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@ Abstract. The modern digital media environment requires the development of media

literacy, which makes it possible to critically analyse and evaluate information. Further-
more, teachers play a crucial role in teaching and successfully implementing media
literacy in schools. The purpose of this study is to investigate the extent to which media
literacy is integrated into English as a Foreign Language (EFL) classrooms and identify
its benefits and challenges. Quantitative methodology was employed using a question-
naire distributed via online platforms to address the topic. The data were collected from
116 secondary school EFL teachers in Almaty, Kazakhstan. A purposive sampling tech-
nique was employed in the study. Descriptive statistics were used to analyse the data
from the demographic information of the participants, as well as the mean and stand-
ard deviation scores of the Likert-scale questionnaire with 20 items. The results showed
that EFL teachers encountered challenges such as the need for reliable resources and
insufficient teacher training, which hindered effective implementation. The research
implications describe the extent to which media literacy is integrated into EFL class-
rooms and highlight the benefits and challenges of implementation.
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Introduction

The widespread use of digital media in the
21st century has led to an overwhelming
flood of information, making it increasingly
difficult for people to distinguish between
truth and misinformation [1]. Researchers
also argue that in today’s technology-driven
society, young people encounter significant
challenges in critically evaluating media
content [2]. In light of this issue, it is impor-
tant to promote advanced literacy and criti-
cal thinking skills to enable the effective use
of media and technology. These skills also
help support democratic dialogue, drive
social change, and promote active partici-
pation [3]. In this case, teaching media liter-
acy at school can improve students’ critical
thinking skills and enable them to assess
the reliability and accuracy of the informa-
tion they encounter online [4]. It is also rec-
ognised as a crucial tool for combating mis-
information and disinformation [5].

Many experts emphasise the importance
of media literacy education [6] for critical
thinking when interpreting media [7], pro-
moting informed citizens, and reducing
disinformation [8]. Media literacy education
(MLE) is implemented differently across
countries. This inconsistency hinders the
establishment of a standardised framework
or universally recognised best practices for
incorporating MLE into the school curricu-
lum [9]. D. Buckingham argues that educa-
tional institutions often treat media literacy
as a non-compulsory subject and offer it as
an elective rather than a compulsory subject
in secondary schools [7, p. 102]. The research
by A.Z. Shaikenova and T.A. Morozova con-
siders media education to be a fundamental
factor in the development of media literacy
in various social institutions in the Republic
of Kazakhstan [10]. In addition, Sikhynbae-
va et al. examined the integration of media
education into school and university curric-
ula and proposed strategies for improving
teaching methods and incorporating media
technologies into the learning process [11].
Therefore, they emphasised its crucial role in
developing information and media literacy
among young people in today’s digital so-
ciety. Moreover, it is suggested to integrate
media literacy across all grades and sub-

jects in schools in Kazakhstan [12]. However,
A. Yeleussiz believes that integrating media
literacy into the curriculum of Kazakhstani
secondary schools could have a long-term
impact on students’ employment opportu-
nities while supporting the country's mul-
ti-sectoral policy [13].

J.C. Mateus and W. Hernandez claim that
media education is crucial to equip teachers
with the necessary skills to cultivate critical
and creative media engagement not only
in themselves but also in their future stu-
dents [14]. By teaching critical media litera-
cy (CML), teachers are pivotal in developing
media literacy and critical awareness in their
students, allowing them to engage with
media messages in a thoughtful and reflec-
tive manner [15, 16, 17]. In order to achieve
students’ media literacy skills in EFL class-
rooms, there is a need for well-educated
and well-equipped educators in this media
literacy education. According to M. Korona,
educators need to develop fundamental
media literacy skills, strategies, mindsets,
and teaching approaches before they can
effectively incorporate media literacy into
their teaching practice [18]. Corresponding-
ly, Zhang et al. emphasise the importance
of high-quality teacher training for effective-
ly integrating media literacy education. [9].
They believe that media literacy education
requires teacher training that emphasises
theoretical dimensions and practical skills.
In a time of rapid change, they recommend
institutional support, self-directed learning,
and teacher- and student-tested teaching
techniques [9].

Likewise, Share et al. argue that English
teachers must employ a critical framework
and instructional strategies that address the
ever-changing landscape of information,
media, popular culture, and technology [3].
However, despite the increasing awareness
of this need, a limited number of teacher
training programs provide adequate prepa-
ration for novice educators in this context
[3]. M. Korona believes that many educators
still underutilize media literacy integration
in their teaching, as it remains a relatively
new instructional approach [19]. In addition,
no consensus has been reached on the issue
of integrating media skills into the school
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context [9]. It is suggested that a successful
approach to media literacy education relies
on an educational framework that empha-
sises active learning, collaboration, critical
guestioning, cultural sensitivity and the in-
tegration of technology [4]. Hence, English
teachers are crucial in guiding students to
navigate, interpret, and evaluate the vast
amounts of information they access, use,
and share. To effectively integrate media lit-
eracy into the classroom and develop media
literate students, teachers need both tech-
nical and critical thinking skills, making pro-
fessional development programs essential
[20, 21, p. 37-38]. Teachers have an important
role to play in equipping students with the
skills they need to critically analyse media
while becoming thoughtful and knowledge-
able media content makers [22].

Integrating media literacy into the curric-
ulum offers both benefits and challenges
for English teachers; therefore, it is recom-
mended to examine these aspects within
the context English as a foreign language
(EFL) teaching [18].

Embedding media literacy in the EFL class-
room yields the following benefits:

Enables students to critically evaluate
information and simultaneously
strengthen their language skills [23];

Promotes critical thinking, creativity,
and functional competence [13];

Motivates students to learn language
through media literacy [16];

Provides a structured cognitive and
social framework that promotes and
sustains civic engagement [24] and etc.

Although teaching media literacy in a for-
eign language has its benefits, imple-
menting structured programs still presents
challenges. According to several scholars,
including A. Yeleussiz and G. Qanay [12], A.
Yeleussiz [13], Afrilyasanti et al. [15], M. Koro-
na and A. Hutchison [18], M. Korona [19], M.
N. Torres and M. Mercado [25], Zh. Askar and
G. B. Noruzova [26], as well as A. A. Akhmeto-
va and G.Z. Beissembayeva [27], teachers en-
counter the following barriers:

Insufficient teacher knowledge and the
lack of media literacy training;

Lack of clear regulations and ethical
guidelines concerning media literacy
and media usage in classrooms;

The lack of time and rigid standardized
curricula;

Lack of institutional support;
Low teacher confidence;
The lack of technical resources;

The lack of
materials.

resources and learning

While several studies conducted by P.
Yelubayeva [23], A. A. Akhmetova and G. Z.
Beissembayeva [27], Yelubayeva et al. [28, 29,
30], and Mustafina et al. [31] focused on high
school settings, others, such as those by A.
Yeleussiz and G. Qanay [12], E. Aigul [20], Zh.
Askar and G. B. Noruzova [26], Akhmetova
et al. [32], and A.B. Yeleussiz [33], examined
the integration of media literacy in second-
ary schools in Kazakhstan. It indicates that
despite the growing global emphasis on
media literacy education, studies exploring
its integration into secondary school EFL
classrooms within the Kazakhstani context
remain sparse. In order to bridge this gap,
the purpose of this study was to investigate
the extent to which media literacy is inte-
grated into EFL classrooms at the secondary
school level, and identify the perceived ben-
efits and challenges. The study is structured
around the following research questions:

1. To what extent do EFL teachers
integrate  media literacy in their
classrooms?

2. WhataretheEFLteachers'perspectives
of teaching media literacy regarding
their benefits?

3. WhataretheEFLteachers'perspectives
of teaching media literacy regarding
their challenges?

Materials and methods

This study applied a quantitative method
using a questionnaire, which provides a nu-
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merical analysis of patterns within a popula-
tion by examining a representative sample
[34]. The questionnaire was employed in this
study to measure the objective relation of
the participants toward the incorporation
of media literacy in EFL classrooms. The re-
search tool was distributed to EFL teachers,
who opted to participate in the study, via
Google Forms, which offers several advan-
tages: (1) it is time-saving, and (2) it provides
a comfortable environment for participants
to complete the form without any pressure.
Ethical approval was obtained prior to the
completion of the questionnaire. The ques-
tionnaire was completely anonymous, so
participants were asked to answer honestly.
It was also provided with explicit instructions
and precise explanations on how to answer
the questions. Therefore, respondents could
not change the answers, as all answers are
automatically displayed in graphs and Excel
tables.

The researcher collected the data during
the Fall semester of the 2023-2024 school
year. The questionnaire comprised 20 items
include: (1) general background questions
(gender, age, type of secondary school, par-
ticipants' responses from each district of
Almaty, teaching experience, and language
proficiency of the students taught by the
EFL teachers, attended trainings) (7 items)
(see Table 1); (2) teachers’ integration of me-
dia literacy in terms of their benefits and po-
tential challenges (13 items).

The present research used purposeful sam-
pling to enroll the participants in the study.
There were 116 who enrolled in secondary
schools in Almaty.

Table 1 presents demographic information
and personal experiences of the participants
regarding media literacy education.

Table 1. Demographic information and personal experience of the participants

Gender n %
Female m 95.7
Male 5 4.3
Age n %
20-29 52 44.8
30-39 37 31.9
40-49 16 13.8
50-59 10 8.6
60+ 1 0.9
Secondary school type n %
Public n2 96.6
Private 4 34
Almaty districts n %
Alatau 10 8.6
Almaly 4 34
Auezov 6.9
Jetysu - -
Medeu 2 17
Nauryzbai 91 78.4
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Turksib 1 0.9
Teaching experience n %

1-5 65 56
6-10 15 129
11-15 14 12.1
16-20 6.9
21-25 4 3.4
26+ 10 8.6
Media literacy training n %

Yes 63 54.3
No 53 457
Students’ language level n %

Al-A2 65 56

B1-B2 15 129
Cl1-C2 14 121

Apart from the demographic question-
naire items, this research included the use
of three distinct scales designed to evaluate
media literacy:

1. Teachers' integration of media literacy in
EFL classrooms. A 4-item scale (a = .934) was
developed to assess EFL teachers’ media
literacy integration in their classes. Partici-
pants were requested to provide responses,
“To what extent do you integrate media liter-
acy in EFL classrooms?”. This was followed by
four statements outlining various approach-
es through which teachers incorporate me-
dia literacy into their instructional practices.
The survey items included response options
based on a 5-point scale: 1 (very low extent); 2
(low moderate); 3 (moderate extent); 4 (high
extent); 5 (very high extent). To calculate the
level of media literacy application in EFL
classrooms, the questionnaire items were
summed and averaged for each respondent.
A higher score indicates a more extensive in-
corporation of media literacy concepts and
practices into classroom activities, lessons,
and instructional strategies. Table 3 provides
the mean scores and standard deviations for
each item on this scale.

2. The benefits of teaching media literacy
in EFL classrooms. A 5-item scale (a = .960)
was developed to assess the advantages of
teaching media literacy in EFL classrooms.
The response options varied from 1 (strongly
disagree) to 5 (strongly agree). The question-
naire items were aggregated and averaged
for each respondent to create the scale for
rating the benefits of teaching media liter-
acy, with higher scores indicating a strong-
er perception of the benefits of including
media literacy in EFL lessons. Table 4 shows
the means and standard deviations for the
items on this scale.

3. The challenges of teaching media litera-
cy in EFL classrooms. A 4-item scale (a=.932)
was constructed to evaluate the challenges
associated with teaching media literacy in
EFL classrooms. The response options var-
ied from 1 (not a challenge); 2 (a minor chal-
lenge); 3 (neutral); 4 (@ moderate challenge);
5 (@ major challenge). The responses were
summed and averaged for each respondent
to develop the scale measuring the chal-
lenges of teaching media literacy, where
higher scores indicated greater obstacles
encountered by EFL teachers in incorporat-
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ing media literacy into their teaching prac-
tices. Table 5 presents the mean scores and
standard deviations for the items on this
scale.

Results

Several analyses of the collected data were
carried out in order to obtain a comprehen-
sive picture of EFL teachers' experiences
with the integration of media literacy into
their lessons. The results of the scales used
to assess the level of media literacy integra-
tion and the perceived benefits and chal-
lenges to teaching media literacy provide

Table 2. Reliability statistics

a thorough summary of the sample's en-
gagement with each research variable, both
individually and collectively. The data were
organized and analysed using JAMovi. De-
scriptive statistics were used to calculate the
mean and standard deviation of the items
on the Likert scale of the questionnaire.

The analysis of the reliability of the survey
shows a high-level consistency with a Cron-
bach’s alpha of 0.945 and an Omega coef-
ficient of 0.946 (see Table 2). These results
demonstrate the reliability and appropriate-
ness of the instrument for assessing the in-
tegration of media skills.

Items Cronbach’s alpha

Omega

13 0.945

0.946

This questionnaire has a high internal con-
sistency and reliability, as shown by its Cron-
bach's alpha of 0.945 and its Omega coeffi-
cient of 0.946.

Teachers’ integration of media literacy in
EFL classrooms

The first research question (RQI) explored
the extent to which EFL teachers incorpo-
rate media literacy into their teaching prac-
tices. The results showed a moderate level
of implementation across all four measured
items (see Table 3). For item 1, which ad-
dressed the embedding of media literacy
through student skill development in writ-
ing, reading, speaking and listening, yield-
ed a mean score of 2.82 (SD = 1.06). This in-
dicates slightly above-average application
with moderate variation in teacher respons-

es. Item 2 examined the development of
students’ abilities to access, analyse, evalu-
ate, create, and act upon media messages,
producing a mean score of 2.80 (SD = 1.06).
This result demonstrates a comparable level
of practice and similar variation in practice
across participants. Item 3, which assessed
the extent to which teachers encouraged
critical questioning to distinguish between
fact and opinion in the news, had the low-
est mean score of 272 (SD = 1.10). This score
reveals slightly lower integration and great-
er variability, suggesting inconsistencies in
teachers’ implementation of this practice.
Finally, item 4, which teaches students to
examine media bias, received an average
score of 2.80 (SD = 1.04). The low standard
deviation indicates that this item was ad-
ministered more consistently than others in
the sample.

Table 3. Teachers' integration of media literacy in EFL classrooms

Item 1 Item 2 Item 3 Item 4

n 116 116 116 116
2.82 2.80 272 2.80

SD 1.06 1.06 1.10 1.04
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The benefits of teaching media literacy in
EFL classrooms

Regarding (RQ2), the results of the study re-
vealed five main benefits that teachers ex-
perience when integrating media literacy
into EFL lessons (see Table 4). The first item,
creating a relaxed atmosphere in teach-
er-student, student-student interaction and
cultivating a question-friendly environment
in the classroom, received a mean score of
3.23 (SD =1.09), reflecting mixed perceptions
that could be influenced by different teach-
ing styles and classroom management ex-
periences. The second item, encouraging
students with authentic materials that relate
to real life, received a mean score of 3.34 (SD
=1.03), indicating moderate agreement. The
third item, motivating students in language

learning through media literacy, received a
mean score of 3.43 (SD = 1.08), showing that
many participants view media literacy as a
valuable effective tool for promoting en-
gagement, although the variations reveal
different experiences in the classroom. The
fourth item, developing students’ critical
thinking skills in analysing media messag-
es, received a mean score of 3.46 (SD = 1.05),
demonstrating general agreement with the
link between media literacy and the devel-
opment of analytical skills. The final item,
developing students’ core skills (reading,
writing, speaking, listening and use of Eng-
lish), achieved the highest mean score of
3.47 (SD =1.10). This shows that the compre-
hensive benefits of media literacy for foreign
language learning are recognised.

Table 4. The benefits of teaching media literacy in EFL classrooms

Item 1 Item 2 Item 3 Item 4 Item 5
n e e 16 e e
323 3.34 3.43 3.46 3.47
SD 1.09 1.03 1.08 1.05 110

The challenges of teaching media literacy
in EFL classrooms

With regard to question (RQ3), the results of
the study revealed four key challenges that
teachers face when embedding media lit-
eracy into EFL lessons (see Table 5). Item 1T,
which focused on the need for a textbook
(M=2.97, SD=1.02), was perceived as a low to
neutral challenge, with a low standard devia-
tion suggesting a consistent opinion among
participants. Item 2, which examined the
need for reliable resources (M=3.15, SD=1.16),
emerged as a greater problem, with variabil-

ity in responses indicating different levels of
access to and experience with media litera-
cy materials. Item 3, which captures teach-
er training and some strategies for devel-
oping specific media literacy skills (M=3.20,
SD=111), was cited as the most critical chal-
lenge, reflecting a widespread perception
of inadequate preparation for effective im-
plementation of media literacy instruction.
Finally, item 4, which focused on the need
for a standard time frame for ML lessons
(M=3.06, SD=1.05), was seen as a moderate
challenge, with mixed responses reflecting
different experiences of time management.

Table 5. The challenges of teaching media literacy in EFL classrooms

Item 1 Item 2 Item 3 Item 4
n 16 16 e 16
297 315 3.20 3.06
SD 1.02 116 m 1.05
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Discussion

Based on the analysis of the questionnaire,
the overall results indicate that EFL teachers
incorporated media literacy in their class-
rooms.

In addressing the first research question
on the extent of media literacy integration
in EFL classrooms, the results showed that
EFL teachers most frequently implemented
media literacy into students’ skill develop-
ment in writing, reading, speaking, and lis-
tening. EFL teachers also indicated similar
levels of applying ML instruction on how to
verify sources for media bias, as well as im-
proving students’ skills in accessing, analys-
ing, evaluating, creating and acting to me-
dia messages. However, unexpected results
appeared as well. It was found that the inte-
gration of critical questions to help students
distinguish between facts and opinions in
the news received the lowest average score.
Similar to those outlined by Afrilyasanti et al.,
EFL teachers are still limited in their “com-
fort zone" [16]. Conversely, they are required
to compare and critically evaluate the cred-
ibility and reliability of information sources.
They confirm that CML plays a constructive
role in fostering students’ personal growth
in the vast landscape of digital media.

Concerning the second research question,
which investigated the benefits of integrat-
ing media literacy in EFL classrooms, the
questionnaire findings revealed that EFL
teachers frequently incorporated media lit-
eracy to improve key language skills. In ad-
dition, another benefit acknowledged by
teachers was developing students' critical
thinking skills. These support prior research
of scholars [26, 28] who found that enhanc-
ing critical judgement and interpretation
skills has led to significant improvements
in critical reading, listening, and productive
and interactive writing and speaking skills.

It can be suggested that teaching media
literacy in EFL classrooms with well-organ-
ized instructional activities can motivate
students to become more attentive, literate,
analytical, and critical in order to evaluate
certain sources. In line with a previous study
[16], the present study has shown that lan-

guage learning through media literacy can
motivate students. However, it is worth not-
ing that creating a relaxed atmosphere or
cultivating a question-friendly environment
in teacher-student interactions and encour-
aging students with authentic materials
that relate to real life was not as beneficial
among EFL teachers. This is also a contradic-
tory result with other studies [35, 36, 37]. Re-
search has shown that the use of authentic
media material in foreign language teach-
ing is an effective approach to increasing
student motivation and engagement. Also,
authentic resources and media can help
students build and reinforce the bridge be-
tween language learning in the classroom
and real-world experiences. Ultimately,
the inclusion of authentic material is more
than just a teaching approach; it serves as
a means of cultivating critical readers. By
shifting the focus away from memorization,
the learning experience is enriched and stu-
dents are equipped with the skills to analyse,
evaluate and actively engage with the world
around them [37].

As for the challenges, the results of this study
highlight several challenges that EFL teach-
ers face when embedding media literacy
into the language classroom. In particular,
four key challenges were identified in the
survey: the need for a textbook, access to re-
liable resources, teacher training and policy
development, and the need for a standard-
ized timeframe for teaching media literacy.

One of the most critical barriers identified
was teacher training and strategies for de-
veloping specific media skills. The high
mean score indicates that teachers perceive
insufficient training as the main barrier to
the effective integration of ML in EFL class-
rooms. This finding is consistent with ex-
isting literature [24, 38, 39], [40] which em-
phasise the importance of thorough teacher
training, which should include conferences,
professional development opportunities
and ongoing teacher training to help educa-
tors acquire media literacy and teach critical
media literacy effectively. In addition, teach-
ers indicated potential barriers for reliable
resources and the need for a standard time-
frame for teaching, which were also men-
tioned by other researchers [19, 41]. One of
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the least significant challenges mentioned
in the study was the need for a course book.
The relatively low mean score suggests that
teachers do not view the lack of a media lit-
eracy-focused textbook as a major obstacle.
However, another study found that it is diffi-
cult to find effective resources for teaching
CML [15], so Corser et al. suggest creating
learning materials for it [41].

Despite these challenges, this study sheds
light on how EFL teachers can integrate
media literacy into EFL lessons and help stu-
dents acquire the skills necessary for media
literacy and active engagement in a me-
dia-driven society.

Study limitations and future directions

The integration of media literacy into EFL
classrooms and the benefits and challeng-
es perceived by teachers in the Kazakhstani
context could be of great importance. Al-
though this study provides valuable insights
into the integration of media literacy by EFL
teachers in secondary education, there are
certain limitations that should be consid-
ered. The first limitation was the lack of di-
verse population groups. For future research,
it is recommended to increase the sample
size by conducting field surveys in tradition-
al formats to include different population
groups such as stakeholders, EFL teachers,
students and parents to ensure representa-
tive and generalizable results. Another limi-
tation was that the current study conduct-
ed only a questionnaire. In order to gain a
better insight for improving the results of
the study, the mixed-method research de-
sign should be conducted to observe and
gain a more comprehensive understand-
ing of actual media literacy integration in
EFL classrooms through semi-structured
interviews with EFL teachers and students.
Despite these limitations, this study lays an
important foundation for future research by
examining the integration of media literacy
into EFL classrooms and highlighting the
perceived benefits and challenges.

Conclusion

In general, this study was conducted to in-

vestigate to what extent EFL teachers inte-
grated media literacy into their classrooms
and to find out the perceived benefits and
challenges.

Unlike previous studies, this research tar-
geted all secondary EFL teachers in Almaty.
However, there were some limitations, such
as the lack of different population groups
and the method of the study relied solely on
a single questionnaire.

From the quantitative analysis of this study,
it can be concluded that teachers have
moderately integrated media literacy into
EFL classrooms. Differences in the respons-
es suggest that the degree of media litera-
cy integration among EFL teachers varies.
These results highlight the necessity for fur-
ther professional development or resources
to support a more thorough and consistent
incorporation of media literacy into EFL in-
struction.

Therefore, participants expressed moderate
to strong agreement with the various ben-
efits of teaching media literacy, particularly
in developing language skills and critical
thinking skills.

The results underscore four challenges that
EFL teachers encountered while integrating
media literacy in their classes. The results
show that media literacy in EFL lessons re-
quires better teacher preparation, reliable
materials and standardised time frame.

The results of this study could be helpful in
the design of teacher training programmes,
especially for EFL teachers in secondary
schools. Furthermore, research involving
diverse populations and employing mixed
methods could provide a more compre-
hensive understanding of the practical
implementation of media literacy in EFL
classrooms. Such studies might also yield
different outcomes.
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AFbINLWbIH TiNi ca6aKTapb||-|p,a MeaAnacayaTTblJ/1blKTbl
UHTEerpauudanayabiH apTbiKLWbl/IbIKTapbl MEH KUbIHADbIKTapPbI:

caHAbIK 3epTTey

M.O. Ackap*, K.M. CMakoBa?, 3.)K. Ayxaguesa3, [.A. AnumbaeBa*

2SDU yHuBepcuTeTi, KackeneH K., KazakctaH Pecny6nmkachl

SANMaTbl TEXHONOMMANbIK YHUBEPCUTETI, AllMaThl K,, KasakcTaH Pecnybnukachi
4 ABblnam xaH aTblHOarbl Ka3XkKykDTY, AnMaTbl K., KazakcTtaH Pecnybnumkacsl

@ AHpaTna. 3aMaHaym umModpblk Meana opTa aknapaTTbl CblHW TYPFbIAAH Tangayra XaHe
Garanayra MyMKiHAOiIK 6epeTiH MeauacayaTTbibIKTbl 4aMblTyabl Tanan eteqi. CoHbIMeH
KaTap, MyFaniMaep MeKTenTe MeamacayaTTbl/1bIKTbl OKbITY4a YXOHE OHbl XKy3ere acbipyaa
MaHbI3abl pen aTkapadbl. Ocbl 3epTTeyaiH MaKcaTbl — MeaMacayaTTblIbIKTbIH, LUeTes Tini
peTiHae aFbiNWbIH TiNi cabakrapblHO4a KAHLWaNbIKTbl AeHrenae nHTerpaumanaHFaHbiH
(eHrizinreHiH) aHbIKTay, COHOAM-aK OHbIH APTbIKLLUbIbIKTapPbl MEH KMbIHAbIKTAPbIH 3€pT-



.

2. MOHOEPAI OKbITY S[ICTEMECI

P

Tey 6onbin Tabbinagbl. By MaceneHi 3epaeney ylWiH caHObIK d4iCHaMa KonaaHblabl,
OepeKTep oHNaWH NnaTdopmManap apKplibl TapaTbliFaH cayariHaMa KeMeriMeH Xu1Han-
Obl. 3epTTeyre KasakcTaHHbIH AfIMaTbl KaslacblHOAFbl OpTa MeKTeNTePiHAE XXYMbIC iCTen-
TiH 116 aFbINLWbIH TiNi MyFaniMi KaTbICTbl. |pikTey aAici peTiHAe MaKCcaTThbl ipikTey Tocini
nanganaHbingbl. epeKkTtepai Tangay YWiH cunaTTaMasblK CTaTUCTUMKA KOOAHbI4bl: Ka-
TbiCyLUblTAapAblH, AeMorpaduanblk gepekTepi, CoHaamn-ak JlankepT wKanacbiHaarbl 20
cypak 60MbIHLLA opTalla MaHOep MeH CTaHAapPTThl ayblTKynap ecentenai. Hatwkenep
KepceTKeHAew, aFblfLLbIH Tifi MyFaniMaepi ceHiMAi pecypcTapAbliH, XXeTicneyLwiniri xaHe
KaCiOW OaapbIKTbiH, YKEeTKINIKCI3Airi CMAKTbl KMblHObIKTapFa Tar OofFaHblH KepceTTi,
coMKeciHWe 6yl MegmacayaTTbibIKTbl TUIMAI eHrisyre Kegepri KenTipeTiHiH KepceTTi.
AnblHFaH OepeKTep afblWbIH TiNi cabakTapbliHa MeamacayaTTblNbIKTbiH, KaHLIaNbIKTbI
neHrenne eHrisinreHiH Garanayra »oHe OHbl eHri3yAiH Heri3ri apTbIKLWbIbIKTapbl MeH
KMbIHABIKTapbIH alKbIHAAYFa MyMKIHAIK 6epefi.

KinTTi cesgep: MeamacayaTTbiblK, aFblfLLbIH TiNi MyFanimMaepi, CbiHK oMnay, cayanHama,
opTa 6inim.

NMpeunmyLwiectea 1 np06neMb| UHTerpaumm MmeamarpaMoTHOCTU
Ha 3aHATUSAX aHITIMMUCKOrO fAA3blKa: KOJINYEeCTBEHHOe
nccecnenosaHue

X.O. Ackap*, K.M. CMmakoBa?, 3.)K. Ayxaguesa3, [.A. Annmbaesa*

2YHumBepcuTeT SDU, 1. KackeneH, Pecnybnmnka KasaxcTaH

SANMaTUHCKMIN TEXHOMOTMYECKMIA YHUBEPCUTET, I. AnMaThl, Pecnybrirka KasaxcTaH
“KazyYMOUMYJ nmeHun Abbinan xaHa, r. AnMaTbl, Pecnybnmka KasaxctaH

B

P

AHHoTauua. CoBpeMeHHasa undppoBas Meamacpena TpebyeT pasBUTUS MeamarpamMoT-
HOCTW, KOTOpas MO3BOMAAET KPUTUUECKM aHaNM3MPOBaTb M OLEeHMBaATb MHOOPMaALMIO.
KpoMe Toro, yuutensa urpatoT BaXKHYK pPofib B 0OyYEeHUU 1 yCrneLwHOW peanvsaumm
MeonarpaMoTHOCTM B WKoMiax. Llenb gaHHoro nccnegoBaHna — M3yUnTb CTEMEHb MH-
Terpauuy MegmarpamMoTHOCTM B y4ebHble 3aHATUA MO aHMIMIMCKOMY A3blKy Kak MHO-
CTPaHHOMY, a TaK)Ke BbIABUTb €€ NpenMyLLecTBa 1 TPYSHOCTU. N9 n3ydyeHuns JaHHOM
TeMbl 6blfla MCMOMb30BaHa KoMMYecTBeHHas MeTOLoMorns, npm 3ToM cbop AaHHbIX
OCYLLLEeCTBAAACA C MOMOLLBbIO aHKETbI, PAaCMPOCTPAaHEHHOW Yepe3 OHMaNH-NNaTOOPMbI.
B nccnegoBaHum NnpurHanm ydactme 116 npenogaBaTtesien aHiMMCKOro A3blka Kak MHO-
CTPaHHOro U3 cpedHMX WKon ropoda AnmaTbl, KasaxcTaH. B kavecTBe MeTofa otbopa
YYaCTHMKOB MpUMeHsanach LeneHanpasneHHas Bbibopka. [Ona aHanumsa OaHHbIX UC-
Mofb30oBasacb onmMcaTeNlbHasa CTaTUCTUKA, BKOYaa geMorpadumyeckyto nHbopmalmo
06 yyacTHMKaX, a TakKxKe cpefHMe 3Ha4YeHus M CTaHOapTHble OTKIoHeHUs no 20 MyH-
KTaM LWKanbl JlankepTa. Pe3ynbtaTbl MOKa3anu, YTo mpenogaBaTein aHIMIMMCKOro a3blka
CTaNKMBAOTCH C TaKUMU TPYOHOCTAMM, KaK HEXBaTKa HAOEXHbIX PeCypCcoB 1 HegoCTa-
TOoYHasa NpodeccnoHanbHada NOArOTOBKA, UTO MpenaTcTByeT 3dOeKTUBHOM peanm3anmm
MeonarpaMoTHOCTU. MNonyYeHHble JaHHble MO3BOMAAI0T OLEHUTb YPOBEHb MHTEerpaumm
MeonarpaMoTHOCTM B 3aHATUS MO aHITTMMCKOMY A3bIKY M BblAETNTb OCHOBHbIE MPENMY-
LeCTBa U TPYAHOCTU, CBA3aHHbIE C €€ BHEeAPEHMEM.

KnioueBble croBa: MenarpaMoTHOCTb, MpernogasaTenu AHITIMNCKOTO A3bIKa, KpnTtnye-
CKOe MbllneHne, aHkeTMpoBaHMe, cpeaHee O6pa3OBaHVIe‘
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