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	 Abstract. The modern digital media environment requires the development of media 
literacy, which makes it possible to critically analyse and evaluate information. Further-
more, teachers play a crucial role in teaching and successfully implementing media 
literacy in schools. The purpose of this study is to investigate the extent to which media 
literacy is integrated into English as a Foreign Language (EFL) classrooms and identify 
its benefits and challenges. Quantitative methodology was employed using a question-
naire distributed via online platforms to address the topic. The data were collected from 
116 secondary school EFL teachers in Almaty, Kazakhstan. A purposive sampling tech-
nique was employed in the study. Descriptive statistics were used to analyse the data 
from the demographic information of the participants, as well as the mean and stand-
ard deviation scores of the Likert-scale questionnaire with 20 items. The results showed 
that EFL teachers encountered challenges such as the need for reliable resources and 
insufficient teacher training, which hindered effective implementation. The research 
implications describe the extent to which media literacy is integrated into EFL class-
rooms and highlight the benefits and challenges of implementation.
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Introduction 

The widespread use of digital media in the 
21st century has led to an overwhelming 
flood of information, making it increasingly 
difficult for people to distinguish between 
truth and misinformation [1]. Researchers 
also argue that in today’s technology-driven 
society, young people encounter significant 
challenges in critically evaluating media 
content [2]. In light of this issue, it is impor-
tant to promote advanced literacy and criti-
cal thinking skills to enable the effective use 
of media and technology. These skills also 
help support democratic dialogue, drive 
social change, and promote active partici-
pation [3]. In this case, teaching media liter-
acy at school can improve students’ critical 
thinking skills and enable them to assess 
the reliability and accuracy of the informa-
tion they encounter online [4]. It is also rec-
ognised as a crucial tool for combating mis-
information and disinformation [5]. 

Many experts emphasise the importance 
of media literacy education [6] for critical 
thinking when interpreting media [7], pro-
moting informed citizens, and reducing 
disinformation [8]. Media literacy education 
(MLE) is implemented differently across 
countries. This inconsistency hinders the 
establishment of a standardised framework 
or universally recognised best practices for 
incorporating MLE into the school curricu-
lum [9]. D. Buckingham argues that educa-
tional institutions often treat media literacy 
as a non-compulsory subject and offer it as 
an elective rather than a compulsory subject 
in secondary schools [7, p. 102]. The research 
by A.Z. Shaikenova and T.A. Morozova con-
siders media education to be a fundamental 
factor in the development of media literacy 
in various social institutions in the Republic 
of Kazakhstan [10]. In addition, Sikhynbae-
va et al. examined the integration of media 
education into school and university curric-
ula and proposed strategies for improving 
teaching methods and incorporating media 
technologies into the learning process [11]. 
Therefore, they emphasised its crucial role in 
developing information and media literacy 
among young people in today’s digital so-
ciety. Moreover, it is suggested to integrate 
media literacy across all grades and sub-

jects in schools in Kazakhstan [12]. However, 
A. Yeleussiz believes that integrating media 
literacy into the curriculum of Kazakhstani 
secondary schools could have a long-term 
impact on students’ employment opportu-
nities while supporting the country’s mul-
ti-sectoral policy [13].

J.C. Mateus and W. Hernández claim that 
media education is crucial to equip teachers 
with the necessary skills to cultivate critical 
and creative media engagement not only 
in themselves but also in their future stu-
dents [14]. By teaching critical media litera-
cy (CML), teachers are pivotal in developing 
media literacy and critical awareness in their 
students, allowing them to engage with 
media messages in a thoughtful and reflec-
tive manner [15, 16, 17]. In order to achieve 
students’ media literacy skills in EFL class-
rooms, there is a need for well-educated 
and well-equipped educators in this media 
literacy education. According to M. Korona, 
educators need to develop fundamental 
media literacy skills, strategies, mindsets, 
and teaching approaches before they can 
effectively incorporate media literacy into 
their teaching practice [18]. Corresponding-
ly, Zhang et al. emphasise the importance 
of high-quality teacher training for effective-
ly integrating media literacy education. [9]. 
They believe that media literacy education 
requires teacher training that emphasises 
theoretical dimensions and practical skills. 
In a time of rapid change, they recommend 
institutional support, self-directed learning, 
and teacher- and student-tested teaching 
techniques [9].

Likewise, Share et al. argue that English 
teachers must employ a critical framework 
and instructional strategies that address the 
ever-changing landscape of information, 
media, popular culture, and technology [3]. 
However, despite the increasing awareness 
of this need, a limited number of teacher 
training programs provide adequate prepa-
ration for novice educators in this context 
[3]. M. Korona believes that many educators 
still underutilize media literacy integration 
in their teaching, as it remains a relatively 
new instructional approach [19]. In addition, 
no consensus has been reached on the issue 
of integrating media skills into the school 
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context [9]. It is suggested that a successful 
approach to media literacy education relies 
on an educational framework that empha-
sises active learning, collaboration, critical 
questioning, cultural sensitivity and the in-
tegration of technology [4]. Hence, English 
teachers are crucial in guiding students to 
navigate, interpret, and evaluate the vast 
amounts of information they access, use, 
and share. To effectively integrate media lit-
eracy into the classroom and develop media 
literate students, teachers need both tech-
nical and critical thinking skills, making pro-
fessional development programs essential 
[20, 21, p. 37-38]. Teachers have an important 
role to play in equipping students with the 
skills they need to critically analyse media 
while becoming thoughtful and knowledge-
able media content makers [22].

Integrating media literacy into the curric-
ulum offers both benefits and challenges 
for English teachers; therefore, it is recom-
mended to examine these aspects within 
the context English as a foreign language 
(EFL) teaching [18].

Embedding media literacy in the EFL class-
room yields the following benefits:

•	 Enables students to critically evaluate 
information and simultaneously 
strengthen their language skills [23];

•	 Promotes critical thinking, creativity, 
and functional competence [13];

•	 Motivates students to learn language 
through media literacy [16];

•	 Provides a structured cognitive and 
social framework that promotes and 
sustains civic engagement [24] and etc.

Although teaching media literacy in a for-
eign language has its benefits, imple-
menting structured programs still presents 
challenges. According to several scholars, 
including A. Yeleussiz and G. Qanay [12], А. 
Yeleussiz [13], Afrilyasanti et al. [15], M.  Koro-
na and A. Hutchison [18], M.  Korona [19], M. 
N. Torres and M. Mercado [25], Zh. Askar and 
G. B. Noruzova [26], as well as A. A. Akhmeto-
va and G.Z. Beissembayeva [27], teachers en-
counter the following barriers: 

•	 Insufficient teacher knowledge and the 
lack of media literacy training; 

•	 Lack of clear regulations and ethical 
guidelines concerning media literacy 
and media usage in classrooms;

•	 The lack of time and rigid standardized 
curricula; 

•	 Lack of institutional support;

•	 Low teacher confidence; 

•	 The lack of technical resources;

•	 The lack of resources and learning 
materials. 

While several studies conducted by P. 
Yelubayeva [23], A. A. Akhmetova and G. Z. 
Beissembayeva [27], Yelubayeva et al. [28, 29, 
30], and Mustafina et al. [31] focused on high 
school settings, others, such as those by A. 
Yeleussiz and G. Qanay [12], E. Aigul [20], Zh. 
Askar and G. B. Noruzova [26], Akhmetova 
et al. [32], and A.B. Yeleussiz [33], examined 
the integration of media literacy in second-
ary schools in Kazakhstan. It indicates that 
despite the growing global emphasis on 
media literacy education, studies exploring 
its integration into secondary school EFL 
classrooms within the Kazakhstani context 
remain sparse. In order to bridge this gap, 
the purpose of this study was to investigate 
the extent to which media literacy is inte-
grated into EFL classrooms at the secondary 
school level, and identify the perceived ben-
efits and challenges. The study is structured 
around the following research questions:

1.	 To what extent do EFL teachers 
integrate media literacy in their 
classrooms?

2.	 What are the EFL teachers’ perspectives 
of teaching media literacy regarding 
their benefits?

3.	 What are the EFL teachers’ perspectives 
of teaching media literacy regarding 
their challenges?

Materials and methods 

This study applied a quantitative method 
using a questionnaire, which provides a nu-
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merical analysis of patterns within a popula-
tion by examining a representative sample 
[34]. The questionnaire was employed in this 
study to measure the objective relation of 
the participants toward the incorporation 
of media literacy in EFL classrooms. The re-
search tool was distributed to EFL teachers, 
who opted to participate in the study, via 
Google Forms, which offers several advan-
tages: (1) it is time-saving, and (2) it provides 
a comfortable environment for participants 
to complete the form without any pressure. 
Ethical approval was obtained prior to the 
completion of the questionnaire. The ques-
tionnaire was completely anonymous, so 
participants were asked to answer honestly. 
It was also provided with explicit instructions 
and precise explanations on how to answer 
the questions. Therefore, respondents could 
not change the answers, as all answers are 
automatically displayed in graphs and Excel 
tables. 

The researcher collected the data during 
the Fall semester of the 2023-2024 school 
year. The questionnaire comprised 20 items 
include: (1) general background questions 
(gender, age, type of secondary school, par-
ticipants’ responses from each district of 
Almaty, teaching experience, and language 
proficiency of the students taught by the 
EFL teachers, attended trainings) (7 items) 
(see Table 1); (2) teachers’ integration of me-
dia literacy in terms of their benefits and po-
tential challenges (13 items). 

The present research used purposeful sam-
pling to enroll the participants in the study. 
There were 116 who enrolled in secondary 
schools in Almaty. 

Table 1 presents demographic information 
and personal experiences of the participants 
regarding media literacy education. 

Table 1. Demographic information and personal experience of the participants

Gender n %

Female 111 95.7

Male 5 4.3

Age n %

20-29 52 44.8

30-39 37 31.9

40-49 16 13.8

50-59 10 8.6

60+ 1 0.9

Secondary school type n %

Public 112 96.6

Private 4 3.4

Almaty districts n %

Alatau 10 8.6

Almaly 4 3.4

Auezov 8 6.9

Jetysu - -

Medeu 2 1.7

Nauryzbai 91 78.4
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Turksib 1 0.9

Teaching experience n %

1-5 65 56

6-10 15 12.9

11-15 14 12.1

16-20 8 6.9

21-25 4 3.4

26+ 10 8.6

Media literacy training n %

Yes 63 54.3

No 53 45.7

Students’ language level n %

A1-A2 65 56

B1-B2 15 12.9

C1-C2 14 12.1

Apart from the demographic question-
naire items, this research included the use 
of three distinct scales designed to evaluate 
media literacy: 

1. Teachers’ integration of media literacy in 
EFL classrooms. A 4-item scale (α = .934) was 
developed to assess EFL teachers’ media 
literacy integration in their classes. Partici-
pants were requested to provide responses, 
“To what extent do you integrate media liter-
acy in EFL classrooms?”. This was followed by 
four statements outlining various approach-
es through which teachers incorporate me-
dia literacy into their instructional practices. 
The survey items included response options 
based on a 5-point scale: 1 (very low extent); 2 
(low moderate); 3 (moderate extent); 4 (high 
extent); 5 (very high extent). To calculate the 
level of media literacy application in EFL 
classrooms, the questionnaire items were 
summed and averaged for each respondent. 
A higher score indicates a more extensive in-
corporation of media literacy concepts and 
practices into classroom activities, lessons, 
and instructional strategies. Table 3 provides 
the mean scores and standard deviations for 
each item on this scale.

2. The benefits of teaching media literacy 
in EFL classrooms. A 5-item scale (α = .960) 
was developed to assess the advantages of 
teaching media literacy in EFL classrooms. 
The response options varied from 1 (strongly 
disagree) to 5 (strongly agree). The question-
naire items were aggregated and averaged 
for each respondent to create the scale for 
rating the benefits of teaching media liter-
acy, with higher scores indicating a strong-
er perception of the benefits of including 
media literacy in EFL lessons. Table 4 shows 
the means and standard deviations for the 
items on this scale.

3. The challenges of teaching media litera-
cy in EFL classrooms. A 4-item scale (α=.932) 
was constructed to evaluate the challenges 
associated with teaching media literacy in 
EFL classrooms. The response options var-
ied from 1 (not a challenge); 2 (a minor chal-
lenge); 3 (neutral); 4 (a moderate challenge); 
5 (a major challenge). The responses were 
summed and averaged for each respondent 
to develop the scale measuring the chal-
lenges of teaching media literacy, where 
higher scores indicated greater obstacles 
encountered by EFL teachers in incorporat-
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ing media literacy into their teaching prac-
tices. Table 5 presents the mean scores and 
standard deviations for the items on this 
scale.

Results 

Several analyses of the collected data were 
carried out in order to obtain a comprehen-
sive picture of EFL teachers’ experiences 
with the integration of media literacy into 
their lessons. The results of the scales used 
to assess the level of media literacy integra-
tion and the perceived benefits and chal-
lenges to teaching media literacy provide 

a thorough summary of the sample’s en-
gagement with each research variable, both 
individually and collectively. The data were 
organized and analysed using JAMovi. De-
scriptive statistics were used to calculate the 
mean and standard deviation of the items 
on the Likert scale of the questionnaire.

The analysis of the reliability of the survey 
shows a high-level consistency with a Cron-
bach’s alpha of 0.945 and an Omega coef-
ficient of 0.946 (see Table 2). These results 
demonstrate the reliability and appropriate-
ness of the instrument for assessing the in-
tegration of media skills.

Table 2. Reliability statistics 
Items  Cronbach’s alpha Omega

13 0.945 0.946

This questionnaire has a high internal con-
sistency and reliability, as shown by its Cron-
bach’s alpha of 0.945 and its Omega coeffi-
cient of 0.946. 

Teachers’ integration of media literacy in 
EFL classrooms 

The first research question (RQ1) explored 
the extent to which EFL teachers incorpo-
rate media literacy into their teaching prac-
tices. The results showed a moderate level 
of implementation across all four measured 
items (see Table 3). For item 1, which ad-
dressed the embedding of media literacy 
through student skill development in writ-
ing, reading, speaking and listening, yield-
ed a mean score of 2.82 (SD = 1.06). This in-
dicates slightly above-average application 
with moderate variation in teacher respons-

es. Item 2 examined the development of 
students’ abilities to access, analyse, evalu-
ate, create, and act upon media messages, 
producing a mean score of 2.80 (SD = 1.06). 
This result demonstrates a comparable level 
of practice and similar variation in practice 
across participants. Item 3, which assessed 
the extent to which teachers encouraged 
critical questioning to distinguish between 
fact and opinion in the news, had the low-
est mean score of 2.72 (SD = 1.10). This score 
reveals slightly lower integration and great-
er variability, suggesting inconsistencies in 
teachers’ implementation of this practice. 
Finally, item 4, which teaches students to 
examine media bias, received an average 
score of 2.80 (SD = 1.04). The low standard 
deviation indicates that this item was ad-
ministered more consistently than others in 
the sample.

Table 3. Teachers’ integration of media literacy in EFL classrooms 
Item 1 Item 2 Item 3 Item 4

n 116 116 116 116
M 2.82 2.80 2.72 2.80
SD 1.06 1.06 1.10 1.04
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The benefits of teaching media literacy in 
EFL classrooms 

Regarding (RQ2), the results of the study re-
vealed five main benefits that teachers ex-
perience when integrating media literacy 
into EFL lessons (see Table 4). The first item, 
creating a relaxed atmosphere in teach-
er-student, student-student interaction and 
cultivating a question-friendly environment 
in the classroom, received a mean score of 
3.23 (SD = 1.09), reflecting mixed perceptions 
that could be influenced by different teach-
ing styles and classroom management ex-
periences. The second item, encouraging 
students with authentic materials that relate 
to real life, received a mean score of 3.34 (SD 
= 1.03), indicating moderate agreement. The 
third item, motivating students in language 

learning through media literacy, received a 
mean score of 3.43 (SD = 1.08), showing that 
many participants view media literacy as a 
valuable effective tool for promoting en-
gagement, although the variations reveal 
different experiences in the classroom. The 
fourth item, developing students’ critical 
thinking skills in analysing media messag-
es, received a mean score of 3.46 (SD = 1.05), 
demonstrating general agreement with the 
link between media literacy and the devel-
opment of analytical skills. The final item, 
developing students’ core skills (reading, 
writing, speaking, listening and use of Eng-
lish), achieved the highest mean score of 
3.47 (SD = 1.10).  This shows that the compre-
hensive benefits of media literacy for foreign 
language learning are recognised.

Table 4. The benefits of teaching media literacy in EFL classrooms
Item 1 Item 2 Item 3 Item 4 Item 5

n 116 116 116 116 116

M 3.23 3.34 3.43 3.46 3.47

SD 1.09 1.03 1.08 1.05 1.10

The challenges of teaching media literacy 
in EFL classrooms 

With regard to question (RQ3), the results of 
the study revealed four key challenges that 
teachers face when embedding media lit-
eracy into EFL lessons (see Table 5). Item 1, 
which focused on the need for a textbook 
(M=2.97, SD=1.02), was perceived as a low to 
neutral challenge, with a low standard devia-
tion suggesting a consistent opinion among 
participants. Item 2, which examined the 
need for reliable resources (M=3.15, SD=1.16), 
emerged as a greater problem, with variabil-

ity in responses indicating different levels of 
access to and experience with media litera-
cy materials. Item 3, which captures teach-
er training and some strategies for devel-
oping specific media literacy skills (M=3.20, 
SD=1.11), was cited as the most critical chal-
lenge, reflecting a widespread perception 
of inadequate preparation for effective im-
plementation of media literacy instruction. 
Finally, item 4, which focused on the need 
for a standard time frame for ML lessons 
(M=3.06, SD=1.05), was seen as a moderate 
challenge, with mixed responses reflecting 
different experiences of time management.

Table 5. The challenges of teaching media literacy in EFL classrooms
Item 1 Item 2 Item 3 Item 4

n 116 116 116 116
M 2.97 3.15 3.20 3.06

SD 1.02 1.16 1.11 1.05
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Discussion 

Based on the analysis of the questionnaire, 
the overall results indicate that EFL teachers 
incorporated media literacy in their class-
rooms. 

In addressing the first research question 
on the extent of media literacy integration 
in EFL classrooms, the results showed that 
EFL teachers most frequently implemented 
media literacy into students’ skill develop-
ment in writing, reading, speaking, and lis-
tening. EFL teachers also indicated similar 
levels of applying ML instruction on how to 
verify sources for media bias, as well as im-
proving students’ skills in accessing, analys-
ing, evaluating, creating and acting to me-
dia messages. However, unexpected results 
appeared as well. It was found that the inte-
gration of critical questions to help students 
distinguish between facts and opinions in 
the news received the lowest average score. 
Similar to those outlined by Afrilyasanti et al., 
EFL teachers are still limited in their “com-
fort zone” [16].  Conversely, they are required 
to compare and critically evaluate the cred-
ibility and reliability of information sources. 
They confirm that CML plays a constructive 
role in fostering students’ personal growth 
in the vast landscape of digital media. 

Concerning the second research question, 
which investigated the benefits of integrat-
ing media literacy in EFL classrooms, the 
questionnaire findings revealed that EFL 
teachers frequently incorporated media lit-
eracy to improve key language skills. In ad-
dition, another benefit acknowledged by 
teachers was developing students’ critical 
thinking skills. These support prior research 
of scholars [26, 28] who found that enhanc-
ing critical judgement and interpretation 
skills has led to significant improvements 
in critical reading, listening, and productive 
and interactive writing and speaking skills.

It can be suggested that teaching media 
literacy in EFL classrooms with well-organ-
ized instructional activities can motivate 
students to become more attentive, literate, 
analytical, and critical in order to evaluate 
certain sources. In line with a previous study 
[16], the present study has shown that lan-

guage learning through media literacy can 
motivate students. However, it is worth not-
ing that creating a relaxed atmosphere or 
cultivating a question-friendly environment 
in teacher-student interactions and encour-
aging students with authentic materials 
that relate to real life was not as beneficial 
among EFL teachers. This is also a contradic-
tory result with other studies [35, 36, 37]. Re-
search has shown that the use of authentic 
media material in foreign language teach-
ing is an effective approach to increasing 
student motivation and engagement. Also, 
authentic resources and media can help 
students build and reinforce the bridge be-
tween language learning in the classroom 
and real-world experiences. Ultimately, 
the inclusion of authentic material is more 
than just a teaching approach; it serves as 
a means of cultivating critical readers. By 
shifting the focus away from memorization, 
the learning experience is enriched and stu-
dents are equipped with the skills to analyse, 
evaluate and actively engage with the world 
around them [37].

As for the challenges, the results of this study 
highlight several challenges that EFL teach-
ers face when embedding media literacy 
into the language classroom. In particular, 
four key challenges were identified in the 
survey: the need for a textbook, access to re-
liable resources, teacher training and policy 
development, and the need for a standard-
ized timeframe for teaching media literacy. 

One of the most critical barriers identified 
was teacher training and strategies for de-
veloping specific media skills. The high 
mean score indicates that teachers perceive 
insufficient training as the main barrier to 
the effective integration of ML in EFL class-
rooms. This finding is consistent with ex-
isting literature [24, 38, 39], [40] which em-
phasise the importance of thorough teacher 
training, which should include conferences, 
professional development opportunities 
and ongoing teacher training to help educa-
tors acquire media literacy and teach critical 
media literacy effectively. In addition, teach-
ers indicated potential barriers for reliable 
resources and the need for a standard time-
frame for teaching, which were also men-
tioned by other researchers [19, 41]. One of 
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the least significant challenges mentioned 
in the study was the need for a course book. 
The relatively low mean score suggests that 
teachers do not view the lack of a media lit-
eracy-focused textbook as a major obstacle. 
However, another study found that it is diffi-
cult to find effective resources for teaching 
CML [15], so Corser et al. suggest creating 
learning materials for it [41].

Despite these challenges, this study sheds 
light on how EFL teachers can integrate 
media literacy into EFL lessons and help stu-
dents acquire the skills necessary for media 
literacy and active engagement in a me-
dia-driven society.

Study limitations and future directions

The integration of media literacy into EFL 
classrooms and the benefits and challeng-
es perceived by teachers in the Kazakhstani 
context could be of great importance. Al-
though this study provides valuable insights 
into the integration of media literacy by EFL 
teachers in secondary education, there are 
certain limitations that should be consid-
ered. The first limitation was the lack of di-
verse population groups. For future research, 
it is recommended to increase the sample 
size by conducting field surveys in tradition-
al formats to include different population 
groups such as stakeholders, EFL teachers, 
students and parents to ensure representa-
tive and generalizable results. Another limi-
tation was that the current study conduct-
ed only a questionnaire. In order to gain a 
better insight for improving the results of 
the study, the mixed-method research de-
sign should be conducted to observe and 
gain a more comprehensive understand-
ing of actual media literacy integration in 
EFL classrooms through semi-structured 
interviews with EFL teachers and students. 
Despite these limitations, this study lays an 
important foundation for future research by 
examining the integration of media literacy 
into EFL classrooms and highlighting the 
perceived benefits and challenges.

Conclusion 

In general, this study was conducted to in-

vestigate to what extent EFL teachers inte-
grated media literacy into their classrooms 
and to find out the perceived benefits and 
challenges.

Unlike previous studies, this research tar-
geted all secondary EFL teachers in Almaty. 
However, there were some limitations, such 
as the lack of different population groups 
and the method of the study relied solely on 
a single questionnaire.

From the quantitative analysis of this study, 
it can be concluded that teachers have 
moderately integrated media literacy into 
EFL classrooms. Differences in the respons-
es suggest that the degree of media litera-
cy integration among EFL teachers varies. 
These results highlight the necessity for fur-
ther professional development or resources 
to support a more thorough and consistent 
incorporation of media literacy into EFL in-
struction.

 Therefore, participants expressed moderate 
to strong agreement with the various ben-
efits of teaching media literacy, particularly 
in developing language skills and critical 
thinking skills. 

The results underscore four challenges that 
EFL teachers encountered while integrating 
media literacy in their classes. The results 
show that media literacy in EFL lessons re-
quires better teacher preparation, reliable 
materials and standardised time frame.  

The results of this study could be helpful in 
the design of teacher training programmes, 
especially for EFL teachers in secondary 
schools. Furthermore, research involving 
diverse populations and employing mixed 
methods could provide a more compre-
hensive understanding of the practical 
implementation of media literacy in EFL 
classrooms. Such studies might also yield 
different outcomes. 
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Ағылшын тілі сабақтарында медиасауаттылықты 
интеграциялаудың артықшылықтары мен қиындықтары: 
сандық зерттеу

Ж.Д. Аскар*1, K.М. Смакова2, З.Ж. Аухадиева3, Д.А. Алимбаева4 
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3Алматы технологиялық университеті, Алматы қ., Қазақстан Республикасы 
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	 Аңдатпа. Заманауи цифрлық медиа орта ақпаратты сыни тұрғыдан талдауға және 
бағалауға мүмкіндік беретін медиасауаттылықты дамытуды талап етеді. Сонымен 
қатар, мұғалімдер мектепте медиасауаттылықты оқытуда және оны жүзеге асыруда 
маңызды рөл атқарады. Осы зерттеудің мақсаты – медиасауаттылықтың шетел тілі 
ретінде ағылшын тілі сабақтарында қаншалықты деңгейде интеграцияланғанын 
(енгізілгенің) анықтау, сондай-ақ оның артықшылықтары мен қиындықтарын зерт-
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теу болып табылады. Бұл мәселені зерделеу үшін сандық әдіснама қолданылды, 
деректер онлайн платформалар арқылы таратылған сауалнама көмегімен жинал-
ды. Зерттеуге Қазақстанның Алматы қаласындағы орта мектептерінде жұмыс істей-
тін 116 ағылшын тілі мұғалімі қатысты. Іріктеу әдісі ретінде мақсатты іріктеу тәсілі 
пайдаланылды. Деректерді талдау үшін сипаттамалық статистика қолданылды: қа-
тысушылардың демографиялық деректері, сондай-ақ Лайкерт шкаласындағы 20 
сұрақ бойынша орташа мәндер мен стандартты ауытқулар есептелді. Нәтижелер 
көрсеткендей, ағылшын тілі мұғалімдері сенімді ресурстардың жетіспеушілігі және 
кәсіби даярлықтың жеткіліксіздігі сияқты қиындықтарға тап болғанын көрсетті, 
сәйкесінше бұл медиасауаттылықты тиімді енгізуге кедергі келтіретінін көрсетті. 
Алынған деректер ағылшын тілі сабақтарына медиасауаттылықтың қаншалықты 
деңгейде енгізілгенін бағалауға және оны енгізудің негізгі артықшылықтары мен 
қиындықтарын айқындауға мүмкіндік береді. 

	 Кілтті сөздер: медиасауаттылық, ағылшын тілі мұғалімдері, сыни ойлау, сауалнама, 
орта білім. 

Преимущества и проблемы интеграции медиаграмотности 
на занятиях английского языка: количественное 
исследование

Ж.Д. Аскар*1, K.М. Смакова2, З.Ж. Аухадиева3, Д.А. Алимбаева4

1,2Университет SDU, г. Каскелен, Республика Казахстан 
3Алматинский технологический университет, г. Алматы, Республика Казахстан
4КазУМОиМЯ имени Абылай хана, г. Алматы, Республика Казахстан 

	 Аннотация. Современная цифровая медиасреда требует развития медиаграмот-
ности, которая позволяет критически анализировать и оценивать информацию. 
Кроме того, учителя играют важную роль в обучении и успешной реализации 
медиаграмотности в школах. Цель данного исследования — изучить степень ин-
теграции медиаграмотности в учебные занятия по английскому языку как ино-
странному, а также выявить её преимущества и трудности. Для изучения данной 
темы была использована количественная методология, при этом сбор данных 
осуществлялся с помощью анкеты, распространённой через онлайн-платформы. 
В исследовании приняли участие 116 преподавателей английского языка как ино-
странного из средних школ города Алматы, Казахстан. В качестве метода отбора 
участников применялась целенаправленная выборка. Для анализа данных ис-
пользовалась описательная статистика, включая демографическую информацию 
об участниках, а также средние значения и стандартные отклонения по 20 пун-
ктам шкалы Лайкерта. Результаты показали, что преподаватели английского языка 
сталкиваются с такими трудностями, как нехватка надёжных ресурсов и недоста-
точная профессиональная подготовка, что препятствует эффективной реализации 
медиаграмотности. Полученные данные позволяют оценить уровень интеграции 
медиаграмотности в занятия по английскому языку и выделить основные преиму-
щества и трудности, связанные с её внедрением.

	 Ключевые слова: медиаграмотность, преподаватели английского языка, критиче-
ское мышление, анкетирование, среднее образование. 
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