE, MOAEHMETaparblK KOMMYHUKATUBTIK
KY3bIPeTTifiK, Tinaik 6iniM, aFbIfLWLbIH TifH WeT TiNi peTiHOe OKbITY.

Me)XXKynbTypHasi KOMMYHUKaLuUs
B 06pa3oBaHUU: TEOPTUUECKUI 0630p

A. A. ApbicTaH6ekK
HazapbaeB YHMBepcUTET
r. ActaHa, Pecny6numka KasaxcTtaH

L

AHHOTaumsa. B nocrnegHre rodbl KynbTypHoe M3MepeHue obydeHUA UHOCTPAHHbIM
A3blKaM pacLUMpuio cdepy CBOUX UCCefoBaHMM. OxKMaaeTcd, YTo cerogHs npenoga-
BaTeNMM MHOCTPAHHbIX 3bIKOB ByAyT CNoco6CTBOBATh MOBbLILLUEHUIO OCBE4OMITEHHOC-
TN yYaLMXCA O MEXKYBTYPHOM KOMMYHUKALMMN U PA3BUTUIO Y HUX MEXKKYBTYPHOM
KoMneTeHUMn. OOHAKO 13-3a PacTyLLEro Ymcna nccnefoBaHuii B aTo obiactu, 6onb-
LWMHCTBO MpernofaBaTteniel MHOCTPAHHbIX A3bIKOB U yYalMXCA MOTYT CTONTKHYTbCS C
TPYLHOCTAMU B MOHUMAHMU KOHLEMLMU MEXKKYTBTYPHOM KOMMYHMKaLMU U ee TeCHOM
CBSI3U C U3yYeHMeM A3bika. KpoMe Toro, HeKoTopble y4uTensa CTasikMBatoTes ¢ npobne-
MaMMU, CBAA3aHHbIMU C Pa3paboTKON COOTBETCTBYIOLMX MOOXOAOB K 0BydeHuto U noa-
rOTOBKOW yBreKaTesfbHbIX MaTepuasioB O MOBbILLEHUS MEeXKYNbTYPHOW OCBeaoM-
NeHHOCTM yYalmxca. NMoaToMy JaHHaga TeopeTndeckas CTaTbd MpU3BaHa NpeacTaBUTb
0630p NUTepaTypbl MO 3TOM TeMe U MNPedoCTaBUTb obpasoBaTeNlbHoe 060CHOBaHME
019 yKpenneHns MexKybTyPHOW KOMMeTeHL MK, KOTopas NpM3HaHa OCHOBHbIM KOM-
MOHEHTOM U3y4eHUs MHOCTPaHHbIX A3blKoB. B 0630pe obcy»kaatoTca KtodeBble 0Co-
BEHHOCTU UHTErPaLLMM MEXXKYBTYPHOM KOMMYHMKaLMK B A3bIKOBOE 0Opa3oBaHMe 1 B
3akK/toYeHMe NoaYepPKMBAETCS, UTO MOBbILLUEHHAs MEXKYNbTYPHas KOMMYHUKaTUBHAs
KOMMETEHLMSA MOMOXET yYaLLMMCA cTaTb 6os1ee OMNbITHbIM M KOMMETEHTHbIM MO/1b30Ba-
TeneM aHrMMIMCKOro aA3blka.

KntoueBble cnoBa: MeXXKybTypHas KOMMYHUKaLMA, MeXKYNbTYPHasd KOMMYHUKaTUB-
Hag KOMNeTeHUWNd, 43blIKOBOE o6pa3OBaHme, AHMMUNCKMIA KaK l/IHOCTpaHHbIl;I A3bIK.

Material received on 28.02.2023.
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